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PAGE ONE
“Researchers from the Kennedy Krieger Institute in

That is what is so misleading about this condition. Many
intelligent and often exceptionally articulate individuals
Baltimore and Johns Hopkins University conducted a
with ASD may not be able to report on disturbing
survey of 1,200 parents who had a child with an autism
spectrum disorder (ASD), and found 63 percent of the kids experiences that they are experiencing, and when the
had been bullied (Jaslow 2012). The researchers also found situation needs to be urgently addressed. And while some
of the presentations in South Africa reflected on these
these children were three times more likely to be bullied
challenging experiences and what they felt could be done
than their siblings who do not have autism. (Shellique
to make life tolerable for individuals on the spectrum, the
Carby: Effects and Solutions of Bullying on Aspies).”
speakers had not been able to be as proactive while they
I remember scrolling through a blog site of a very articulate were actually undergoing the experiences they recounted.
individual with ASD. What particularly caught my attention We like to believe that Action For Autism is an inclusive
environment for all, and particularly for those on the
were the varied responses by individuals with ASD to a
spectrum who work with us. Yet we too slip up.
post on disclosure of their diagnosis. One response was
from an Aspie who had decided to speak out about his
I remember one day asking my colleague A if he had
condition to his co-workers. He had not revealed his
diagnosis earlier but felt that with greater openness it was followed up on a particular job, to which he responded
diffidently that it was not done. Upset at the delay I let
time he could.
him know that it was inappropriate of him to leave the job
undone and that it should not happen in the future. A
However once he revealed that he was on the spectrum,
listened to me quietly and then went back to work. It was
his colleagues’ attitude towards him instantly underwent
quite by accident that I learnt later that a senior
a change. He became the butt of snide comments and
colleague R had opted to take the job over from A. A did
actions that would sabotage his career. He was deprived
not have information whether the job was completed or
of responsibilities that would have come his way as a part
not; and besides it was not really his responsibility any
of his job. People discussed his autism behind his back.
longer. Despite being an independent and intelligent
Instead of sympathetic support for his challenges, his
person, this is something A was not able to convey to me.
difficulties were now the subject of mockery.
Even when I ticked him off, he was not able to defend his
position, and heard me out as though he were truly
While it is helpful to the individual to know about ones’
responsible. Once I realized my mistake, I apologised to A
condition, it is not always the wisest move to reveal it to
and also tried to help him learn how he could make a
others, as the young man discovered much to his chagrin.
rejoinder to my taking him to task. Despite his intelligence
Of course, sometimes it is evident to others that they are
I know that a repeat of this situation can take place
‘different’ and whether or not they not mention their ‘label’
is irrelevant. And as always, it depends not so much on the again. And that in a less ‘aware’ set up, A would certainly
be blamed for falling down on his work; as happens with the
individual with ASD as it does on the society around that
many who come to AFA for support.
individual.
When one has autism, having intelligence and good speech
does not equate being able to report on all experiences.
Shellique Carby’s article in this issue ‘Effects and
Solutions of Bullying on Aspies’ gives an insider’s
perspective of the challenges faced by those on the
spectrum.

Recently my colleague Nidhi and I had the opportunity to
share on advocacy and research with friends in Pretoria
and Johannesburg at the invitation of the Association for
Autism (another AFA!) in South Africa. The conference we
presented at, had three other speakers who were selfadvocates. They spoke on a range of experiences, from
bullying at school to experiences at work and out in the
community. Later at an ensuing workshop we met two more
self-advocates. These were all intelligent articulate
individuals, the kinds who usually go under the radar,
particularly in India. “She is so articulate. How can she be
autistic?!” The general understanding being that autism
and well-expressed thoughts cannot go together.

As the year ends – but the world does not, despite
doomsday predictions! – let us enter the new year with a
resolve to do much more to help the non-autistic world
understand the complexity of the autistic experience.
Wishing all our readers much joy in the festive season and
a peaceful and inclusive year.
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Effects and Solutions of Bullying on ‘Aspies’
Shellique Carby
Shellique has Aspergers Syndrome, ADHD and Bipolar Disorder. She recently spoke on bullying
at the autism conference in South Africa. She went through school up until Grade 11 (18 years old)
without knowing she had any mental condition since she wasn’t diagnosed until that time.
Now at 27 years old she uses her experiences to prevent other aspies from going through the suffering
she went through. She is a sub-editor for a community newspaper in Durban, South Africa. Her interests include
neurodiversity, social sciences, singing, dancing, photography, the outdoors, animals and health and fitness.

Researchers from the Kennedy Krieger Institute in

opinions and rumours of the other kids, who damaged
my reputation. I tried my best to approach people and
make friends, but I was rejected nearly every time. The
report says trying to make friends may backfire. Of
children with autism who want to interact with others but
have a hard time making friends, 57 percent are bullied,
compared to only 25 percent of children who prefer to
play alone, and 34 percent of children, who will play
only if approached (Jaslow 2012). ‘Aspies’ like myself
are not only bullied by the typical school bully but they
are made an outcast by the majority of children at school.
They are either verbally shot down or avoided or both.

Baltimore and Johns Hopkins University conducted a
survey of 1,200 parents who had a child with an autism
spectrum disorder (ASD), and found 63 percent of the
kids had been bullied (Jaslow 2012). The researchers also
found these children were three times more likely to be
bullied than their siblings who do not have autism.
SINCE I entered mainstream school, I was bullied even
until Matric. The survey reported that 61 percent of
children with Asperger’s are currently being bullied, a
rate that almost doubled that of children with other
diagnoses on the autism spectrum (Jaslow 2012).
Children with autism who attended public schools were
50 percent more likely to be bullied, than those in private
schools or special education settings. According to the
Institute, children with Asperger’s may be more prone to
bullying, because they’re often placed in typical
classrooms in regular schools.

I dreaded every day of school. My psychologist
counseled me throughout high school, but that didn’t
reduce my fear of the other kids.
I lost my confidence, became socially withdrawn and
depressed and stopped trusting people. I expected people
to reject me (Corry 2001: 102). Feelings of hopelessness
and despair were common for me in those days (Corry
2001: 105)

THE other kids at school played on my sensitivity, my
tendency for emotional distress, my clumsiness and my
naive, gullible nature. The report said certain behavioral
traits including clumsiness, poor hygiene, rigid rulekeeping, talking obsessively about a favorite topic,
frequent meltdowns and inflexibility, may make children
with an autism spectrum disorder more prone to bullying
(Jaslow 2012).

I was helpless. It was a situation out of my control which
tormented and traumatised me. I was being subjected to
abuse and there was nothing I could do about it. The
teachers didn’t help me. Looking back years later, I
discovered I suffered post-traumatic stress disorder.
CORRY (2001: 103) says in his book Going Mad that
post-traumatic stress disorder (PTSD) may develop if
you go through a traumatic experience where your
response is intense fear, helplessness or horror, and an
utter lack of control.

THE survey showed that while any child that’s bullied
can experience significant emotional distress, children
with autism may experience ‘meltdowns’ or aggressive
outbursts when upset, and the survey found some of the
children are being intentionally triggered into such
episodes (Jaslow 2012).

ONE thing about the situation that caused me trauma
was that the situation was totally unpredictable. I never
knew what was coming and that is a source of great

THE bullying greatly reduced my chances of making
friends because potential friends were influenced by the
2
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anxiety for ‘Aspies’. I never knew when the next episode
of teasing, confrontation or rejection would come, or
how the other kids would react to me. Half the time I
was caught unaware.

AT school I tried to prevent myself from being noticed
and became as quiet as a mouse, so hopefully I would not
give the kids a reason to tease me. I tried my best to
avoid situations where I’d be teased, but in school there
was nowhere to hide from my opponents. Many times I
wanted to run away, but I had to carry on to progress in
my academics. None of my efforts to help the situation
worked. Corry (2001: 105) says people with PTSD try to
avoid everything associated with the event, in a desperate
attempt to control the situation.

THIS caused me to become hyper vigilant, which Corry
(2001: 104) says is a characteristic of PTSD. He says,
“Your adrenalin running high, you are on your guard and
wary all the time. Suspicious and paranoid you blow
things out of proportion. Panic is never far away. You
often feel your heart beating, your breathing labored and
you sweat profusely.” I remember how my hands were
always sweaty at school, even on cool days.

I tried walking away but the kids would follow me,
blasting me with their verbal and emotional abuse. If I
told a teacher, I would get ostracized by the kids and
their friends for being a ‘tittle tale’.

EVERY time I entered a class, I would expect some
sneers, jeers or whispers of gossip. The expectation
caused me to walk in trepidation and I would walk in
hoping they wouldn’t notice me, quivering and trembling
in fear. I became paranoid about it. Every time I heard
kids whisper, I thought they were saying something nasty
about me, and I would wish I was invisible or that I
didn’t exist. I feared the stigma and the rumours the kids
spread about me around the school.

I could not get the memories or the cruel voices out of
my mind. I kept hearing their nasty words in my head. I
had intense flashbacks which were caused by any small
thing, such as a movie or music. It would be so vivid it
was like I was reliving the event. I’d replay the situations
like a video in my head, trying to analyse the situation in
detail, make sense of it and decide what I should do to
prevent it from happening in the future. Corry (2001:
104) says vivid flashbacks like these are a characteristic
of PTSD.

CORRY (2001: 104) says “You startle easily, jumping in
alarm to a sudden sound such as a door banging or the
phone ringing.” I was always anxious and on the edge.
People told me I looked uptight and tense. The kids at
school noticed how I played with my buttons or my
hands because of my anxiety.

He also says that at these times you can experience shock
and shutdown, where you feel dazed and anxious. I
remember having panic attacks at home, where I’d
become sweaty, dazed and feel alienated. My breathing
would become labored. My hands trembled. At times I
felt like I was going mad.

SINCE I was always on the alert for the next episode of
abuse, I couldn’t concentrate properly on what the
teacher was saying or what was going on in the present.
My short term memory and attention span were limited.
Corry (2001: 106) says this is part of PTSD. You are not
fully in the present but stuck in your own world. I also
day dreamed in class to escape the horrors in my reality.

I had bad dreams of the kids at school treating me like I
was an intruder who didn’t deserve to be alive, casting
me out from their group. Sometimes I’d sweat in my bed.
I’d go to bed early because I was always alert, and my
mind would be hounded by the mental imagery. Corry
(2001: 104) says a lack of sleep and sweaty nightmares
are effects from the trauma.

AT home I obsessed over how I could have behaved
differently in a situation that happened that day. But in
the moment I’d be too paralysed by fear to do anything
different. As Corry (2001: 105) says, time stood still for
me in those moments, and it seemed like the event would
play out in slow motion. I couldn’t think rationally at the
time I was teased, and I was lost for words. And because
I process information slowly, I was too slow to think of a
quick, witty reply to suit the context, and the particular
accusations thrown at me. I hated myself for not having
the ability to respond. I still ask myself, “Why didn’t I
fight back?” which is a common question those with
PTSD ask themselves (Corry 2001: 113).

CORRY (2001: 105) says people with PTSD are on an
emotional rollercoaster. They experience mood swings
such as panic, rage, and episodes of crying and sadness.
He says, “Ordinary life is merely a memory. Suicide
passes through your mind and you think ‘I don’t want to
be here.’” That’s exactly how I felt. I wanted to give up
on life because there was no way out of the situation, as
there was no escape from going to school. The only
things that stopped me from killing myself were my
belief in my future success, and my belief in God.
3
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AFTER a while, in an effort to reduce my emotional
distress, I unconsciously numbed my feelings, which
resulted in me feeling like I was dead inside. I was
merely going through the motions of living. I was in
survival mode, although my survival resources were low.
I stopped expressing my emotions or registering the
feelings of others. I was also too afraid to express my
emotions at school, because kids made fun of it. Even
grief from something lost was not experienced until a
later stage. Corry (2001: 107) says this is part of PTSD.
Homework and keeping myself busy with crafts or
reading, was a way I could distract and distance myself
from my feelings and images from the trauma.

ACCORDING to the survey report, there is an ‘urgent
need’ to increase awareness and influence school polices
(Jaslow 2012).
GAUTENG’S education MEC Barbara Creecy said the
Department of Education has created policy documents
for all schools about how to deal with bullying (Sapa
2012). The Department expects pupils and parents to
report instances of bullying to them. But Creecy says
most cases of bullying are not reported because pupils
fear victimization. This prevents the Department from
knowing the true extent of bullying in schools, although
they know the problem is serious in Gauteng. Creecy said
bullying had resulted in at least two pupils in Gauteng
committing suicide. The Department provides counseling
and also security services at high-risk schools.

I got no sympathy from people for my feelings after I left
school. They would simply tell me I must get over it and
get on with my life. But psychologically I didn’t have the
ability to do that. The memories and the ingrained
expectation of rejection, prevented me from having the
ability to move on. People assumed I didn’t have the
willpower or that I wanted to mull over it.

KERRI STOCKS in her article called ‘What Do We Do
About Asperger’s and Bullying?’ gives solutions to
bullying. She is on the spectrum and has a son with
Aspergers. She says parents and educators need to see
bullying from a child’s perspective, not an adult’s
perspective (Stocks 2011). If your child comes to you
crying, saying, “She took my hat” and you reply “Go get
it back and stop crying,” that will decrease the child’s
trust in you. The child won’t see you as a safe person to
go to. If you see it from the child’s perspective, you will
see that the child won’t be able to get her hat back, and
keep it without adult intervention. The bully could
threaten the child physically or have friends to back them
up. The child might not have the freedom to just walk
away from the situation.

FOR a while after I left school with the knowledge that
my problems were neurological, and not from a character
flaw, I was very angry at my abusers. I feel like an
injustice had been done to me, especially since my
behaviour and strange ways were not my fault. Many
years after school, I still struggle with the expectation
that people will reject me. I still think about the people
who targeted me in school, and I wish there was a way I
could scold them in person for what they did to me. It
took me years to heal from the trauma.

ADULTS such as educators often see things the way they
want it to be. They usually say, “We saw nothing” or “It
didn’t look that way to me”. They usually demean or
minimise the significance of the situation, by saying it’s
not as bad as the child makes it out to be. The common
response is to say that the child’s perception is wrong or
the child is mistaken, and the bullying did not take place.
With this in mind, Stocks says you should put most of
your energy into your child, rather than run after the
adults who are in charge (Stocks 2011).

CORRY (2001: 109) says instances such as bullying are
deeply personal, because it is a willful, premeditated act.
You feel, “I was chosen and not somebody else” to be
bullied, threatened and cast out. This caused me to ask
myself what was it about me which made the kids single
me out from the rest. At the time, I did not know I had
Aspergers, and this question bothered me almost every
day, which is one reason why the diagnosis brought me
relief. My radar system needed to know, to prevent the
situation from happening again. I kept asking myself
what I did wrong to bring it on myself. I was plagued by
guilt and shame, which I couldn’t express, because of the
effects from the trauma. I thought it must be my fault.

TEACH the child what’s right and wrong regarding how
to treat another child, as some children with Aspergers do
not know what is right and wrong. They also need to be
taught proper boundaries and how to guard themselves
against being taken advantage of.

I also asked myself, “Why would anyone want to inflict
such pain on me or anyone else? What kind of monster
would commit such an act?” (Corry 2001: 109). This
made me question the nature of humanity and made me
feel suspicious of everyone. It added to my distress.

Stocks gives some strategies to use with your child
(Stocks 2011). They won’t work overnight, so they need
4
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to be repeated to be re-inforced in your child. One
strategy is eye contact. If it’s too hard for the child to lift
their head up and make eye contact with the bully, then
the child can look at the bully’s cheeks or forehead etc.
Teach the child that hanging their head gives the bully
confidence that he is inducing fear into the child.

all along when I was being bullied. It was my light at the
end of the tunnel. I knew once I get out of that hell things
will be totally different. And I was right. I’ve never been
bullied again, but I have been avoided many times since
leaving school.
IF the child knows what motivates the bully, he will
perceive the situation differently. The child should know
that the bully most likely has been bullied himself or
abused at home. The bully wants to feel powerful to
make him feel better about himself.

THE second strategy is to counteract the negatives. The
child does not have the ability to filter out the bully’s lies
from the truth. Each day let the child express what they
have been told, and then you tell them the truth.
Counteract the negative internal dialogue in the child.
When a child is bullied, they internalise and believe the
dialogue. It becomes ingrained in the child’s head. You
need to give the child words to replace the lies they
believe.

STOCKS says explain how ‘bullies’ use the same
sentences on every other child, because all ‘bullies’ have
figured out over years what greatly upsets people, and
basically what drags any person down. That is why the
bully’s script does not vary from when we were kids and
so on.

FOR example, the child has been told they are fat.
Challenge the question by asking the child to define ‘fat’,
show them what ‘fat’ really is: a raw lump of blubber. So
the child has to say no, they are nothing like the raw
lump of blubber that is also known as fat. They are much,
much more. Tell them their abilities.

TEACH the child that what the bully is saying is false
and the bully does not even believe it or care about it, he
just wants a response to get the victim child to feel
inferior and fearful.

IF the bully has told your child he or she is ugly, ask
your child to define ‘ugly’. So once your child has rattled
off what ‘ugly’ is, you will see that it is nothing like your
child, so you can use that to counteract the negative input
from the peers. Look at some silly photos on the net and
ask your child if they look like that. Make it light hearted
so the child is soon giggling. Even Shrek himself was
considered ugly when in fact he was not.

TEACH the child to throw some questions or comebacks
at the bully, to catch him off guard and make him stutter.
Challenge the bully’s behaviour.

I have realized over the years that if I had appreciated the
true value of being different I would have not been as
affected by the bullying as I was. You need to teach the
child that it is good to be different from the rest and the
world needs diversity. Tell them it’s not always wise to
go with the flow of the crowd and the child is better off
expressing himself, including his opinions, rather than
trying to fit in to be accepted. The child who gets bullied
will avoid expressing himself so he won’t get noticed and
bullied. The more confident the child is in himself the
less he will be affected by the bullying. He must have a
firm sense of who he is as a person and his value and
purpose in the world. The child needs to know that the
bully will play on fear. His fear will only worsen the
situation. And fear is the cause of most mental
conditions.

ANOTHER example is to say, “How do you know?”
Keep repeating it when the bully responds.
“Sorry, did I ask for your opinion?” This one slows down
the bully a bit, since he usually won’t expect a response
so confident.
“Is this why you come to school, to bully others?” This
transfers the blame back on to the bully.

THE child must be told that once they finish school they
can say goodbye to outright bullying. This was my hope

DO not tell the child to go to a teacher unless there is a
teacher who has compassion and sees things from the

FOR example, the child should ask “Why do you say
that?” The trick is to keep saying it when the bully
responds. This will either get boring for the bully or the
bully soon walk away.

THE child should not give the bully the response he
expects. Don’t give him the satisfaction of knowing that
the bullying affects them. The child should display a
quiet strength.
A useless response is: “Stop that, I don’t like it.” The
bully likes it when your child does not enjoy his
bullying, so this will encourage him.

5
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that will make the bully think twice. The bully also needs
to be taught how to socialise without bullying.

child’s perspective. Otherwise the child will be told
rubbish such as “Walk away”, “It’s no big deal”, or “Stay
away from the bully”. This is dealing with the situation on
an adult level, which is not appropriate. The child will be
expected to fix the problem on his own, which does not
address the problem at the bully’s level.

THERE is power in numbers. Teach the other children
not to tolerate a bully. Teach them not to react but report
the bully, even if they see the bully bullying another
child. Teach the children that they won’t be punished for
reporting it, and that they can trust the teachers to take
action. The children should be taught to stand up for each
other. The bully will end up standing alone, and find his
behavior is counterproductive.

IF the school has a zero tolerance policy, it usually means
that the bully can bully a child five times before the
consequences are given. But it is good to look for a school
with a zero tolerance policy, because they will take the
matter more seriously rather than fob it off. However,
don’t wait for the professionals to take action. You must
start working with your child now.

IN conclusion, the effects and trauma from bullying can
last many years even after the bullying has stopped. It
can ruin the victim’s life. Some victims can’t handle it
FOR the educators here, teachers are supposed to make the and choose to commit suicide. Bullying should be taken
seriously by everyone.
child feel successful (Stocks 2011). Therefore it is wrong
to have an attitude of “It’s the child, I can’t do anything.”
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THE bully needs to know there are predictable
consequences for their actions. All members of staff have
to be involved, and the consequence must be something

We are Best Buddies
Sachita Suryanarayan

It is often said that ‘For people with autism, making

interest in other children and a wish to be included. Other
researchers clarify that difficulties in social interaction
for people with Autism can be explained by differences
in an understanding of how and when to use social skills
and should not be attributed to a lack of social interest
(White, 2007). Studies have found that due to these
differences, children and adolescents with ASD are at
risk for social isolation and peer rejection. They also
often experience more loneliness than typically
developing children.

friends and having successful social relationships is akin
to trying to jump onto a moving train wherein the person
with autism doesn’t know when and where to get on or
get off’. People with autism might not show a manifest
interest in others, but does that mean they don’t have any
interest in others?
Friendship for persons with Autism Spectrum Conditions
is an intriguing topic and has been researched by several
scholars. The once largely prevalent myth that people
with Autism Spectrum Conditions display no motivation
for developing friendships has been sidelined.
Psychologist Dr Tony Atwood described a series of
stages of motivation that people with autism go through
to make friends, where he emphasized that there is an

While work has been done at a theoretical level, there are
very few practical programmes in India that allow for
people with disabilities to have a chance to meet new
people and learn experientially. The importance, then, of
providing opportunities for positive social interactions in
6
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a safe and structured environment for individuals with
Autism cannot be stressed enough. Recognizing the need
for such an initiative, as well as the similarity in our
vision and goals, Action For Autism (AFA) ventured into
a collaboration with Best Buddies International (BBI).

NSS students from the Psychology department expressed
their interest in the programme.
Then started the orientation phase....
The students (‘Peer Buddies’/ ‘College Buddies’) were
invited to visit AFA and we had discussions about
Autism, AFA and our services, and of course, our plans
and ideas for Best Buddies. At the same time eight
students and adults from AFA were identified to
participate in the programme as the ‘Buddies’. This was
done after taking into account the potential benefit that
they could receive from the program and the skills it
would help enhance and build. All the members
committed to participate in the programme for one
academic year, attend monthly BB meetings and also
interact on a one- to- one basis through phone calls/
emails once a week.

Best Buddies International (BBI) is an organization
dedicated to establishing a global volunteer movement
that creates opportunities for one-to-one friendships,
integrated employment and leadership development for
people with Intellectual and Developmental Disabilities
(IDD). BBI was founded in 1989 by Anthony Kennedy
Shriver, and it is now established in all 50 states in the
US and 50 countries all over the world. BBI comprises of
seven formal accredited programmes: Best Buddies
Citizens, Colleges, e-Buddies, High Schools, Jobs,
Middle Schools and Ambassadors. While school, college
and citizen programmes aim to provide friendship
opportunities, Best Buddies Jobs provides work
prospects and the Ambassadors programme supports
people with disabilities to become self advocates.

In the past year, the program has taken shape and has
seen many alterations to allow for any cultural
differences (between the countries where Best Buddies is
currently running and India) as well as to meet the needs
of individuals with autism. Our first meeting was a
momentous occasion which involved lots of planning
and preparation. We had a group get- together with
structured activities to support the initial interactions for
both the members with autism and without. One of the
activities was a ‘talking’ game where the members were
divided into pairs. They were provided with slips of
paper with conversation topics and encouraged to discuss
their favourite foods, families, what they enjoy doing,
etc. and were given some time to discuss on the
particular topic. This supported the interactions by
providing the members with an initial prompt through
visual cues to get a discussion going and aid the
conversations.

Right from its inception, AFA, has emphasized upon the
need to provide opportunities to individuals with autism
to have interactions with their peers, which results in a
‘win win’ situation; wherein the person with autism is
‘included’ in the true sense of the term and the non
autistic peer learns to appreciate and interact with people
with different needs, leading to a more sensitised and non
judgemental personality. The similarity of this ideology
led to the establishment of a collaborative initiative with
BBI.
AFA officially launched Best Buddies in India through a
college programme in August 2011 when I was given a
chance to attend the Annual Leadership Conference held
in Indianapolis in July 2011. This was my first encounter
with BBI and the experience was inspirational. I had the
opportunity to understand the processes and journeys that
Best Buddies had taken in different countries across the
globe.

Our next interaction, the Friendship Party included an
interactive workshop on what it means to be friends and
some tips on how friends can talk, listen and help each
other out. Friendship was explained using photographs of
the BB members - this brought the concept to life for
many. The members particularly enjoyed an activity
where they could choose from different objects, games
and pictures once again aimed to help initiate the
interactions. The atmosphere was jubilant as the
‘Buddies’ and ‘Peer Buddies’ played cards, skipped,
sang, drew on paper and read books together.

We began Best Buddies in India by contacting and
visiting several colleges in Delhi University and
presenting the concept of Best Buddies, and inviting
student volunteers to participate. The aim was to offer
Best Buddies as an option under the National Service
Scheme (NSS) that is already implemented in all
colleges, where students volunteer in a programme of
their choice throughout their academic year. Although we
initiated discussions with several colleges, we finally
received a positive response from Gargi College. Ten

After the first few interactions the members were
matched and grouped into pairs. Since January 2012, we
7
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began the one-on-one contact between the Buddy pairs
through emails/phone calls to sustain regular contact. It
was an exciting time when the ‘Buddies’ at AFA
received their first email from their ‘Peer Buddy’. Since
writing emails was a new skill for some, the process was
facilitated in different ways, depending on the level of
support needed. Email accounts were created for some
members and they were taught how to log in with their
individual passwords. Initially, emails were printed out
for members and key points were underlined. This was to
help them process the written information so that they
could revert accordingly.

where the buddies bonded over cups and cones of ice
cream!
From getting to know each other through discussions on
common hobbies and various topics, to sharing snacks,
to playing musical chairs, Frisbee and Lock and Key at
the AFA lawns, and combining their artistic creativities
into making a beautiful BB banner - all the members
have participated in the programme with great
enthusiasm and spirit throughout the year.
BB has given us a chance to re-visit our understanding of
friendship and explore novel ways of building bonds and
connections. In the words of some of the members:

The AFA staff helped some members learn how to write
an email, explaining how to appropriately start and end
one and also helped members brainstorm about what to
include in the email. After a few such emails, when the
‘Buddies’ got more proficient, the AFA staff then
stepped back , and merely were there as a support (if
required) as members read and replied to their weekly
emails.

“Best Buddies has been a life changing experience for
me. It has taught me patience and that every individual is
unique and special. People with Autism have their own
perception of life which is very different from ours and
that is what is so special about them. I love being with
my buddies.”

Several informal meetings also took place in the entire
tenure, such as a casual get-together at AFA’s Diwali
Mela. Spring was welcomed with a Garden Party held at
the AFA lawns playing Frisbee and other games.

And...
1. I enjoy the playing with my buddies.
2. I love to interact with them all.
3. I consider the Best Buddies as the best event in Action
for Autism.

“Playing out of the four walls was indeed a fabulous
idea, which in turn made all of us comfortable and also
we got to know about our favourite games”, one of the
members shared with glee after the Garden Party.

We would like to extend a big ‘Thank you’ to all the staff
members at AFA as well as the parents who have
supported us and participated in various ways.

To celebrate Best Buddies Month as well as one of our
favourite festivals Holi, the buddies combined their
creative skills into making a banner for ‘Best Buddies
India’.

And a special ‘Thank you’ to Maeve Mc Cutcheon,
Speech and Language Therapist, who worked with AFA
in conjunction with Voluntary Service Overseas from
July 2011 to June 2012, for her energy and spirit and for
all the creative ideas and exciting inputs she brought to
the programme. She has been an integral part of the
programme and will be thoroughly missed!

One of the challenges we faced was finding common
timings to meet, as the schedules of the members
sometimes clashed. But we found other ways to connect
even if a group meeting was not possible. And when the
‘College Buddies’ were busy with their exams, their
‘Buddies’ from AFA got together and made cards to wish
luck to their friends.

The Best Buddies experience so far has been vibrant and
eventful, full of surprises, successes and challenges. We
are all looking forward to the next steps for BB India.
The goals are to expand on the College programme
further, widen the circles of friendship and make the
programme self sustaining.

We celebrated the end of the first successful year of the
program with a Goodbye Party, where the members
shared some of their favourite moments and experiences.

Our second year of BB has begun in August 2012 with
many new members joining our friendship circle. Keep
watching this space for exciting updates on fun and
friendship!

All the members received a card mentioning their
strengths and contributions to BB, in the words of their
own friends. The party ended with a trip to the mall
8
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AWARDS !

And..... Recognition

for the
Pioneering Work done by AFA and AFAians!
The year since the Autism

volunteers whose work
contributes a significant impact to
the fundraising success of an
organization. To quote the jury
“Reeta’s efforts have given
AFA’s activities the hope of
sustainability, thereby ensuring
that AFA is able to keep its focus
on serving the autism community
in South Asia”

Network of December 2011, has
been a year marked by the
acknowledgement of the many
accomplishments of Action For
Autism and its team members
who have been the recipient of
several awards, both nationally
and globally.
AS our readers know, AFA
received the best institution
award from the Ministry of
Social Justice & Empowerment in December 2011.

IN November, Merry Barua
was selected by Women’s
International Network for the National Women Excellence
Lifetime Achievement Award in recognition of her work.

THIS part of year, too brought recognition and accolades
for AFA and AFAians and it is a pleasure to be able to
share this with you.

BUT perhaps the most fulfilling event was when Mr
Achyutanal Guha was elected to the National Executive
of Parivaar at the National Parents Meet in Mumbai in
December 2012. As an organisaiton that works for the
empowerment of persons with autism, this we believe that
this recognition is the first of what autistic self advocates
will accomplish with support and understanding but more
importantly with their own efforts.

MR Achyutanal Guha, or Mr G, as he is fondly called, an
AFAian for many years was the recipient of the National
Trust Award in the Best Person with Disability (Male)
category in September. Mr Guha received the trophy
from Mr Mukul Wasnik, the then Honorable Minister of
Social Justice and Empowerment.
ACTION For Autism received The India NGO Award in
the category of The Rising Star. This Award recognises
greatest potential to achieve good governance, effective
programme impact, exemplary human resources
practices, sustainable resource mobilisation and
transparent financial management. The India NGO
Awards programme is a joint venture between the
Resource Alliance and the Rockefeller Foundation.
IN October, Reeta Sabharwal, Director Finance and
Operations, AFA, received received The Resource
Alliance Global Award for Fundraising 2012 at a gala
ceremony held at the International Fundraising Congress
(IFC) in the Netherlands.
REETA received the award in the The Outstanding
Volunteer category which is awarded to individual
9
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vkRedsfUnzr lsYQ
jkgsy ,l czfs tl
iwue Bkdqj }kjk vuqokfnr
,sfrgkfld rkSj ij 'kks/kdrkZvksa vkSj fpfdRldksa us eku fy;k
gS fd vkWfVT+e ds lkFk os vius vklikl ds ifjos'k ls vutku
gksrs gSa os vius /;ku esa gh xgjkbZ ls yhu jgrs gSAa okLro esa
tc dsUuj us viuk igyk izR;k'ku cPpksa esa vkWfVT+e izR;kf'kr
fd;k] rc mUgksua s og 'kCn vkWfVT+e fy;k D;ksfd ;g xzhd 'kCn
^vkVksl* eryc ^vius esa jguk* gSA dbZ n'kdksa ls 'kks/kdrkZvksa
us bu cPpksa dks vkus okyh dfBukb;k¡] lac/a kksa esa dfBukb;k¡]
eu ds fl)kUr vkSj nksgjko o O;ogkj ij /;ku dsfUnzr fd;k
gSA gky gh ds v/;;uksa ls irk pyrk gS fd vkWfVTe ds lkFk
yksxksa dks Lo;a dh viuh Hkkouk esa fofHkUu gkfu;ksa dh 'kq:vkr
dj jgs gSa vkSj cnys esa muds nSfud thou esa Hkkjh ifj.kke gks
ldrs gSa fd fdl rjg ls vyx vkRe dsfUnzr esa vkRe gSA ;g
muds ;kn djus dh {kerk ;kstuk vkSj lgkuqHkwfr dks dSls
izHkkfor djrk gS vkSj D;k ge enn dj ldrs gSa \ bl rF;
ls 'kq: d:axh dqN vyx O;ogkj fiNys rF; vkRedsfUnzr ds
jkLrs esa vkrs gSAa ;g ns[krs gq, ppkZ tkjh j[krs gSa fd vyx
efLr"d dh cukoV ftlls bu erHksnksa dks tku ldsxa As dqN
O;kogkfjd flQkfj'kksa dks ftu ls enn gks vkSj vkWfVT+e ds
lkFk cPpksa vkSj o;Ldksa ds fodkl esa enn vkSj Lo;a dh Hkkouk
etcwr vkSj lkQ gksA

'kjhj dh vkSj gekjk Lo;a dk nwljksa ls lac/a k ^eq>*s T;knk lkQ
vkjkenk;d ijr gS tks fodkl esa mHkj dj vkrh gSA Lo;a ds ckjs
esa gekjh ekU;rkvksa esa 'kkfey gks tkrh gSA ;g le>rs gSa fd
gekjh Lo;a ds lkFk ,d O;fDxr igpku gSA
fdu rjhdksa ls ,d vkWfVfLVd O;fDr Lo;a vyx gks ldrk gS \
vkyfjp uhlj ,d lekt euksoSKkfud gS ftUgksua s foLrkj ls
tsEl ds fopkj tks eSA vkSj ^eq>*s vkSj Lo;a dk ikap rjhdksa ls
[kqyklk fd;k gSA
[kkstksa ds vk/kkj ij Lo;a vkWfVT+e esa Ikwjh rjg [kqy ds ugha vk;k]
;g t:jh gksxk fd uhljl }kjk fd;s x;s oxhZdj.k le>s fd
dgka fofHkUurk gS Lo;a tkx:drk vkWfVT+e esAa

¼d½ ifjfLFkfrd vkRe &
ifjfLFkfrd vkRe gekjs fy, vius 'kjhj dk vuqHko djus dh
{kerk vkSj vklikl gks jgs dk;Z dk izHkko] eSa ,d O;fDr gwa vkSj
bl txg esa ,d dk;Z esa yxk gwAa ,d ifjfLFkfrd Lo;a gksus dk
eryc gS fd vius vklikl] vius rFkk nwljs ds 'kjhj esa vUrj
dks tkuukA 'kq:vkr ds Lrj ij] iSnk gq, cPps esa Hkh vius vkSj
nwljksa ds 'kjhj esa varj djus dh {kerk gSA ;fn ge ,d f'kq'kq ds
Lo;a D;k gS \
gkFk dks ysa vkSj mlh ds gkFk ls mldk xky&Nq;s rks og vius
fofHkUu laLd`fr;ksa vkSj /keksZa essa lfn;ksa ls Lo;a ,oa tkap dk gkFk dks Nwus dh txg eq¡g esa ys tkuk ilan djsxk] ij vxj ge
dsfUnzr fo"k; gS vkSj Lo;a dh fofHkUu dfBukb;ksa dk gksuk vius [kqn ds gkFk ls f'kq'kq dk xky Nq;s rc f'kq'kq tkurk gS fd
ykt+eh gSA ,d Lrj ij vkRe ,dkRed dksj ge ikl djus ds fdldk gkFk Fkk mls Nwus okykA
fy, lanfHkZr djrk gS tks gesa nwljksa ls vyx cukrk gSA
fofy;e tsEl euksoSKkfudh ds laLFkkidksa esa ls ,d gS Lo;a tks ikfjfLFkfrd Lo;a dk ,d vkSj egRoiw.kZ igy gS gekjh vklikl
flQZ dk;Z djrk gS vkSj vuqHko ¼eS½a vkSj Lo;a dh ekuus dk ds ekgkSy dh le> vkSj ifjorZu gksus ij mlesa Hksn dks le>us
vfHku; djrk gS ¼eq>½s eSa Lo;a ls dgha vf/kd cqfu;knh ijr dh {kerk vkSj ifjorZu tks geus [kqn ds fy, fd;s gSa ,d cM+s
gSAa ftlesa ,d lgt Kku;qDr tkx:drk vkarfj{k esa gekjs Lrj ij] blesa ;g gS fd [kqn dk;Z ds fy, fu;a=.k dsUnz vkSj
10
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fo'ks"k ifjorZu dks ysdj gekjh ftEesnkjh dks igpkuukA ,d
f'k'kq lh[krk gS ,d fo'ks"k nj ij 'kkar jgdj pwluk vkSj vius
eka dh vkokt+ ds :Ik esa fo'ks"k vkokt lquuk] ;g n'kkZrk gS fd
os vius O;ogkj dks fu;af=r djus ds fy, okrkoj.k ifjorZu
dj ldrs gSAa

fu;af=r j[kk gqvk ik ldrs gSAa bldh ctk;s oks vius 'kjhj vkSj
lalkj esa lac/a k dks /kaq/kyk vkSj ikjxE; le> ldrs gSAa bl rjg
ds erHksn lo/kkj.kkRed vuqHkoksa ds ekSfyd ifj.kke gks ldrs gSa
fd bl rjg ls ,d vkWfVT+e ds lkFk O;fDr vius 'kjhj dks
vklikl ds okrkoj.k ls lacfa /kr ns[krk gS vkSj [kqn dks nwljksa ls
lacfa /kr ekurk gSA

D;k vkWfVT+e ds lkFk yksxksa ds Lo;a ds fy, ikfjfLFkfrd dh
Hkkouk gS \ ,slk yxrk gS fd ,d cqfu;knh Lrj ij vkWfVT+e
ds lkFk cPpksa esa HkkSfrd okrkoj.k ds lac/a k esa vf/kd dfBukb;ksa
ds fcuk vius 'kjhj dks fgykus esa l{ke gSA fofy;El vkSj gsIi
ds }kjk gky gh ds v/;;u esa mPp dkedkt Ok;Ldksa esa ns[kk
x;k gS fd ,d vkWfVT+e ds lkFk yksxksa dks ,d dEI;wVj LØhu
ij ,d fcUnq dks fgykus dh la[;k gS] tks dEI;wVj ds ekml
ij vius Lo;a ds gkFk ls ys tk;k tk jgk Fkk fd igpku esa
l{ke gSA eryc dh muesa ,d lk/ku dks le>us dh {kerk gSA

¼[k½ ikjLifjd Lo;a &
ikjLifjd Lo;a gekjs [kqn dh le> gksrh gS tks lkekftd
ifjos'k esa gekjk nwljksa ls lac/a k dks le>krk gSA
,d lk/kkj.k fodkl ns[ksa rks ikjLifjd Lo;a dks lkekftd
ckrphr ls] udy }kjk] ckjh ysdj lh[kk tk ldrk gSA
mnkgj.k ds fy, ,d lk/kkj.k f'k'kq viuh vk;k ;k ns[kHkky
djus okys ds lkFk xSj ekSf[kd okrkZyki esa O;Lr jgrk gS
ftles ckjh ysuk] vkoktksa dh udy djuk] eqga vkSj gkFkksa ds
b'kkjs le>uk vkfn 'kkfey gSA tc ckrphr essa vknku&iznku
ugha gksrk gS ¼tSls ,d f'k'kq vius eka dh ohfM;ks fjdkWfMax dks
ns[krk gS½ rc f'k'kq viuh :fp [kks nsrk gS vkSj ijs'kku gks
tkrk gSA ;g O;ogkj n'kkZrk gS fd ,d lk/kkj.k f'k'kq dks vius
nwljksa ds lkFk ds fj'rksa dh le> gSA bu eqykdkrksa esa Hkkx ysus
vkSj ns[kus ds }kjk muds vFkZi.w kZ dk;Zokgh djus ds fy, ckr
djsa fd izfØ;k lkekftd funsZ'ku dks le>us dh Hkkouk izkIr
djrs gSAa

gykafd ;g Li"V ugha gS fd ;g {kerk de dk;Z djus okys
vkWfVfLVd cPps ds lkFk c<+rh gS ;k dksbZ lw{e gkfu muds
ifjfLFkfr Lo;a esa mHkjrh gSA mnkgj.k ds fy, ge tkurs gSa fd
,d lk/kkj.k cPps dh rqyuk esa vkWfVfLVd cPps ds lkFk cgqr
lh bafæ;ksa lac/a kh izfØ;kvksa esa eqf'dysa gks ldrh gSAa tSls fdlh
,d bafæ ds izfr vR;f/kd laons u'khy gks ldrk gS ;k de
laons u'khy gks ldrk gS ¼jks'kuh ds izfr] Li”kZ ;k xehZ ds izfr½A
esjk fdlh vkokt dks lquuk ,slk yxrk gS tSls fdlh ,EiyhQkW;j
dks vf/kd vkokt ij dj fn;k gks vkSj mls eq>s lquk;k tk
jgk gksA ml le; esjs ikl nks gh fodYi gksrs g &Sa ¼1½ eSa dkuksa
esa /ofu dks vkus nwa ;k ¼2½ vius dkuksa dks can dj ywAa eSa vkus
okyh /ofu dks Åapk ;k uhpk ugha dj ldrhA vkWfVfLVd
O;fDr dks gks ldrk gS fd u;s diM+s ds Li'kZ ls fp<+ tk;s] ij
,d lqbZ dh pqHku vkSj ekSle esa cnyko ls dksbZ nnZ Hkh eglwl
uk gksA blds vykok vkWfVT+e ds lkFk yksxksa dks dfBukbZ gksrh
gSA pky larqyu vkSj rkyesy esa ftlls fd oks vius HkkSfrd
okrkoj.k ds lkFk rkyesy ugha dj ikrsA bu varjksa dks ns[krs
gq, lkekftd vkSj ehVj dkedkt esa erHksn ;g gSA

vkWfVT+e esa izkjfEHkd fodkl ds le; ls gh ;g lHkh fn;s gq,
lkekftd O;ogkjksa esa le>kSrk gksrk gS ftlds dkj.k cPpksa esa
vkRe tkx:drk vkSj ikjLifjd lac/a kksa dks le>us esa dfBukbZ
gksrh gSA dqN cPps ftUgsa vkWfVT+e gS nwljs O;fDr ds izfr
mnklhurk fn[kkrs gSa ;k nwljksa dks ,d oLrq dh Hkkafr iz;ksx
djrs gSa ftuds lkFk oks ckrphr ;k okrkZyki djrs gSAa mPp
dk;Zdkjh cPps esa Hkh ckrphr djus dk rjhdk ,d tSlk gksrk
gS vkSj vknku&iznku esa Hkh deh gksrh gSA VSjls tkWfyQ tks dh
,d mPp dk;Zdkjh vkWfVfLVd O;fDr gS mlus dgk gSA

tc eSa NksVk Fkk rks esjs fy, fdlh dh cksyh ,d /ofu ds tSlh
yxrh Fkh ftldk dksbZ eryc ugha gksrk FkkA ;g eq>s cgqr
fn;s gq, bfUæ;ksa vkSj dk;Z djus ds rjhdksa esa vUrjky ds dkj.k le; ckn le> vk;k fd nwljs O;fDr eq>ls esjs /;ku dks
;g laHko gS fd vkWfVLVd cPps ,d lhek esa vius 'kjhj dks ekaxrs gSAa
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AUTISM NETWORK: VOL 7 ISSUE 3 ~ DECEMBER 2012

izkjafHkd {kerk ds fcuk ,d lkekftd okrkZyki esa O;Lr jguk]
vkWfVfLVd cPps dk vius vki dk ikjfLifjd ,glkl lhfer
gksrk gS vkSj blds dkj.k mUgsa nwljksa ds lca/k dk eryc vkSj
mlls ikjLifjd okrkZyki dk eryc le>us esa dfBukb;k¡
vkrh gSAa fulj }kjk fodkl ds mRrjdky esa fn[kkbZ nsus okys
vf/kd vkSj Li"V vkRe tkx:drk ls lacaf/kr ckrksa dks
fuEufyf[kr rhu Jsf.k;ksa esa crk;k x;k gSA

ftlesa ls nks lk{kkRdkj o;Ld dbZ fnuksa ds ckn mu fopkjksa dks
O;Dr djus esa l{ke Fks muds fopkjksa dk mnkgj.k bl izdkj gS &
jkWoV Vªus ls yanu tk jgk Fkk vkSj tc mlus Vªus dh f[kM+dh ls
ckgj ,d vyx fn[kus okyh dkj dks ns[kk rks og ml dkj ds
uEcj dks jVus dh dksf'k'k dj jgk Fkk rkfd og dHkh vk;s rks ml
dkj ds uEcj dks ns[kdj irk yxk lds fd mls Vªus ls dgka
mrjuk Fkk ¼tks og okLro esa ckn esa djus esa lQy gqvk½A

¼x½ futh Lo;a &
futh Lo;a dk Kku gesa tc gksrk gS tc gekjs vuqHko gesa ;g
n'kkZrs gSa fd ge lHkh ckrksa dks nwljs O;fDr;ksa ds lkFk ugha ckaV
ldrsA eSa ml fl)kUr :Ik esa dsoy ,d gh O;fDr gw¡ tks
fdlh vkfnR; vkSj fo'ks"k Hkkoukvksa dks egwlldj ldrk gwAa
futh Lo;a eu ds fl)kUrksa ls lh/kk lacfa /kr gS rhu ls ikap
lky dh mez okys lkekU; cPpksa dks ;g le> vkuss yxrk gS
fd mudh bPNk] bjknk vkSj fo'okl nwljksa ls vyx gksrs gSa
vkSj mlh le; muds vuqHkoksa ls og le> vkuk 'kq: gks tkrk
gS fd dqN phtsa futh gksrh gS nwljksa ds ugha n'kkZbZ tkrh gS
vkSj le; ds lkFk&lkFk os tkurs gSa fd og flQZ muds
vuqHko gh ugha cfYd ,slk gh gSA

mlh dkj dh Nfo mls fn[kh tks ,d NksVh nhokj ds ihNs tgka
dqN xSjt
s Fks ij nhokj ds dkj.k og ml dkj dk dqN fgLlk gh
ns[k ik jgk FkkA
usylu Vh-oh- ij izlkj.k fQYe ns[k jgk Fkk tks oksVeSu ¼,d
izdkj dk dhV½ ij vk/kkfjr Fkh og Vh-oh- ij ml dhV dks ns[k
jgk Fkk fd og fdl rjg nk,¡ ls ck,¡ vkSj b/kj&m/kj ?kwe jgk Fkk
vkSj og ;g Hkh ;kn dj jgk Fkk fd tc og NksVk Fkk vkSj d{kk
ds lkFk bl fQYe dks ns[kk Fkk og fp= esa og Vh-oh- ns[k jgk Fkk
dqN cPpksa dk lewg mlds lkeus Q'kZ ij CkSBk Fkk vkSj f'k{kd cPps
ds ihNs [kM+s Fks tks n`'; esa ns[k jgk Fkk og f'k{kd ds ihNs ls
mlds dU/kksa ds Åij ls Nk=k ls gksrs gq, Vh-oh- rd ns[kuk FkkA
tks n`'; Fkk og jaxhu vkSj ?kwerk gqvk Fkk og ns[k jgk Fkk Hkwjk
ikuh vkSj ftl jax ds diM+s f'k{kd vkSj fo|kFkhZ us igus FksA

tSlk fd ge tkurs gSa vkWfVT+e okys O;fDr dks ;g le>uk
eqf'dy gksrk gS fd nwljs O;fDr ds efLr"d esa D;k py jgk
gSA mnkgj.k ds fy, ,d vkWfVT+e okyk O;fDr dks vius gh
Hkkoukvksa dks igpkuus esa dfBukbZ gksrh gS tcfd og Hk; o
[kq'kh ds fy, mi;qDr 'kkjhfjd Hkko iznf'kZr djrs gSa ij
mudks Hkkoukvksa esa O;Dr djus esa dfBukbZ gksrh gSA

bu mnkgj.kksa ls ;g irk yxrk gS fd lHkh n`f"Vxr dYiuk vkSj
fooj.k ij /;ku nsrs gSa vkSj og viuh Hkkoukvksa dks vkSj 'kkjhfjd
laons ukvksa dks O;Dr ugha dj ikrsA
;g mu lHkh ij ykxw Fkk ftlus bl losZ{k.k esa Hkkx fy;kA jksoVZ
ds mnkgj.k ls ml ij ikjLifjd Lo;a dk izHkko ugha iM+k fdlh
Hkh vU; O;fDr ls ij osylu ds n`'; esa mls vius d{kk ds lkFkh
vkSj f'k{kd ;kn jgs ftu otg ls og Vh-oh- ij D;k ns[k jgk Fkk
ml ij ls /;ku gVk fy;kA

vkWfVT+e okys O;fDr D;k lksprs gSa \
,d vkWfVT+e okys O;fDr dks viuh nqfu;k esa jgus ,d fnypLi
>yd mrk ÝhFk vkSj ÝsfUlldk gsIi }kjk iznku dh xbZ gSA
ftUgksua s ,lijtj okys o;Ld dks iwjs fnu esa vyx&vyx
fcUnqvksa ij muds fopkj O;Dr djus dks dgkA Lo;a ds izfr
laons uk dk de gksus dk igyk ladrs Fkk fd T;knkrj o;Ldksa
us dk;Z dks le>k ugha vkSj ekStnw k vuqHko ds cgqr ls o;Ld
ftudk lk{kkRdkj gks jgk Fkk oks vius fn;s gq, dk;Z dks iw.kZ
:Ik ls le> dj py jgh fØ;k dks gh O;Dr dj jgs FksA

bl rjg ds losZ{k.k fopkjksa dh x.kuk dh vuqHko ds ckn irk
yxrk gS fd ftl O;fDr dks vkWfVT+e gS mudk futh vkRe ekSfyd
:Ik ls cnys gq, gks ldrs gSa tks fd ,d lk/kkj.k O;fDr ls vyx
12
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yxrk gS ge bu lHkh vuqHkoksa ds ckjs esa bl ys[k esa ckn esa fQj ,d lk/kkj.k O;fDr esa oSpkfjd vkRe dk nwljk ladrs feyrk gS
ppkZ djsxa As
tc ,d O;fDr loZuke dk iz;ksx djus yxrk gS tSls fd ^eS*a
vkSj ^eq>*s A O;fDrxr loZuke dk cnyko gksrk jgrk gS tks
¼?k½ oSpkfjd vkRe &
fuHkZj djrk gS fd dkSu vkSj fdlls ckr dj jgk gS tSls
oSpkfjd vkRe dh tkx:drk gksrh gSA tc Lo;a ,d oLrq ekrk&firk vius cPpksa ds ges'kk ^rqe* djds cksyrs gSa ij cPps
cuus dh ctk; fdlh vfHku; ds fo"k; dh lksp ;k fopkj vius vki dks ^eS*a dj ds ckr djrs gSAa ftlls ;g le> vkrk
gksrk gS nwljs 'kCnksa esa ge vius O;ogkj ls izHkkfor gksrs gSa vkSj gS fd muesa Lo;a ds izfr /kkj.kk tkx:d gS ;k ,d nwljs O;fDr
vius O;ogkj ds ckjs esa fopkj dk;e dj ysrs gSa vkSj lk/kkj.k ls vius dks vyx djds of.kZr dj ldrs gSa vkWfVT+e okys
fodkl esa oSpkfjd vkRe dh tkx:drk thou ds nwljs o"kZ esa O;fDr esa loZuke ds cnyko esa vf/kd dfBukb;ka vkrh gSa tSls
gh mHkj dj vkrs gSAa Lo;a ds izfr ltx Hkkouk,a tSls fd fd ;g dgus dh ctk; ^^eq>s vkbZlØhe [kkuh gS** va'k rqEgsa
¼'kfeZna xh vkSj xoZ½ O;fDrxr loZuke dk mi;ksx vkSj Li"V vkblØhe [kkuh gS dk iz;ksx djsxkA vkSj va'k dh my>u ;g
fo'okl tkx`r gksrk gSA
n'kkZrh gS fd vius vki dks nwljksa ls vyx fn[kkrk gS vkSj
vius fy, og ^eS*a ;k ^eq>*s ugha lksp dj nwljksa ds ckjs esa gh
euksoSKkfudksa us niZ.k Lo;a ekU;rk ds }kjk oSpkfjd vkRe esa crkrk gSA
mHkkj dh tkap dh gSA
egRoiw.kZ ckr ;g gS fd ^oSpkfjd Lo;a* dk fodkl le; ds
,d cPpk tc o;Ld ds lkFk [ksy jgk gS ftlesa o;Ld us lkFk gksrk jgrk gS tSls tSls ge cM+s gksrs gSAa ge vius dqN
cPps ds psgjs ij jax yxk;k] ;g lkspdj fd cPpk viuk fopkj viuk O;fDrRo vkSj fl)kUr cuk ysrs gSAa cPpksa ds :Ik
psgjk iksNs ;k fQj iz;ksx djus okyk ;g ns[ksxk fd ml cPps esa gekjh Lo;a ladYi eq[; rkSj ij gekjs 'kkjhfjd y{k.k vkSj
dh vius izfro"kZ ij D;k izfrfØ;k gksrh gSA
{kerk ij fu/kkZfjr gksrh gSA ¼mnkgj.k esjs Hkwjs cky gS] eSa NksM+
ldrk gw½a ckn eSa gekjh vkRe ladYiuk dk foLrkj euksoSKkfud
18 eghus ds lk/kkj.k cPps esa vius psgjs ij yxs jax dks Nqvk vkSj lkekftd y{k.k dh izd`fr dks /;ku esa j[kdj gksrk gSA
tks ;g crkrk gS fd og vius ckjs esa tkx:d gks jgs gSAa vkSj mnkgj.k eSa 'kehZyh gw]a esjs cgqr lkjs nksLr gSAa
24 eghus ds cPps dk psgjk 'keZ ls galrk gqvk yky gks x;k
vkSj ?k`.kk Hkjh ut+jksa ls ns[kus yxkA tks fd n'kkZrk gS fd bl eSua s viuh [kqn vuql/a kku esa vkWfVT+e okys cPpksa vkSj o;Ldksa ls
le; viuh Hkkoukvksa ds izfr lpsr gks jgk gS tSlk fd iwNk fd dSls og [kqn dk o.kZu djsxa As cgqr ls cPpksa esa iz'uksa
'kfeZna xh eglwl djukA
dk mRrj nsus esa dfBukbZ gqbZ] ^^eq>s ugha irk**] ^^eSa ugha le>
ldk** ;k fo"k; gh cny fn;kA tks o.kZu djus esa l{ke Fks og
Tkc bl rjg dk losZ{k.k vkWfVT+e okys O;fDr ds lkFk fd;k T;knk HkkSfrd y{k.k dh] lk/kkj.k y{k.k dk gh iz;ksx fd;k tks
x;k og lkèkkj.k :Ik ls vius psgjs ij yxs gq, jax dks vius lk/kkj.k fodkl okys lkfFk;ksa dk ns[kk gSA tSls s eSa eSfDldks ls
gkFk ls Nwrk gS vkSj ;g n'kkZrk gS fd mUgsa vius 'kkjhfjd gw¡ eSa lqUnj gw¡**A esjk ,d eq¡g ukd vkSj gkFk vkSj iSj gS*a * bl
mifLFkfr dk cqfu;knh vkRe ladYiuk gS vkSj vkWfVT+e okys lanHkZ esa ns[krs rks ,d lk/kkj.k :Ik ls fodflr cPpk ;k
cPps vius ckjs esa viuh Hkkoukvksa dks n'kkZrs ugha gS tSlk fd o;Ld vius ckjs esa ns ldrk gS tSls eSa nksLr cukus dh dksf'k'k
,d lk/kkj.k cPpk n'kkZrk gS gykafd vkWfVT+e okys O;fDr dks dj jgk gw¡A** eSa ,d vPNk Jksrk gw¡A dHkh dHkh eSa ikxy gks
dqN cqfu;knh Hkkoukvksa dk Li"V vuqHko gksrk gS tSls [kq'kh Mj tkrk gw¡A
xqLlk vkSj nq[k vkSj mUgssa vkRe lpsr Hkkoukvksa d¨ vuqHko vkSj
O;Dr djus esa dfBukbZ gksrh gSA tSls fd nwljk O;fDr gekjs tSlk fd ge ns[k ldrs gSa ,d lk/kkj.k cPpk vkSj o;Ld vius
ckjs esa D;k lksp jgk gSA
vki HkkoukRed vkSj lkekftd 'krksZa dh O;k[;k djrs gSa ogha
13
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vkWfVT+e esa cPps vkSj o;Ld HkkSfrd vkSj ckgjh y{k.kksa ij /;ku v/;;u djus ij cgqr ls laHko dkj.kksa dk [kqyklk gqvk fd vius
nsrs gSAa
izfr tkx:d jguk buesa de gksrk gSA igyk fd vkWfVT+e okys
O;fDr esa fyafcd {ks=ksa esa vkil esa lEidZrk de gksrh gS tks fd
vLFkkbZ foLrkfjr vkRe &
HkkoukRed izfrfØ;k ds fy, ftEesnkj gS vkSj ÝUVy dksjVsDl
u flQZ oxhZdj.k ds vafre ijr esa vkRe 'kkfey gksrk gS tc tgka ij vius ckjs esa Lo;a ds izfr izfØ;k fn[kkbZ nsrh gSA ftlls
gekjh tkx:drk le; ds lkFk fn[kkbZ nsrh jgrh gSA eSa ,d ;g fooj.k fey ldrk gS fd D;ksa ,d vkWfVT+e okys O;fDr dks
,slk O;fDr gw¡A ftldks dqN vuqHko gS ,d fof'k"V rjg dh 'kkjhfjd Hkkoukvksa dh izfrfØ;k gks ldrh gS ijUrq mu Hkkoukvksa
tkuus okyh fnup;kZ dkA tks ifjfpr fnup;kZ esa layXu gS dks O;Dr djus esa dfBukbZ gksrh gS ckn esa mu Hkkoukvksa ds vuqHko
foyafcr dk;Z Lo;a ,d tkap dh tkx:drk dk vklku rjhdk dks ;kn djrs gSAa
gSA tc iz;ksx djus okys us cPps dk psgjs ij jax yxk;k vkSj
mlds ckn cPpk vkSj iz;ksx djus okyk ,d okrkZyki dk
ÝUVy dksjVsDl vkSj fyfcd fjt+u nksuksa gh ,d cgqr cMss+
ohfM;ks ns[k jgs Fks tc ,d lk/kkj.k cPps ds lkFk ;g iz;ksx
latky dk fgLlk gksrs gSa ftls fMQkWYV usVodZ dgrs gSa ftlesa
fd;k x;k] mudk gkFk vius vki gh psgjs dh rjQ tk jgk Fkk
Lo;a vkSj nwljksa dh izfØ;k esa ikjLifjdrk gksrh gSA tc ,d
vkSj og ;g igpku Hkh jgk Fkk fd ohfM;ks esa fn[kk;k cPpk eSa
lk/kkj.k O;fDr dks dksbZ fo'ks"k funsZ'k ugha fn;k tkrk gS ogka
gh gwa ijUrq vkWfVfLVd cPpksa dks ;g crkus ds fy, enn dh
ij mudk efLr"d vius vki fMQkWYV usVodZ ds {ks=ksa esa lfØ;
vko';drk FkhA ;g vius vki d¨ igpkuus esa dfBukbZ tkjh
gks tkrk gS vkSj blls ;g irk yxrk gS fd gekjk fnekx [kkyh
jgrh gSA
gksrk gS rks ge vius ckjs esa vkSj nwljksa ds ckjs esa lkèkkj.k :i
Lo;a dks igpkuus dh dfBukbZ tkjh jgrh gS ftlls mUgsa Le`fr ls lkspus yxrs gSAa tcfd vkWfVT+e okyk O;fDr dk ^fMQkYV
dh vkèkkjHkwr ifj.kke ds fy, vkSj vius Hkfo"; dh ;kstuk usVodZ* ds {ks= esa lfØ; ugha gksrk gS tc rd mUgsa cksyk ugha
tkrkA ;g ml fopkj uewus ls lacfa /kr gS tks fQ'k vkSj gsIi us
cukus es]a tSlk fd ge uhps ns[ksxa As
igys crk;k gS fd tc muds fopkj ij Li"V izfrfcac ds fy,
vc rd dh ppkZ tks ge la{ksi esa ns[ksxa s vkWfVT+e ds O;fDr esa dgk rks vkWfVT+e okyk O;fDr viuk /;ku ,d oLrq ds nk'kZfud
dbZ fofHkUurk gksrh gSA vyx&vyx Lrjksa ij vius Lo;a dh Nki dks ns[krk gS uk fd O;fDr ;k Hkkoukvksa dsA bl ?kVuk dh
tkx:drk dks ysdj 'kq:vkr djrs gSaA mlds 'kjhj dks vfHkO;fDr ls vkxs dk ;g irk yxrk gS fd vkWfVT+e okyk
'kkjhfjd laons uk ds lkFk tkx:drk ij Hkkoukvksa vkSj fo'okl O;fDr ds brus lius ugha gksrs ftrus dh ,d lk/kkj.k fodflr
ds lkFk ,d vyx bdkbZ ds :Ik esa tkjh fd;s le; ds lkFk O;fDr ds ¼lksrs le; rsth+ ls vka[kksa dk ?kweuk vkSj tkxus ij
fujarjrk gSA vk'p;Z dh ckr ugha gS fd ,d vkWfVfLVd O;fDr Lo;a dks O;Dr djus dh vfHkO;fDr }kjk½A
dks cgqr T;knk dfBukbZ gksrh gS Lo;a ds ikjLifjd igyqvksa esa
[kqn dks nwljksa dh vka[kksa ls ns[kuk vkSj le>uk vkSj fo'okl blls dgk tk ldrk gS fd vkWfVT+e okys O;fDr dk fnekx
[kkyh gksrk gS ;k tc dksbZ funsZ'k ugha fn;k tkrk oks vius ckjs
tks nwljksa dks ugha fn[krs gSAa
esa vkSj nwljksa ds izfr tSlk n'kkZuk pkfg, oSlk n'kkZ ugha ikrsA
bl izdkj ge ns[krs gSa fd vkRe vo'kksf"kr vkRe dsUnz gksus dh tSlk fd vkWfVT+e ,d LokHkkfod gkyr gS tks fd tUe ds le;
ctk; vkWfVT+e ds lkFk O;fDr dks dfBukbZ gksrh gS [kqn dks ls gh gksrh gS bldk rF; gS fd vkWfVT+e okys O;fDr vius
vkidks nwljksa ds lkFk lacfa /kr gksus dks lk/kkj.k :i ls izfrfcEc
nwljksa dh le> ds fglkc ls le>us esAa
ugha cuk ikrs tc mudk fnekx [kkyh gksrk gSA
vkWfVT+e okys O;fDr esa Lo;a ds izfr de laons uk D;ksa gS \
to be contd...
vkWfVT+e okys O;fDr ds dbZ efLr"d Nki dk tSfod Lrj ij
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HE L P L I NE
Q Hi, I am writing from Lucknow. My son is, A, five

some mainstream schools that include children with
autism. You may want to send an email to
helpline.afa@gmail.com should you want a copy of the
same.

years old. He was a caesarean delivery and everything
was normal at the time of birth. He started crawling at 8
months and walking at 16 months. He was hardly
speaking one word while he was approaching two year
mark. We were all worried and we even thought that
there was a hearing problem. We then went to the speech
therapist who asked us to do an IQ assessment. We did
an assessment and the IQ score was 80 which suggested
low IQ. The therapist then suggested an educator who
visited us and told us that he is autistic. This was when
my son was two and a half years old.

The environment of the school plays an extremely
important role and hence it is imperative that the school
A goes to respects differences and has sensitized teachers
who understand the different needs of a child with
autism.
It is also important to remember, that, for A to get the
best from an inclusive environment, specialised teaching
must occur side by side. He will have to be taught to
attend, follow instructions and to generalise. Any work
with A will have to focus on teaching communication
which would include understanding the language of
others, requesting for items, activities and information,
expressing self, on imitation skills and helping him enjoy
social interactions and understand social rules. Alongside
it is important to work on activities of daily living.

The educator advised us to put him into a play school and
we did that. A started speaking each and every word after
joining the play school. His speech was quite clear,
though sometimes he was not able to express himself.
Currently, A is in a mainstream school in nursery class.
He is an average performer. There are problem areas that
he is facing but is slowly and gradually developing. I
made him repeat nursery in the mainstream school
though he was promoted to lower prep with the play
school that he was attending earlier. I have also been
doing his OT at home and a special educator cum tuition
teacher comes over home to give him additional input.
As I mentioned earlier, he seems to be progressing.

Consistency in teaching, clarity and clear structure will
help A learn better. In addition keeping the methods of
teaching concrete and learning experiential will ensure
that A understands concepts rather than just ‘rote learn’
them. To sum up, he will have to be taught to ‘learn to
learn’.

We may be moving to Delhi, soon and would be obliged
if you could guide me with regards to his schooling and
other services.I also have another query. A repeats
everything that I say. I have heard that this is known as
echolalia. Can you also guide me as to how I can work
with A’s echolalia?

Amongst other programmes, Action for Autism has an
outreach program that you may want to avail. This will
help provide A the support mentioned earlier that he
requires. In addition, the url: http://www.autismindia.org/afa_otherlinks.html has a reasonably
comprehensive list of services available across India
(including Delhi) for people with autism. For a more
detailed understanding of the exact nature of services/
programmes offered by any one of these organisations, as
well as any mainstream school you wish to explore, you
may need to get in touch with them directly.

A

Thank you for writing to us. It is wonderful to have
read about A and was also good to learn that A is
receiving therapy and developing important skills.
Children with autism can learn and develop significantly
when the methods used are appropriate and geared to the
individual child.

In your mail, you have mentioned that A is echolalic.
Echolalia occurs as a part of ‘normal development’ in all
children between 18 and 36 months, after which most
typically developing children tend to outgrow echolalia.
But, it is often seen that children with autism continue to
display echolalia even at a later age.

You have mentioned that you may be moving to Delhi
soon. Since, A, is already going to a mainstream school,
you may want to explore some mainstream schools that
A may benefit from. In Delhi, the admissions in
mainstream schools start by January. We do have a list of
15
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Echolalia plays an important role in the development of
neurotypical children. By reproducing what they hear
adults say, they learn to pronounce words, form
sentences and increase their vocabulary. It also keeps the
dialogue going between the parent and the child and the
child learns that conversation involves turn taking. Once
the child learns to express himself independently,
echolalia gradually disappears.
Echolalia, in children with autism, is a strength that can
be used to develop their communication skills. Hence,
we can use A’s echolalia to help him learn to express
himself.
For instance, you want A to answer with “Red”, when
asked “What is the colour of the apple?”
You can ask the question, “What is the colour of the
apple?” And before A can ‘echo’ (repeat) the question
“What is the colour of the apple?” you say “Red!” so
that it is the “Red” that he ‘echoes.’
The exchange will sound something like this:
Parent: “What is the colour of the apple?” “ Red”.
A: “Red”.
Echolalia can also be used to increase A’s vocabulary
and the length of the sentences he utters. When A needs
water or an eraser you can make him you could teach A
to echo (repeat) functional phrases like “Can I please
have some water?” or “Can I borrow your eraser,
please?” In this way A can learn new ways of requesting
for items.
It is important to remember not to discourage echolalia as
children use echolalia to communicate their needs. When
he wanted to go out, a child used a delayed echo of a
phrase commonly used by his teacher and said “Time to
go out and play”. His teacher who was standing in the
vicinity reacted to the echoed phrase as a request to go
out and immediately said, “Want to go out.” The child
repeated “Want to go out” and the teacher at once
allowed the child to go out and play. Here the child learnt
to use a novel phrase to appropriately ask for playtime.
Sometimes when a person with Autism is bombarded
with too much language, echolalia can be used to
‘decode’ what was said, just as we do too. Often times,
we too, tend to repeat other people’s phrases during a
conversation when we are not sure we fully understood
the conversation. For example, when someone says:
“Where did you go last summer?” to buy some extra time

for retrieval we may say “Let me think, where did I go
last summer? Oh, Kerala”.
Speaking clearly in simple sentences with an emphasis
on the key words will reduce the ‘verbal overload’ and
help A understand you better. In addition, working on
A’s communication as suggested earlier will help in
generating novel, spontaneous utterances and decrease
his dependence on echolalia. When someone says “It’s
going to rain today”, we echo words as a kind of
confirmation “Surely, it’s going to rain today” or “You
bet’ it’s going to rain today”. Similarly echolalia can be
used by a person with autism to get your consent. So
when a child immediately repeats “First finish your
work, and then you get your cookies”, he may just be
validating what you had said.
Whilst asking A for any information, instead of phrasing
it as a question like “What is your father’s
name?” you may want to introduce fill in the blanks like
“Your father’s name is...”
As A will learn to express self better and also learn to
comprehend language, the echolalia will eventually be
replaced by flexible, creative language.

Q Hi. My son was diagnosed two years back with

Asperger’s when he was five years old. He didn’t have
any speech issues, he started speaking in sentences at
two. He is very brilliant in maths and reading, but lacks
emotional maturity and socialization skills. He goes to
general school without any support. He has one best
friend and is happy in school with his best friend.
Some of the difficulties that he faces are in following
instructions. He is slow in following directions.
If I give him 2-3 directions, then he will just do the first
task and forget the rest. He would start doing something
else.
Another area of concern are his self help skills. He lacks
self-care skills. We have to teach him same thing over
and over. Like bathroom hygiene, wearing clothes. He
will wear his pants and start daydreaming and forget
wearing his t-shirt. Sometimes he would take off a t-shirt
and wear the same one instead of the other one.
With regards play and leisure time, he does repetitive
things like writing and piano during his free time. He
lacks creative play and pretend play and cannot come up
with new play ideas.He hates to play blocks or any other
creative toys
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With all these issues, what do you suggest? Will AFA
help him? Is there any other therapy that you would
suggest would help him bring his skills to at least
average level?

Structure and visual cues are just as vital for persons
with autism to function to their fullest potential, as are
the ramps for those with mobility impairment or textured
pathways, auditory cues etc to the visually impaired.

A The issues that your son seems to be currently facing

Structure and the use of visual supports, not only takes
into account the difficulties people with autism have in
executive functioning and their focus on details and helps
them complete any activity/ skill/ chore successfully, but
is one of THE key ways to foster independence in our
folks. When we provide a system to our children using
structure and visual supports, we see that they no longer
need to depend on our verbal reminders, but instead can
depend on a system, leading to a more independent way
of functioning.

are quite typical in many children on the spectrum, given
the nature of the condition.
For instance, you have mentioned that he often has
difficulties and is slow in following instructions. We do
know that our children have difficulties in shifting
attention (from something that they are already attending
to, to something else that we may want them to attend
to). Alongside, a lot of them also have difficulties and
delays in processing information. Hence if we could
make sure that we have the child’s attention before we
give an instruction, it could help him to focus on what is
being told to him better. One of the simple ways to do
this could be to call out his name before we give an
instruction. In addition, lots of practise at following
instructions may also help. So, we could give the child
may be two or three unrelated instructions (after getting
his attention) several times a day and help him in
following those instructions and of course reinforce and
praise him when he is able to follow these through.

For instance, you have mentioned that your son will wear
his pants and start daydreaming and forget wearing his
T-shirt whilst he is dressing. In this case you may have to
verbally remind him to wear his T-shirt, which may
come in the way of his independence. Instead if you were
to have pictures of his clothes given in the order in which
he needs to wear them (a picture of the pant and then a
picture of his T-shirt) and teach him to refer to this whilst
dressing (somewhat in the manner that we refer to a
recipe to make sure we do not forget one ingredient!) this
visual could replace your verbal reminders. And once he
has learnt to refer to this system, you could be elsewhere
and it is this visual reminder that will help him to
complete the sequence of steps required for dressing.

We also know that people on the spectrum have
difficulties with their Executive Functioning and with
organising information in their minds. Even those of us
who are non autistic may at times have difficulties when
we are given too many instructions. We may do a couple,
forget the third, do the fourth and so on.

When we use ‘structure’ and visual supports, it also
provides visual clarity to our children as to exactly what
it is that they are expected to do. This clarity and
predictability helps bring down their anxiety levels (as
would be the case with any of us) and helps them
function with greater ease. This in turn helps them to be
more successful in the skills that they have greater
difficulties with, like interacting in social situations, in
playing with peers or in keeping themselves occupied in
their ‘free time’. So, one can also use ‘structure’ and
visual supports to teach a variety of skills including
social and play skills.

But, with people with autism, this could be more
pervasive as is often seen in their difficulties to follow
multiple-step verbal instructions or for that matter
completing a self-help routine with multiple steps. This
is often an integral part of their autism that needs to be
understood and accommodated for.
Accommodations can be made in all the environments
that the child with autism interacts with through the use
of ‘Structure’ and giving other visual supports.

I have personally used structure and visual supports as a
parent and as a teacher with incredible results, so much
so that I often use the term ‘The magic of structure’.
Good luck with your son. He sounds like a wonderful
young man and all the very best to both of you.

These accommodations are as important to a person with
autism as are the accommodations that are made for
people with other difficulties. So for instance, for the
person who is visually impaired, we do not go around
criticising him if he bumps into objects. Instead we make
accommodations by giving textured pathways, auditory
cues etc. Similar ramps for the mobility impaired.

The responder is Indrani Basu, Co-ordinator Parent
Child Training Program at Action for Autism.
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