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PAGE ONE
This August 2010 issue of Autism Network is somewhat

classroom has been able to harness; and finishes school
with a degree and no interpersonal skills to navigate the
social world. Just somehow putting the child in a
mainstream classroom is deemed to be the sole aim of
‘inclusion’. Ironically, the interest of the individual has to
genuflect to the ideology.

unique in that every contributor to the issue is a parent
to a child with autism. These are all parents who are
also professionals in varied fields including special
education, sociology, anthropology, and so on. And that
brings a certain flavour to the issue. It is also somewhat
ironic because, in our country, if you have a child with a
specific need, and especially autism, then you are ‘only a
parent’. It does not matter if you are a nuclear
physicist, or a top policy maker. Just being a parent
makes your intellect, your ability, your capability in
learning to be a good teacher to your child, suspect. This
is the reason why the bedrock of the work that Action
For Autism does is the de-mystification of professional
knowledge and skills; and AFA has succeeded eminently
in proving the effectiveness of this strategy through the
many – not just parent support groups but – excellent
services that have been set up and run by parents.

Autism is such an individualistic condition; it is an uphill
task getting this understanding across. And that is why
it is important for parents to first begin to understand
their child ‘from the inside’. To not dismiss a child just
because he or she is not able to fulfil parental academic
aspirations. Let us not allow them to be poked and
prodded with unproven needles and machines, have
concoctions put down their throats in the hope they
become ‘alright’. Let us not allow them to be beaten, tied
up, yelled at, threatened, locked away, and deprived of
their basic needs and human dignity in the name of
academic learning. To not buy into the popular
perception of these ‘violent’ children ‘who deserve no
better’. To acknowledge that our children with autism
have the same rights to a real education (not literacy),
a right to achieve their potential, employment, and
human dignity. If parents do not stand up and fight for
the rights of the autistic community, then no power on
earth can help our children. Let this Independence Day be
a day when all of us, parents and professionals who
deeply care for our children with autism, decide to take a
stand for our children’s rights.

Even as we go to press, a new disability legislation that
will be in synchrony with the UN Convention for the
Rights of Persons with Disabilities is being drafted. It is,
as it should be, an event that is marked by discussions
and debate; as all of us who are members of the drafting
committee, bring to the table different points of view,
from different areas of various disabilities that we work
in. One striking aspect that comes through at the
discussions is the urgent need to increase information
and understanding about autism, even amongst those
members who have now added individuals with autism to
the population that they work with.

Happy Independence Day!

While on the topic of understanding of autism, it is
pertinent to mention that somehow, success and
expertise with a child with autism is still erroneously
measured by success in getting a child into a
mainstream school. It does not matter that this
success owes much to the fact that such experts only
pick the more ‘high functioning’ child for intervention.
And it does not matter that the child in the mainstream
classroom is learning everything by rote. There is no
understanding that the boy topping in math has no
understanding of ‘place value’, and the girl ‘excelling’ in
English thinks that the history lesson on ‘Early Man’ will
be about the man who gets up early in the morning. It
does not matter that the child had way more potential
than what either the 'expert’ or the mainstream

Mark your Calendars
WORKSHOP FOR ADVANCED TRAINING IN
STRUCTURED TEACHING
Action For Autism announces a five-day training
programme on Setting Up Structured Teaching
Classrooms by Autism ACTION, Chicago,
in early December 2010.
Seats limited to 30 participants only.
More details on page 17
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Autism and Cinema
Professor Stuart Murray
University of Leeds, United Kingdom

I

n the wake of this year’s high-profile release of Karan
Johar’s My Name is Khan, with its depiction of its central
character’s autism in its outlining of Islamophobia in the
US, it is worth remembering that the very notion that the
condition might be recognised, let alone understood, on
screen is still a relative novelty. Anyone regularly
attending the cinema 25 years ago would not have been
able to see a representation of autism, simply because
knowledge of the condition was so limited that, beyond
those who worked in medical or educational contexts, or
had autism in the family, there were very few who knew
of its existence. Disability did make it to the screen of
course, especially blindness, deafness and physical
disabilities, and some films – Alfred Hitchcock’s Rear
Window (1954) or Randa Haines’ Children of a Lesser
God (1986), both critically acclaimed and award
winning, placed the issue of disability as a central feature
of their plots. But for the most part, cognitive or learning
disabilities were either absent from mainstream films
entirely or, where they did exist, were present in the
generalised figure of the ‘backward’, ‘idiot’ or ‘retarded’
character, a figure rarely given any specific detail. With
such a history in mind, it should be stressed that, in
Johar’s film, autism is presented in a manner that
assumes that its existence, and to some degree the ways
in which it manifests itself, will be known to the vast
majority of people who see it.

filmmakers and the public. To that extent, My Name is
Khan sits at the end of a sequence of autism films that
have varied from the sensitive to the ludicrous in their
ruminations on what life with the condition entails.
BEFORE thinking about specific features or productions,
it is a good idea to give some consideration to what the
representation of autism on film actually involves.
Unusually for a disability, autism is not always apparent
visually. Where physical disabilities have obvious
markers that display the difference of the disabled body,
the same is not true for a condition like autism. While it
is true that autism can be very visual (every parent of an
autistic child will know about those moments in public
when their child, overloaded perhaps with too many
sensations or stimuli, will react physically) it is also the
case that, for long periods, autism remains unseen, and
any person with autism can, and frequently does, go
unnoticed in a crowd. As a result, it is not automatically
the case that the condition is one that can be easily filmed
– after all, whatever the cause of autism is, whatever
function of the brain is involved, it is not something that
can be portrayed on screen. Ultimately then, film
depictions of autism have to rely on representing
behaviour, and this idea that the condition is best
understood through thinking about its behavioural
characteristics has become the norm in nearly all
narrative-based accounts of anything to do with autism.
In terms of film, of course, this consideration makes for
an easy link with performance, and here we can see that
the logic surrounding autism and film begins to fall into
place: if autism is seemingly best understood as
behaviour, and behaviour can be captured in
performance, then it is the acting of autism that becomes
paramount. And since we all understand that acting skill,
the capabilities of the central performer, are central to
any film’s appeal, we can see how to ‘perform autism’ is
often understood as a test of ability, of how ‘good’ an
actor really is.

THIS is a long journey in a relatively short space of time
and – as we shall see – it is one made all the more
remarkable because of the central place that film itself
has had in the wider acceptance of autism. At the same
time, the manner in which mainstream film has depicted
autism is not to be seen as a progression from
unenlightened ignorance to subtle and nuanced realistic
portrayal. Rather the condition has prompted filmmakers
to produce what we can best understand as a peculiar
form of fascination – with its difference, its problems but
also its potential – that has rarely worried about either
whether the version of autism on screen is true or not, or
what the ethics are that surround this question. Often,
looking at the history of autism on film over the last 30
years, it is more what the condition might be than what it
really is that has commanded attention, both of

THERE is little doubt that the film that is responsible for
all subsequent cinematic representations of autism is
Barry Levinson’s 1988 feature Rain Man, in which
Dustin Hoffman played Raymond Babbit, an autistic
2
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huge mathematical calculations in an instant, or to know
the precise day of any given date (both skills Kim Peek
had), not only lead to the film’s crucial scenes in Las
Vegas, in which he and brother Charlie (Tom Cruise) are
able to win considerable amounts of money, they also
established what seemed to be a normal link between
autism and savant skill. In the immediate period of Rain
Man’s release, television programmes in particular
scrambled to find savants who could perform similar
feats, and autism became known to the public as a kind
of freak show set of performances, with audiences
amazed and fascinated by what seemed to be wondrous
and other-worldly talents of calculation and recall. The
fact that any kind of savant ability only exists in 10
percent of the autistic population, and that it is not at all
typical of the condition, was lost on the majority of
people. One particular consequence of this came in the
fact that now, for many, autism was perceived as a
condition that had a built-in compensation that worked to
offset the difficulties that also came with it. Yes, the
logic of this argument ran, there were clearly hardships
surrounding being autistic, real problems with
communication and understanding the world, but there
were also amazing skills – as if autism achieved some
kind of balance, with its deficiencies counterpointed by
amazing abilities.

savant capable of prodigious calculation and memory
feats. Both Levinson, as director, and screenwriter Barry
Morrow wanted to make a film that displayed their
understanding of 1980s greed and selfishness, and it is
intriguing that they chose autism to act as a metaphor for
their subject precisely because they thought that a
number of its characteristics – perceived ideas about
isolation, lack of emotion and difficulties with
communication – worked to fit with the film’s wider
themes. At the same time, Levinson and Morrow were
aware that, up to the mid 1980s, films dealing with
cognitive disabilities had paid little or no attention to the
specifics of the condition a character might have, and so
they went out of their way to consult as many autism
experts as possible in order to be as faithful to medical
knowledge of the time as they could. Firstly, Hoffman
(who famously spent the best part of a year researching
the role) based his character in no small part on real
individuals with autism, the most important being Kim
Peek, a figure who would go on to achieve fame of his
own after the film was released; secondly, the
filmmakers worked with a number of ‘Consultants on
Autistic Behavior’ (as the film’s credits termed it) in
trying to achieve a precision in the depiction of the
condition. At a time when disability rights more widely
were the subject of increased discussion, Levinson and
Morrow knew that any story that simply reverted to the
‘retard’ figure of the past would be out of step with
contemporary thinking.

RAIN MAN also – inadvertently – established Raymond
Babbit’s autism, a fiction designed to work for a
character in a film, as the form of the condition. In 1988,
before Asperger syndrome had properly been elevated to
either clinical or public understanding, and before the
idea of autism as a spectrum condition had been defined,
it was thought by many that all those with autism were
more or less alike. So, Hoffman’s portrayal of Raymond,
in terms of the way he held his body, the tone of his
voice, his aversion to eye contact and touch, became the
template for what one might expect to find if introduced
to someone who was autistic: Raymond’s behaviour was
an exact version of autistic behaviour, or so it seemed.
And, in addition, Hoffman’s mannerisms certainly
became the guide for subsequent performances of those
with the condition – watching Shahrukh Khan in
My Name is Khan, it is clear to see the traces of
Raymond Babbit (along with Forrest Gump, another
hugely influential depiction of learning disability) in the
representation of the central character of Rizwan.
Khan holds his head and body as Hoffman did, and often
uses his voice in a similar fashion. His performance is
full of homage to Hoffman’s acting some 20 years
earlier.

RAIN MAN was, of course, a huge success, winning
multiple Oscars and other awards and drawing particular
praise for Hoffman’s performance, which both critics and
the public hailed as a masterpiece by one of the greatest
actors of his generation. The other major consequence of
the film was the sudden attention autism received. A
condition that was largely unknown before 1988
suddenly had a global platform, but what is worth
remembering here is that it was a film – a cultural
product – and not a medical breakthrough, piece of
scientific research, or government health drive that was
responsible for such exposure. Without meaning to, Rain
Man become the foundational marker of autism for a
global audience, the seeming guide to what the condition
actually was.
A result of this, which persists to this day, is that the
version of autism depicted in Rain Man became, for
many, the reality of the condition. Here the central
feature of controversy lay in Hoffman’s portrayal of
Raymond’s savantism. Raymond’s abilities to perform
3
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supposedly ‘lost’ to autism somehow ‘recovering’ thanks
to the force of maternal love. Another, non-autism,
example might be Sanjay Leela Bhansali’s 2005 film
Black, with its focus on the relationship between teacher
and pupil and concentration on the improvement in the
lives of both. Often, those with disabilities find these
films misrepresentative, patronising and offensive, and
point to the fact that the real audience for such features
is, in fact, a non-disabled majority that wishes to see a
heart-warming or life-affirming story which ultimately
uses disability themes to achieve this end.

AUTISM had, then, gone from being an obscure medical
condition, thought to be very rare, to a topic of global
conversation in just a matter of months, and it had done
so based on one particular narrative version of what the
condition might be. That this is not ideal goes without
saying and in many ways the resulting story of autism on
film is a battle surrounding how to deal with these
complex origins. Certainly in film industry terms, the
success of Rain Man meant that characters with autism
became far more prevalent as the 1980s turned into the
1990s, as filmmakers and production companies saw
opportunities to develop the market that viewed the
condition with such fascination. In Hollywood, a number
of A-List films with autistic characters appeared –
including House of Cards (1993), with Kathleen Turner,
Silent Fall (1994), with Richard Dreyfuss, and Mercury
Rising (1998), with Bruce Willis. In many ways, what is
noticeable about these films is that they nearly always
contained their depiction of autism within certain generic
forms – family melodrama, detective story, and action
film for the three above titles for example. Autism, it
seems, worked best in film when it could be combined
with something familiar and recognisable, and this is
probably best understood as one way in which the
difference of the condition, the threat it might pose, was
negated and made safe. Audiences, so this logic runs,
might be disconcerted if there is too much emphasis on
the difference that comes with autism, too much focus on
the ways in which those with the condition manage their
lives. It is easier to place the story of autism within
another, more traditional narrative, to give an audience a
familiar plot with which it might identify in order to
offset any fear. No filmmaker, after all, wishes to alienate
an audience.

IN terms of autism, this kind of narrative is interesting,
as although Rain Man is indeed a film that has a focus on
family and contains a noticeable degree of sentiment, it is
not a story that contains an overtly sentimentalised
ending. At the film’s close, Charlie is unsuccessful in his
attempts to have Raymond come live with him, and
Raymond returns to the institution in which we first met
him near the story’s opening. Especially instructive here
is the knowledge that the original ending written for the
film was indeed one in which the brothers were allowed
to live together, but this (which we might view as an
‘orthodox’ generic ending) was rejected because it was
felt it was unrealistic and contrived. The generic codes
are very different in the US and India of course, but it is
noticeable that, in My Name is Khan, the narratives
surrounding romance, family and marital love are central
to the film. As Rizwan makes clear, his journey to meet
the President, and to make his central proclamation –
“My name is Khan and I am not a terrorist” – is
prompted more than anything else by his desire to win
back the love of his wife Mandira (Kajol) following the
traumatic death of her son. As such, for all the public
nature of the film’s themes, those of religious tolerance,
politics and indeed of understanding autism, it still works
by appealing to a core dynamic that is, at its heart,
domestic.

IN this sense, it is useful to understand that films
depicting autism are often like those representing other
forms of disability in that the narratives that inform them
frequently work to stress what are thought of as positive
values. Because disability is so often associated with
negatives – absence, loss, lack etc. – the temptation to see
a disabled life as one that requires ‘improvement’ is
dominant. In terms of film narrative, this most commonly
takes the form of the ‘overcoming narrative’ in which a
disabled individual struggles through hardship to achieve
some measure of success or ‘victory’ over their
condition. More often than not, such films are
sentimental, reflecting the ‘journey’ that a protagonist
takes and, as genre features, they are usually melodramas.
Among Hollywood’s autism films, a feature such as
House of Cards typifies this model, with a daughter

ARGUABLY, the representation of autism in film could
now be seen to stand at a crossroads. The spate of films
that, post Rain Man, depicted autism in such
misrepresentative and offensive ways in the 1990s could
no longer be made, as now too much is known about the
condition for these to be effective. Recent features,
including Belgium’s Ben X (2007) and Australia’s The
Black Balloon (2008), show that it is possible to combine
strong storylines with convincing portrayals of autism,
and it is noticeable from such films that it is no longer
the case that autism and savantism are linked in ways
that presume such a connection is somehow ‘natural’.
4
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cinema too. This may seem over-optimistic to some, and
there is no doubt that there is a lot more basic
consciousness raising to be done, but it is now a position
that is maybe in sight, and certainly this was nowhere
near the case even 25 years ago.

It is not the business of cinema to educate of course, but it
can be argued that any film that depicts disability carries
with it a certain responsibility. This responsibility
involves not increasing, through problematic and
misguided portrayals, the prejudice and misunderstanding
to which people with disabilities are often subjected.
There are signs that filmmakers now understand this, and
the real achievement of depicting autism in film may well
be when an audience watches a film with an autistic
character and is confident enough in comprehending the
condition to feel that the narrative does not have to be
‘about’ autism necessarily, but rather that, as an everyday
part of the world, autism can be an everyday part of

Stuart Murray is a Professor of contemporary Literatures
and Film, in the School of English, University of Leeds,
U.K. He has two sons with ASD, Yann (12 years) and
Lucas (11 years). Amongst his many literary works is
Representing Autism: Culture Narrative, Fascination
(Liverpool University Press, 2008).
He can be mailed at s.f.murray@leeds.ac.uk

FORWARD MARCH
Chitra Raman
A week before her scheduled appearance on March 13 at
a piano festival, Divya suddenly began making mistakes.

And how had Diane been so sure, anyway, that Divya
could handle this piece?

True, the piece was difficult beyond anything she had
attempted thus far. It involved chords, hand movement
across the piano, pedal work, and dynamic range
(changes from soft to loud and the opposite). But until
that point, she had been playing it beautifully.

I mulled over Diane’s message, and changed my
approach. Instead of snapping – “Pay attention! Focus!” –
when Divya slipped, I said “Relax. Breathe. Slow down.”
Divya slowed down significantly until she recovered her
accuracy. I praised her lavishly. Encouraged, she began to
get back to her old speed.

I left a desperate phone message for her instructor Diane
Stanard, explaining that Divya was making errors that no
judge could miss. “What would you suggest I do?” I
asked, “When I point it out it seems to get worse!”

The annual piano festival is organized by the Michigan
Chapter of the National Federation of Music Clubs
(NFMC). Participants play two pieces from memory.
A judge rates them individually on different aspects of
performance and assigns an overall score.

I came home to find Diane’s response on my answering
machine: “I want you to sit back and relax. Don’t put any
pressure on Divya that she’s not already putting on
herself.”

As I stood outside the performance room listening to
Divya play for the judge, I thought she had done better
at home that morning. But I knew also that it is hard to
clone the same sound on a different piano. It’s like getting
used to an unfamiliar gas pedal. And Divya is
not one for “warm-ups;” she cannot see the point of it. She
just plunges headfirst into the piece, for better or worse.

Now, Diane is one of the most tactful individuals I have
ever known, but I’ve learned to decode. What she was
really saying was this: “Back off, (s) mother!”
I knew she was right. But how, after months of hard
work, could I resign myself to the possibility that Divya
might perform a rockslide on the piano? How might that
affect Divya?

Diane called later that evening with the result. She said
“Are you sitting down?”
5
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I was worried only about the sight reading segment, in
which students are required to interpret and sing a written
exercise. I explained to Sloane that Divya would not ask
for help if she was unsure. Rather, she would likely just
blurt out her best guess based on how she had processed
the judge’s question.

Divya had scored a perfect 100 marks.
I made unintelligible noises.
Then she said Divya also was awarded a little gold cup
for getting a Superior (the highest possible) rating three
years in a row. As a special gesture, Diane said she was
going to engrave Divya’s name on the base before
presenting it to her.

I suggested the best way to help her would be to direct
her attention to the sheet music and point to the element
that the question was about. Divya’s language –
processing difficulties can put her anxious mind in
gridlock when communication gets too word-intensive
for her.

That got me ...oh all right, I confess, I blubbered a little
bit.
I pulled myself together and called my husband Shankar,
who was out grocery shopping. Talk about a gruff, bored
tone of voice changing into an eardrum-bending bellow
in an instant!

Fortified by all the moral support, Divya strode into the
performance room with Jodie, Sloane and piano
accompanist Richard Wolf, while Shankar and I waited
in the hallway. After the faint notes from of Divya’s
second song subsided, I heard something that made me
sit up in alarm – loud peals of laughter!

That night, Divya got her trophy ice cream and also
lapped up all the long-distance love flowing through the
phone lines from her grandparents in Mumbai and Delhi.

When they emerged and headed with Divya to the sightreading room, I scurried along anxiously. I eventually
managed, in a hesitant undertone, to inquire if Divya had
done something inappropriate.

But it was a temporary respite. The following week,
Divya would prepare to tackle the next frontier: the State
Solo & Ensemble festival on March 27.

****

Sloane looked surprised. “Oh, not at all!” She and Jodie
smiled at each other and took turns narrating what had
happened.

Each year, the Michigan School Vocal Music
Association (MSVMA) holds Solo & Ensemble festivals
at the District and State levels. Divya qualified for State
Solo & Ensemble by winning a first division rating at the
District – level event in January.

Apparently the judge had really liked Divya’s rendition
of “Flow my Tears.” She asked Divya “Are you in your
school choir?” Divya said ”Yes”.
She then asked “Are you the Star?” Automatically, Divya
responded “Yes!” Jodie added “And she’s real modest
about it too!” – which was what produced those peals of
laughter!

For State S & E, Divya was presenting “Hark the
Echoing Air” by Henry Purcell (1659 -1695) and “Flow
My Tears” by John Dowland (1563-1626).

After the final sight-reading gauntlet was run, the door
opened and Sloane greeted me with a reassuring smile.
“She did great,” she said, and described what had
happened.

On March 27, we waited in the cafeteria at the Festival
site with teacher Jodie Mellos and voice instructor
Sloane Thomas. As an accommodation to Divya’s
autism, Sloane and Jodie were permitted to accompany
her and interpret the judge’s questions for her if
necessary. In all other respects, Divya was subject to the
same standards as her neurotypical peers.

Divya has “Perfect Pitch,” which means she has the
ability to sing a specific note without any auditory
6
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prompts. This is distinguished from Relative Pitch, which
is the ability to sing in key, given a starting pitch.

stood there, not singing a note. And for months, I was
never told.

After Divya answered all the judge’s questions about the
musical notations on the sheet music that she was handed,
he asked her to first “say” the notes out loud. (That is,
identify them as do, re, mi, etc. after identifying the key
signature as C Major, F Major, etc.). He was trying to
make it easier for her to sing the exercise.

The social worker finally mentioned it to me hesitantly.
Perhaps she thought I’d get mad at Divya – because
anyone who knew my daughter knew that she would
rather sing than speak. I told her to give Divya word
processed lyrics instead of sheet music. She seemed
skeptical that it would make any difference, but agreed to
try it out.

But to Divya’s “literal” mind, you’re supposed to sing the
notes, not say them.

When I walked into her office the next day, the social
worker looked awestruck and incredulous. “I put those
words in Divya’s hand, and she sang along beyootifully!”

So she apparently went ahead and sang the whole thing,
without waiting to get the starting pitch on the piano!
When she was done, the judge looked around at the others
in the room and said –” Well, I guess we’re done here!”

I’ve replayed what followed many times in my mind.

Despite this revelation, nothing changed. For reasons
unfathomable to me – though school staff seemed kind
enough – Divya continued to be denied appropriate
support through middle school. I invariably ended up
word processing lyrics myself so that Divya could enjoy
at least limited participation in school concerts.

I watch the results go up on the bulletin board, room by
room. I stare for a moment at Divya’s column – and run
back to the cafeteria. Divya sees me walking in with two
thumbs up, smiles and rubs her hands in glee. Shankar
looks delighted. Jodie’s calm smile suggests she is not
surprised.

It was in the eighth grade that we finally worked with a
choir director who believed in Divya. That year, Divya
participated for the first time in two adjudicated chorale
festivals and accompanied her class on a field trip to the
Heritage Music Festival in Chicago, where her group
won a Gold ranking.

Divya leans across the table, our foreheads touch, our
arms garland each other, and we say nothing. Her eyes
shining into mine are lamps of elation. She knows she’s
won First Division.

Unlike the Indian model, children in America do not
attend grades 1-12 in the same school building. Each
transition – elementary to middle school and middle to
high school – brings a new setting and new teaching
personnel. In high school, Divya faced new challenges.
Though she was strongly supported by some staff
members, she had to prevail against a strong undertow of
indifference, condescension, and even transparent scorn.

We would find out later that Divya secured an amazing
24 marks out of 25 in this segment.

For Divya, this means her favorite roasted potatoes for
dinner and another round of joyful exchanges with her
grandparents.

But you see, Divya shows me by her example that the
best way to respond to negative and bigoted people is
not by finding ways to return the hurt they inflict – but
by making them irrelevant.

For me, it represents a fitting coda to Divya’s school
choir experience.
****

And that’s the main point of this article over and above
Divya’s accomplishments in music.

Divya was excluded from Choir in elementary school.
That is, she was included in choir class – but she just
7
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Though it is incredibly hard to cultivate, this attitude is
the vital thread linking the stories of those who have
overcome. We who strive to help the person with autism
transcend certain limitations must first deal with our
own. We must believe in possibility, respect uniqueness
… and take it one step at a time. There was nothing in
Divya’s behavior or the feedback from school over the
years that suggested she would come this far.

tests one’s ability to stay on the middle path while it
swings between extremes. All it takes from her – is one
meltdown!
As Divya nears the end of school, we hope to find new
avenues for her passionate love of music.
All I know is that even when we have no idea where
we’re headed, fearful of the future, and unsure of the
outcome – we must never stop moving – someplace,
somewhere, anywhere but here.

Perhaps that was just as well. Because if I had started at
the very outset determined to make Divya achieve what
she has, I might have ended up making her escape from
music altogether.

Chitra Raman lives in the Detroit metropolitan area with
her husband and daughter. She is a published writer
whose interests include philosophy, anthropology,
astronomy, theater and music.

People say “You must be so proud of her!” Well, yes.
However, Divya also reminds me that life constantly

ACKNOWLEDGMENTS
As parents of challenged kids, we endure bleak periods when it seems no one understands us or cares enough. But that’s
precisely when we must look harder for people who inspire, support, nourish, and validate. They exist; but we have to
find them.
Given Divya’s setbacks and the questionable attitudes from certain educators, she would not be where she is today
without the following individuals, whom it is my pleasure to introduce.
started teaching Divya in October 2009, she will soon
move on to begin PhD studies at the University of California, Santa Barbara.

Diane Stanard, Piano Instructor
Diane has taught piano for some 25 years. A passionate dog
lover, birdwatcher and nature enthusiast, she compares the
joy of helping students achieve a performance milestone to
experiencing a beautiful sunrise. The sun is the same, but
the canvas is always different. When Diane entered Divya’s
world in October 2004, she had no prior experience in
teaching persons with autism. Diane says it has been a
transformative experience for her – as I know it has been for
Divya.

Richard Wolf, Piano Accompanist
Richard is a graduate of Ball State University, Indiana. He
has directed music theater productions, performed with the
Detroit Concert Choir and the Meadowbrook Festival
Chorus, with such noted conductors as Neeme Jarvi.
Considering his accomplishments and crammed schedule,
Richard has been astonishingly generous in his support of
Divya. His ind ulgent and attentive piano accompaniment
over Divya’s last three years of Solo & Ensemble appearances gave her the continuity and security upon which to
build her performances.

Kelly Holst, Voice Instructor
Dr. Kelly Holst, a coloratura soprano (specializing in music
requiring great vocal agility) is a professor at Adrian
College, Michigan. An active performer on the concert
circuit, Kelly began teaching Divya in September 2007. As
a teacher, Kelly has a presence quite out of proportion to her
petite frame. She intuitively understands that Divya is best
helped by a “show, don’t tell” instructional method. Divya
has blossomed under her firm, yet encouraging approach.

Jodie Mellos, Special Education Teacher
A teacher for the last 13 years, Jodie has a Masters in
Special Education with an endorsement in Autism from
Oakland University, Michigan. Jodie’s hobbies include
reading, researching, and inspired bursts of poetry-writing.
Her commitment to helping Divya earn and maintain her
spot on the school choir even when the odds seemed
stacked against it – reflects personal qualities that no
specialized degree can bestow.

Sloane Artis Thomas, Voice Instructor
Sloane is a classically trained soprano with a Master’s of
Music from Indiana University. Sloane relates to Divya with
effervescent affection, and positive reinforcement. Having
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BOOK

REVIEW

By Shubhangi Vaidya

helping to ‘ease’ their autism through engagement with
the world, through careful teaching, training and support.

“Send in the Idiots”
— Kamran Nazeer
Published by Bloomsbury
USA, New York
(First Edition – 2006)

IN a remarkable passage in the epilogue, Nazeer writes:
“The notion perpetrated on Andre, Craig and me has
been that our minds are singular, glowing, remarkable
and untouched by others. We are expected to be brilliant
with figures, or computer programs or abstract ideas…
And then there is a view that autistic people can’t be
reached, or that they shouldn’t be, that their selfenclosure is or ought to be permanent….As Ira and
Rebecca (his teachers) believed, with the evidence
provided by their working lives, other people…do make
a difference to autistic people… Our autism eased, in
each case, because of other people, our parents, friends,
and teachers of course. This realization sometimes
expands in side me until I feel as if my organs are going
to bruise one another.”

How does one review a book as complex and textured
as Kamran Nazeer’s ‘Send in the Idiots’? Is it possible to
blandly discuss themes that are so deeply moving and
thought-provoking? Let me try. The book chronicles
Nazeer’s search to track down his classmates from the
school they attended two decades ago as preschoolers.
The twist in the tale—they are all autistic, and the school
a special centre working with kids on the Spectrum
which eventually shut down due to lack of funds.
HE manages to connect with a few of them, and the
book, essentially tells their stories. Andre, a computer
engineer who uses hand puppets to convey complex,
difficult emotions; Randall, a bicycle courier with a flair
for writing poetry, in a potentially exploitative
relationship with another man; Craig, a graduate in Law
and Philosophy, who works as a political speechwriter,
whose echolalic obsession with the phrase ‘send in the
idiots’ gives the book its name; and the tragic Elizabeth,
a gifted pianist who eventually submits to depression
and ends her own life. The thread that links these
individual lives is Nazeer, into whose own remarkable
story we gain insights and who, contrary to the
stereotype of the ‘disengaged autistic’ engages with these
stories with astonishing sensitivity and empathy.

AND it is this “organ bruising’ realization that for me
was the greatest takeaway from the book; as a parent
continuously trying to make my son a part of the world,
I feel vindicated and empowered.

BOOKS
It had been startling and disappointing to me
to find out that story books had been written
by people, that books were not natural
wonders, coming of themselves like grass.
— Eudora Welty
There's many a bestseller that could have been
prevented by a good teacher.
— Flannery O'Connor

BUT this is more than a ‘class reunion’ or a typical
‘rough times to happy times’ feel good memoir. It
engages with the fundamental debates regarding the
autistic condition from the ‘idiot-savant’ binary
understanding to the hip ‘neurodiversity movement’,
from ‘refrigerator moms’ to MMR bashers. It brings
home the fundamental need of autistic persons for ‘local
coherence’; to block out those aspects of the world that
disturb their fragile sense of order while simultaneously
raising the fundamental issue of ‘bringing them in’,

Never lend books, for no one ever returns
them. The only books I have in my library are
books that other folks have leant me.
— Anatole France

9
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vkWfVt+e esa ckS)d dfBukbZ;ksa dk Lo:i
izR;{khdj.k

(PERCEPTION) %

cPPks esa ruko de gksrk gSA og vfèkxe ds izfr vf/kd
xzg.k’khy gksus yxrk gSA

vkWfVt+e esa ,slk ik;k x;k gS fd O;fDr vfu;fer vkSj vfLFkj
izR;{khdj.k vuqHko djrk gSA dqN ,sls dkfcy O;fDr@ftUgsa
vkWfVt+e gS ftUgksua s vius O;fDrxr vuqHko ,oa vuqHkwfr;ksa dk
o.kZu fd;k gS] bUgksua s vius ys[k esa izR;{khdj.k lacfa /r
dfBukbZ;ka vkSj lkaofs nd lek;kstu dh dfBukb;ka crykbZ gSAa
rst vkus okyh laons uk,a dfBukbZ iSnk djrh gSa vkSj O;fDr
mudk O;kogkfjd vFkZ ugha le> ikrsA ^^/;ku** nsus esa vkSj
^^euksHkko** le>dj lgh izfrfØ;k djus esa dfBukbZ ds dkj.k
vkWfVZfLVd O;fDr lkekftd vdsyis u dk f’kdkj gksrk gS vkSj
blds QyLo:Ik lalkj dks le>us vkSj lokZxa r djus esa vleFkZ
jgrk gSA

;fn dfBukbZ vfr laons u’khyrk dh ugha ijUrq vfLFkj vkSj
ifjorZu’khyrk dh gS rks mldk lek/kku vyx gksxkA cPps ds
fy, ,sls lgk;rk lk/ku gksus pkfg, ftUgsa vko’;drk vuqlkj
cPpk Lo;a iz;ksx esa yk ldsA mnkgj.k& rst ;k Åaph /ofu
eglwl gksus ij dkuksa esa d.kZ BsBa h (Ear Plugs) yxk ys ;k
vf/kd jks’kuh yxus ij dkyk p’ek yxk;sAa cPps dks izf’k{k.k
nsuk gksxk ftlls og vius vklikl gksuh okyh ?kVukvksa esa
lgh izR;{khdj.k ij viuk fu;a=.k j[k ldsA laofs nd
,dhdj.k vkSipkfjd :Ik dh fpfdRlk Hkh gksrh gSA tks
vkWfVZfLVd O;fDr vf/kd dkS’ky ,oa dq’kyrk,a j[krs gS]a mUgsa
bl izdkj ds gLr{ksi dh vko’;drk gksrh gS] ijUrq i<+kbZ
fy[kkbZ ij gh dsfUnzr jgdj ekrk&firk ,oa f’k{kd Hkwy tkrs
gSa fd ;fn lkFk esa lsfa ljh bUVhxz’s ku ¼laofs nd ,dhdj.k½ Hkh nh
tk; rks cPpk cgqloa fs nd iz.kkyh ls csgrj lh[k ldrk gSA

;fn ge le> ik;sa fd vfr laons u’khyrk ds dkj.k vkWfVt+e
ls izHkkfor O;fDr vR;f/kd izfrfØ;k ¼tSls Åaph vkokt lqudj
Mjuk ;k dku cUn djuk ;k Li’kZ ds izfr vogsyuk½ dj
ldrk gS rks mls le>us esa vklkuh gksxh vkSj cgqr ls
O;ogkj&nqO;Zogkj ugha yxsxa As ;g Hkh le>uk vko’;d gksxk
¼lHkh f’k{kdksa dks½ fd izR;{khdj.k ,d leku ugah jgsxkA
vR;f/kd ls vR;f/kd Lrj ij laons u’khyrk vyx&vyx le;
ij gks ldrh gSA ,sls rst cnyus okyh laons u’khyrk dk
lek/kku dfBu gksrk gSA f’k{kd dks bl ckr dk Kku vko’;d
gS fd izsjdksa (stimuli) dk ,dhdj.k dsoy dfBu gh ugha
gksrk] blds fy, le; Hkh yxrk gSA

(Attention)
f’k{kd tc ;g dgrs gSa fd cPps dh vo/kku vof/k NksVh gS rks
mudk rkRi;Z ;g gksrk gS fd cPpk fn;s x;s dk;Z ij /;ku
dsfUnzr ugha dj ikrkA dbZ ckj ;g dsoy blfy, gksrk gS fd
D;ksfa d vkWfVt+e ds dkj.k cPpk f’k{kd dks ^[kq’k djus* ds xq.kksa
esa vl{ke gksrk gS vkSj dke ds izfr izjs .kk Hkh de gksrh gSA
ijUrq cgqr cPpksa esa vo/kku dh deh ;FkkFkZ dkj.k ls gksrh gSA
;g Hkh Li"V gS fd vkWfVt+e ls izHkkfor cPps /;ku dks cnyus
esa dfBukbZ eglwl djrs gSAa vo/kku LFkkukUrfjr djus esa mUgsa
vf/kd le; yxrk gSA

vo/kku

f’k{k.k
cPpksa esa bl izdkj dh lkaofs nd nq’kfØ;k ;k vfr laons u’khyrk
gS rks mudk vf/kxe ifjlj vkSj f’k{kk i)fr /kheh ;k uez
gLr{ksi ij fu/kkZfjr gksuh pkfg,A rst+ jks’kuh] Åaph /ofu]
nhokjksa ij Ikzn’kZuh ;k ltkoV bR;kfn de djus gksxa As f’k{kd
dks ;g ifjorZu cPps dh izR;{khdj.k ds vuqlkj djus gksxa As
vko’;drk iM+us ij viuh vkokt dks uhpk] Loj&ykVjh dks
ueZ djuk iM+ ldrk gSA ;g ifjorZu vkjEHk esa djus vko’;d
gks ldrs gSa vkSj /khjs&/khjs cPpk lkekU; okrkoj.k esa <y tkrk
gSA bls vlaons hdj.k (Desensitization) dgrs gSAa blls

,d nwljh dfBukbZ ;g vkrh gS fd v/;kid izrh{kk ugha djsxk
vkSj vius vkns’k dks iqu% vfHkO;Dr djsxk ftlesa ’kCnksa dks
HkkokFkZ ogh gksxk ij okD;ka’k cnys gksxa As blls cPpksa esa ckr
iqu% izfØ;k esa ykuh iM+xs hA
vkWfVt+e lkfgR; esa ,sls fooj.k gSa ftuesa irk pyrk gS fd
10
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/;ku gh ns ik;sxkA ;fn cPps dks dqlhZ pqHk jgh gks ;k mls
vius twr]s eksts ;k diM+kas dk Li’kZ ijs’kku djsxk rks og
f’k{kd D;k cksy jgk gS] bl ij /;ku ugha ns ldsxkA cPpk
vius dk;Z ij lgh /;ku nsxk tc f’k{kd mlds HkkSfrd
okrkoj.k vkSj mlds dk;Z dks ljyrk ,oa Li"Vrk ds lkFk
lajfpr djsxkA dk;Z&LFkku fu/kkZfjr djuk] mlesa /;ku Hkax
djus oykh oLrqvksa dks gVkuk vkSj fn;s x;s dk;Z dks nkkf’kZd
:Ik ls vkSj ’kCnksa dh Li"Vrk ls izLrqr djuk vko’;d gksxkA
’kksj dks ?kVkus ds fy, Q’kZ ij ueZ rd yxkbZ tk ldrh gS]
nhokjksa ij de ls de izn’kZuh vkSj v/;kid dh viuh ok.kh /
kheh vkSj gYdh j[kh tkus ls vfr laons u’khyrk ls jkgr fey
ldrh gSA izR;sd cPps dks ,slh lajpuk dh vko’;drk u gksxh]
ijUrq bldk ykHk lHkh dks gksxk igys ,slk okrkoj.k fufeZr
fd;k tk;s vkSj /khjs&/khjs cPps dks ,d lkekU; okrkoj.k esa
jgus ds fy, rS;kj fd;k tk ldrk gSA laons u’khyrk dks cPps
ds vuqlkj fu;af=r djus ls ge cPps esa mRrstuk vkSj ncko dks
de dj ldrs gSAa blls muds lh[kus esa lgk;rk vkSj ljyrk
feyrh gSA

vkWfVt+e ls izHkkfor yksx fdlh oLrq] fLFkfr ;k ckr dks lai.w kZ
:Ik ls lai.w kZ fp= ds :Ik esa u le>dj] mUgsa bdkbZ;ksa esa ns[krs
o le>rs gSAa ;g vkWfVt+e dh ckSf)d fof’k”Vrk gSA dbZ ckj
O;fDr ,d le; ij nks vkns’k ;k nks lwpukvksa ;k laons ukvksa
ij /;ku ns ldrk gSA ,sls esa mUgsa voKkdkjh dgk tkrk gSA
mudh dfBukbZ dks u le> mUgsa ^vuq’kklughu* ;k ^voKdkjh*
dguk lgh ugha gSA
lcls vf/kd dfBukbZ tks bu cPpksa esa ikbZ tkrh gS og gS
^la;qDr ;k lg&vo/kku*
tks fd vkWfVt+e
esa ikjLifjd lac/a kksa esa deh dk eq[; fcUnq gSA lkekftd]
KkukRed vkSj laLd`frd cks/k dh uhao vkil ds lac/a k] la;qDr
:Ik esa lh[kuk vkSj le>us gksrs gSAa ;fn O;fDr esa ,slh vo/kku
{kerk (joint learning ability) dh ghurk jgrh gS rks og
fdlh Hkh fopkj dks mlds lekftd ;k lkaLd‘frd lanHkZ esa
ugha le>sxk vkSj vklikl ds ,sls fopkjksa ij /;ku nsxk tks
egRoiw.kZ ugha gSA og KkusfUnz;ksa }kjk cka/k] Li’kZ] Lokn bR;kfn
ds xzg.k esa /;ku vkSj nwljk O;fDr D;k dg jgk gS] bl ij
ughaA

ijUrq leL;k dbZ ckj laons u’khyrk dh ugha gksrhA ijs’kkuh
gksrh gS tc vfLFkj laons u’khyrk gksrh gSA ,sls esa okrkoj.k dh
lajpuk fdlh fo’ks’k dfBukbZ ds vk/kkj ij ugha cukbZ tk
ldrh gSA vfHkHkkodksa dks vkSj izHkkfj;ksa dks cPps dks ,slh fof/
k;ka vkSj lk/ku nsus gksxa s ftUgsa og Lo;a iz;ksx dj ldrk gSA
mnkgj.k &

f’k{k.k
f’k{kd ds fy, izFke ikB ;g gksxk fd og cPps dk /;ku
vFkZi.w kZ fopkjksa ,oa lanHkksZa ij dsfUnzr djok ldsA blds fy,
f’k{kd }kjk Ik<+k;s tkus okys fo’k; ij ls /;ku gVkdj f’k{kd
dks Lo;a cPps }kjk dh tkus okyh fØ;k esa :fp fn[kkuh gksxhA
cPpk tks djrk gS ¼’kkjhfjd fØ;k½ ;k og ftl fo"k; dks
ilUn djrk gS] f’k{kd dks mlesa lfEefyr gksuk gksxkA cPps
dks le; nsuk gksxk ftlls og /;ku gVk lds] mls uke ls
lacksf/kr dj mls dqN ,slh nf’kZd lgk;rk (visual support)
nsuh gksxh ftlds }kjk mldk /;ku n’kkZ;s x;h oLrq ;k fp=
ls fey ldsA cPps dks ,d jax dk VqdM+k (crayon) fn[kkdj
cksyk tk;s ^^ns[kks esjs ikl dyj gS** tc og ns[ksxk rks mls jax
Hkjus ds fy, izfs jr fd;k tk;sA cPps esa D;ksfa d lg&vo/kku dh
deh gksrh gS] ,slh f’k{kk fof/k ls v/;kid vkSj cPps esa vo/kku
cu ldrk gSA

1- /ofu dks fu;af=r djus ds fy, dkuksa ds MkV ¼,;j Iyx½A
2- jks’kuh dks fu;af=r djus ds fy, dkyk p’ek ;k VksihA
bl izdkj cPps vf/kd vkokt vkSj jks’kuh ls ugha ?kcjk;sxa s vkSj
vius thou esa vkSj dk;ksZa ij viuk fu;a=.k eglwl djsxa As
muds O;ogj esa ldkjkRed ifjorZu gksxkA laofs nd ,dhdj.k
dk;ZØe ¼lsUljh bUVhxz’s ku izkxs zke½ Hkh ykHknk;d gks ldrs gSAa
buls cPpksa dks ,slk izf’k{k.k feyrk gS ftlls og mruh
laons uk,a xzg.k djrs gSa tks muds fy, mfpr gksrh gSAa laofs nd
gLr{ksi ls O;fDr vius LokHkkfod okrkoj.k] ,dsMfed lkexzh]
okd~ bR;kfn dks lgh <ax ls le>r gS vkSj vkxs c<+us esa Ikz;ksx
djrk gSA

cPpk vfr laons ukvksa ds izfr ;gh /;ku ns jgk gks rks i<+k;s
tkus okys lkekftd] HkkoukRed vkSj KkukRed fopkjksa ij
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AUTISM NETWORK: VOL 5 ISSUE 2 ~ AUGUST 2010

gesa ;kn j[kuk gS fd vkWfVt+e ls izHkfor O;fDr dks ,sls vuqHko
iznku djuk vfuok;Z gS vkSj mUgsa vius okrkoj.k dks le>dj
xzg.k djus esa nwljksa ds eqdkcys vf/kd le; yxrk gSA

ugha djrs] vius vkns’k dks ;k rks nksgjkrs jgrs gSa ;k nwljs
'kCnksa esa cksyrs gS]a ftlls cPpk my> tkrk gSA

,slh tkudkjh gS fd vkWfVt+e ls izHkkfor O;fDr fdlh Hkh
dqN O;fDr ,d le; esa ,d gh laofs nd lwpuk ;k izjs d ij
fLFkfr] oLrq O;fDr dks vkaf’kd :Ik esa le>rs gSa vkSj ,d
/;ku ns ikrs gSAa bl dkj.k og iw.kZ fLFkfr] ckr ;k O;fDr dk ^bZdkbZ* ds :Ik esa ughaA funsZ’k ;k ckr dks egRo u nsdj] fdlh
vFkZ u le>dj dsoy NksVh&NksVh ¼dHkh&dHkh vuko’;d½ ckrksa vU; vkokt ds izfr vf/kd /;ku nsus yxsA bldk vFkZ ;g gS
esa /;ku dsfUnzr dj ysrs gSa vkSj okafNr dk;Z gSa mls ugha le> fd cPpk f’k{kd dh ckr ij rc Hkh /;ku ugha nsxk] tc og
ikrsA cgqr ls vkWfVZfLVd O;fDr;ksa dk dguk gS fd ^ns[kuk* vkSj fdlh nwljh djhch izj.s kk dh vksj /;ku ns jgs gksrs gSAa
^lquuk* ,d lkFk dfBu yxrk gSA ijUrq ;g lkjh ijs’kkfu;ka
dsoy ckSf)d ;k KkukRed gh ugha gS]a ;g izR;{khdj.k]
mnkgj.k& muds oL=ksa dk Li’kZ] ftl dqlhZ ij cSBs gSa mldk
foyfEcr fodkl bR;fkn ds dkj.k gSA ge cPpksa dks vukKkdkjh Li’kZ bR;kfnA blh dkj.k cPps ds fy, fod.kZ eqDr ¼fMLVSD’ku
eku ysrs gSa ijUrq mudh dfBukbZ;ka ;FkkZFkZ gksrh gSAa
Ýh½ okrkoj.k j[kk tk;sA dk;Z djrs le; cPps ls vf/kd ckr
djuk Hkh blh dkj.k mfpr ugha gksxkA vf/kd ckr djuk Hkh
vo/kku leL;k dk lcls lgh&izy[s k vkfVt+e esa ^lacfa /kr vo/ blh dkj.k mfpr ugha gskxkA dk;Z dh lajpuk lgh cukuh
kku* ¼TokbaV vVsU’ku½ gksrk gSA ;g ,d dsUnzh; ijs’kkuh gSA
gksxh ftlls izLrqr djrs gSa fd cPpksa dks ns[kdj Li”V gks
vkWfVt+e ls izHkkfor cPps nwljksa ds /;ku ;k vo/kku dks le>
tk,& D;k dk;Z gS] dSls djuk gS] fdruk gS] dc vUr gksxkA
ugha ikrs vkSj mudh ckrks]a fØ;kvksa ds lkFk vius vo/kku dk
vuqxeu ugha dj ikrsA blh ds dkj.k og vkns’k Ikkyu djus esa vPNk vH;kl ;gh gksxk fd cPps dk /;ku bl rjg ls
dfBukbZ ikrs gSAa lk>k vfHkns’k ¼’ks;MZ vVsU’ku½ lhfer gksus ds vk;ksftr fd;k tk;s ftlls cPpk dke djus ds vkSj lgh
dkj.k og mu lc xq.kksa esa {kfrr jgrs gSa ftudh cqfu;kn vkil lanHkZ le>us ds rjhdksa dks le>sA
ds funsZ’kksa ij vk/kkfjr gksrh gS]a tSl&s lkekftd] ckSf)d vkSj
lkfgR;d] xq.kksa dk fodklA ’kk;n blh vleFkZrk ds dkj.k ;g
vkl&ikl dh ;k djhch laonsukvksa ij gh /;ku ns ikrs gSAa
vkWfVt+e esa vDlj ik;k tkrk gS fd cPpksa esa cgqr vPNh jVus
dh Lej.k’kfDr jgrh gSA og ?kVukvksa dks foLe;dkjh <ax ls
;kn j[k ldrs gksxa ]s ijUrq tc fdlh dgkuh ;k ?kVuk dks
;kndj vkSj Lo;a lanHkZ esa ;kn djus ds fy, dgk tk;s rks
tc ge dgrs gSa fd cPps dk vo/kku lhfer ;k de gS rks
dfBukbZ gksrh gSA
bldk rkRi;Z gksrk gS fd cPpk f’k{kd }kjk fn;s x;s dk;Z ij
/;ku ugha ns ikrk ;k ugha cuk ikrkA dbZ ckj ;g ijs’kkuh
mnkgj.k & fdlh ikfjokfjd R;kSgkj esa dkSu vk;k] fdl jax ds
dsoy ^^izjs .kk** dh deh gksrh gSA cPpksa dks dk;Z dh egRrk
diM+s igus bR;kfn ;kn gksxkA ij ^eSua s D;k fd;k* ^dSlk yxk*
le> esa ugha vkrh vkSj mls f’k{kd dks ^izlUu* djus dk
bR;kfn ughaA
lhfer cks/k gS ijUrq vkWfVt+e esa ;g dksbZ vko’;d ugha gS
fd bUgha dkj.k ls vo/kku esa deh jgrh gSA tc cPpk NksVk
og yksxksa dh ckrksa ij] muds O;ogkjksa dks lgh <ax ls u
gksrk gS rc mls /;ku cuk;s j[kus esa dfBukbZ gksrh gSA ;g Hkh le>dj dsoy muds Li’kZ] lqxU/k] :i] vkokt bR;kfn ij
lkQ gS fd cPps dbZ ckj fdlh oLrq] laons uk ;k fo"k; igyqvksa /;ku nsus yxrs gSAa dbZ ckj oLrqvksa ds lgh egRo dks uk
ij /;ku ugha ns ikrsA mUgsa vo/kku ifjofrZr ;k iyVus esa
le>] dsoy muds vkdkj] xU)] cukoV bR;kfn ij /;ku nsus
dfBukbZ gksrh gSA bl dkj.k izk;% d{kk esa f’k{kd mudh izrh{kk yxrs gSAa

Le`fr

vo/kku

12

AUTISM NETWORK: VOL 5 ISSUE 2 ~ AUGUST 2010

f’k{k.k

ik;sxk vkSj ml ?kVuk esa nwljksa dh Hkwfedk dks le>dj ckn esa
O;Dr dj ik;sxkA

lHkh f’k{kdksa dks ;g le>uk gksxk fd /;ku dk vfHkizrs &dsUnz
vFkZi.w kZ gksuk pkfg,A blds fy, cPpk ftl fØ;k esa LoLr gS]
ml ij ckr dk ncko u Mkyk tk;s fd og f’k{kd dh
fØ;kvksa ij /;ku dsfUnzr djksA cPpksa dks tks xfrfof/k;ka ilUn
gS]a tks fØ;k,a og ckj&ckj djuk pkgrk gS] mUgsa djus ls cPps
ds fy, lh[kus esa ljyrk gksxhA tc f’k{kd ds fy, t:jh
gksxk fd cPpk mldh vksj /;ku ns] rc mls ns[kuk gksxk fd
loZizFke cPpk fdlh vU; vksj /;ku ugha ns jgk vkSj
dHkh&dHkh mls /;ku ifjofrZr djus ds fy, le; nsuk gksxkA
f’k{kd ;g ugha eku ldrk gS fd dsoy ^eq>s ns[kks] esjs gkFk esa
D;k gS* bR;kfn dgus ls cPpk vklkuh ls /;ku cuk ysukA

f’k{kdksa dks cPps ds LokHkkfod okrkoj.k esa ik;s tkus oys ladrs
Hkh iz;ksx djus pkfg,A mnkgj.k& cPps us eku yhft, ,d
isfa Vax cukbZ gSA bl ?kVuk dh iqu% izkfIr ¼;kn djus½ ds fy,
cPps ds gkFk ij yxs isUV ;k tks ,izu iguk Fkk] og cPps dks
ml isfa Vax ds ckjs esa crkus ds fy, iz;ksx djuk fl[kk;k tk
ldrk gSA bl izdkj ds ckgjh ewrZ ladrs ds LFkku ij vkxs
pydj vkUrfjd ladrs cPps dh Le`fr dks tkx`r djsxa As
bl izdkj ge ns[krs gSa fd vkfVt+e ls izHkkfor cPps dks ckrksa
dh ;k ;knksa dh iqu% izkfIr esa dfBukbZ gksrh gSA vkSj ,slk ugha
gS fd og vlg;ksxh gS vkSj ckrsa cukuk ugha pkgrsA og dsoy
vius vki ls lacfa /kr og ckrsa crk ikrs gSa tks mUgsa crkbZ xbZ
gSAa tSl&s mudk uke] irk bR;kfnA dbZ ckj og rkjh[k] le;
bR;kfn vPnk ;kn j[krs gSa vkSj nwljs O;fDr ds lkFk HksVa ;k
fdlh vfrfFk ds vkxeu dk le; o rkjh[k cgqr [kwc ;kn j[k
ikrs gSAa ,slk Hkh ns[kk x;k gS fd dqN fo’ks"k ’kCnksa dks lkyksa
ckn lquus ij og fdlh ?kVuk dks ;kn djus yxrs gSa ftlls
og ’kCn lqus gksa ;k fdlh LFkku ij cgqr le; ds ckn tkdj
ogka gqbZ ¼iqjkuh½ ?kVukvksa ls lacfa /kr izfr/ofu ckrsa djus yxrs
gSa ¼foyfEcr bdksyfs y;k½A cgqr ls cPps rks lkekU; Kku esa
vPNs fn[kkbZ nsrs gSa D;ksfa d og th0ds0 ¼tujy ukyst½ dh
iqLrdsa jV ysrs gSAa

lkekftd ,oa HkkoukRed lanHkksZa dks le>us esa deh ds dkj.k
vkfVZfLVd cPpk f’k{kd ds mlds lkFk mUgsa vFkZi.w kZ fof/k;ka Hkh
fl[kkuh gksxa h blls og dsoy dqN fxus pqus ladrs ksa ij gh
fuHkZj ugha djsxa s vkSj mUgsa irk pysxk fd fdl ckr dks fdl
mfpr vkSj egRoiw.kZ lanHkZ esa ;kn j[kuk gSA
mnkgj.k & cPps dks fdlh fØ;k dks djus ds fy, laxhr }kjk
fl[kk;k tkrk gSA dksbZ Hkh xkuk tSls &
jktw dsd cuk jgk gS] okg okg okg
jktw v.Mk vkSj eD[ku feyk jgk gS] okg okg okg
jktw us feDl dks vou esa Mkyk gS] okg okg okg
tc okil ?kj ykSVdj ;k dqN nsj ckn jktw dks IkwNk tk;s]
^rqeus vkt D;k cuk;k* \ rc jktw dks mlh xkus dk ?kqu
lqukdj ;kn fnyk;k tk ldrk gSA ;g ?kqu gh dsoy mls
^dsd* dh ;kn fnyok nsxhA

dqN fØ;kRed Kku esa lgh yxrs gSAa lkbZfdy pykuk]
dEI;wVj pykuk] fi;kuks ;k dh&cksMZ pykus esa vPNs gksrs gSAa
;g lkjh xfrfof/k;ka iwoZ fuf’pr pj.kksa ij vk/kkfjr jgrh gS]a
ftUgsa og ;kn j[krs gSAa bldk rkRi;Z ;g gS fd nwljkas dks
mUgsa dk;Z igys lgh ladrs vkSj pj.k }kjk fl[kkus gksrs gSAa
blds i’pkr~ og Lo;a ;kn dj ml fØ;k dks djrs gSAa ijUrq
;fn izfros’k ;k ifjfLFkfr;ka ifjofrZr gks tk,sa rks ogh dk;Z
djus esa dfBukbZ gksxa h vkSj O;fDr cgqr gh O;fFkr gks ldrk
gSA mls dk;Z dSls djuk gS] le> ugha ik;sxa As

ftl cPps esa Hkk’kk ds csgrj dkS’ky gksrs gS]a mUgsa ge lajfpr
iz’u fl[kk;sxa As f’k{kd }kjk izkEiV ¼ladrs ½ dk bUrtkj u dj]
cPps dks fl[kk;k tkrk gS fd og Lo;a bu iz’uksa dh lgk;rk
ysdj ¼dc] dkSu] dgka] dSl½s viuh ;kn dks lgkjk ns vkSj
fLFkfr vuqlkj Lo;a lEiz’s k.k dks laHkkysA blls cPpk iwoZ gqbZ
?kVukvksa dks nwljksa ds lkFk ckaV ldrk gSA cPps dks bl izdkj
dk izf’k{k.k nsrs le; ;g Hkh vPNk gksxk fd ge mUgsa nwljksa
ds ckjs esa Hkh ,slh tkudkjh nsAa blls og nwljksa ds lkFk
vuqHko vkSj tkudkjh ckaVrs le; nwljksa ds n`fLVdks.k Hkh crk

To be continued in the next issue...
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HE L P L I NE
Q My daughter’s special school is part of a larger,
regular school. Recently, after I had dropped her off at
school, she was molested by a peon of the regular school.
The campus watchman intervened and told me about the
incident later. When I brought this to the notice of my
daughter’s school authorities, I was told that they do not
have any say over the functioning and staff of the regular
school. I am feeling helpless and concerned about my
child’s safety. What do I do? Please help.

A Sexual abuse is always a concern for most parents
whether their children have special needs or not. It is one
of those areas that parents feel helpless about, both in
terms of prevention and intervention in the unfortunate
circumstance of it occurring. As parents, it is this feeling
of helplessness that one would probably need to deal
with. My plea to you is that whatever else you do; please
do not accept this situation, not just for the sake of your
daughter’s safety, but for all the other students who could
be prey to a similar situation if not corrected.
Your daughter’s school cannot under any circumstance
claim that they do not have a say over the matter.
Irrespective of whether they have a say in the
management or functioning of the mainstream school
that your daughter’s special needs school is part of; under
these circumstances they have every right to intervene!
As a school they have a responsibility towards their
student’s safety and well being, physical, emotional,
sexual, the entire gamut. To absolve themselves of this
responsibility would at one level be tantamount to their
aiding and abetting this incident. Learning skills and
being helped to reach one’s maximum potential is an
important aspect of schooling, but the student’s safety is
paramount and is the very basis on which any parent
would send their child to a school and trust them with
their children’s vulnerabilities.
On your end you could offer to directly approach the
principal of the regular school. S/He may actually be
receptive to your situation and prove to be a sensitive and
concerned individual and take corrective measures. It
may also be worthwhile to point out that if the peon gets
away with molesting your daughter, he may not stop
there. Not only may he repeat the act with your daughter,
the safety of all the students will be jeopardy.

In addition to the preceding, from now onwards,
whenever you drop your daughter off at school you could
try to make sure that you entrust her with a teacher. Your
child’s safety and wellbeing is primary and as a parent
you have the right and the power to insist on the same.
Further, teach your daughter to protect herself against
sexual abuse using some of the strategies that are given
in the next question.

Q Some months back, my friend whose daughter attends
a special school told her mother that a boy who is her
classmate was feeling her private parts in the school
toilet. When my friend brought this up with the school
authorities, she was told that this was not the first
complaint about the boy and they were trying without
success to alter his behaviour. My friend was advised to
teach her daughter to be guarded against such exploits,
which she has been attempting to do. What could the
school and she do in this case?

A

Thank you for sharing your friend’s concerns. While
teaching the young girl to guard against abuse, there are
other steps that are as important. For instance, it is
extremely important to change the boy’s behaviour. Not
only is this behaviour damaging for the young girl in
question, but it can be a potentially dangerous situation
for the boy himself. Following are some of the strategies
that could be implemented:
1. Have the school separate the boys’ and the girls’
toilets, and use clear visuals to indicate the same.
2. Analyse the situation and try to arrive at an
understanding of the boy’s behaviour. Teach the boy that
one can touch only one’s own private parts and never
other people’s. At the same time one may also want to
help the boy understand, that only he and maybe one or
two primary caregivers (mother/father) can touch his
private parts under specific circumstances such as bath
time. A social story to address this may also be useful.
3. Make changes in the environment to ensure that there
is no opportunity for the behaviour to recur. One of the
things that can be done is to make sure that the boy’s
toilet time is always very well structured. He could be
taught to follow a work system which would help him
14
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walk through the precise steps involved during his toilet
time. For example: Go to toilet; Use urinal; Wash hands;
Go to class; Next activity. The work system would need
to be based on the boy’s functioning level. Initially the
boy will have to be helped to follow the work system till
it turns into a positive routine. In addition, it has to be
ensured that the boy has no unsupervised contact with
your friend’s daughter. This would be very important in
breaking the inappropriate routine that he has developed
with her.

behave with different people who play different roles in
their lives, what kind of behaviour to tolerate from others,
what kind of physical proximity in different situations,
who can be approached under different circumstances.
This is an important for appropriate social behaviour as
well as for their safety. Some of the specifics of this are
detailed in the following:
1. We need to teach our children to maintain appropriate
physical distance from others. Amongst other strategies
we can teach concept of maintaining a one-arm distance
by actually positioning the child at a one arm distance
from others whilst interacting. We can also teach the
concept of relationship boundaries by adapting from the
ideas in the Circles Program (Leslie Walker-Hirsch and
Marilyn P. Champagne) to explain what kind of
behaviour/ physical proximity is appropriate with whom.

4. Teach the boy to interact appropriately with girls; play
turn taking games, watch videos or listen to music
together, have little scripted conversations. Praise and
reinforce the boy highly for appropriate interaction. The
contact time could be short to begin with and then
extended slowly to ensure success. Other social skills like
keeping an appropriate distance whilst interacting with
people, acceptable forms of physical contact with
different people etc can also be taught to the boy.

In this a dot is drawn in the middle of a big piece of
paper, concentric circles surrounding it. Pictures and/
or names of different people are added to each of these
circles depending on the individual’s relationship with
the different people. You can hang this up in your
child’s room and add the people (by name or picture)
he knows to the different circles, depending on your
child’s intimacy/relationship with the different
people. Using this we can explain to the child (at his
individual functioning level) what kind of behavior in
terms of physical proximity, conversation or other
relevant issues is acceptable with people in a
particular circle. As and when he meets new people,
they can be added to the diagram.

5. Finally teach the boy to take care of his own sexual
needs appropriately.
It is wonderful that your friend’s daughter had the
communication skills to be able to tell her mother what
was going on. It is extremely important for us to always
keep our focus on teaching communication, in all its
functions. In addition to teaching our children to
understand language in all its facets, helping them
express their needs, another area of focus needs to be
teaching them to ‘report’, as was the case in this instance.
This can be done in various ways. For instance, one can
begin with reporting at home. Say, when the father comes
back from work he could ask the child what s/he has
eaten for lunch, and the mother can facilitate the answer.
A diary going back and forth between home and school
with salient features of activities in each environment is
also useful here, where the teacher can ask the child as to
what had happened at home whilst being equipped to
prompt the child should the need arise and vice versa at
home. In this manner we can slowly build up on the
individual’s repertoire of reporting skills. Needless to say,
that it is thereby extremely important for our children to
have a formal mode of communication that they can use,
whether it is vocals or any form of augmentative and
alternative mode of communication.

The different circles starting from the centre represent:
•

•
•
•

•

Our children are particularly vulnerable to abuse. Hence
they need to be taught about safeguarding themselves,
about relationships, about how they are supposed to

•
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The private circle/ close hug circle: The circle closest
to the dot represents people the child is extremely
close to, such as immediate family members.
The hug circle: This would include the extended
family and best friends.
The far away hug circle: People who are friends but
not as close as one’s family or best friends.
The handshake circle: These would be people your
child sees at school or people s/he works with (in
case of an adult with autism).
The wave circle: Here one would include people your
child passes every day on the street in the
neighborhood, but doesn’t personally know.
The stranger circle: These are people one would
ignore or not give a greeting to, because one doesn’t
know them.
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2. It would be a good idea for our youngsters to avoid
inappropriate hugging and kissing as they enter their
teens. A light squeeze on the shoulder can be a hug now,
instead of a full bodied hug.
3. It is important for our children to learn how to respond
to inappropriate physical contact. As with much else, we
can simulate a situation, take the child through the steps,
and practice till the skill is in place. For this, there can be
a facilitator behind the child who prompts the required
responses, and an ‘aggressor’. The ‘aggressor’ can make a
move to touch the individual at an inappropriate place,
and immediately the facilitator can prompt the child to
push the ‘aggressor’s’ hand away with force and say a
loud ‘No’, which our child can be taught to repeat if s/he
is vocal. Slowly the facilitator can fade away the prompts
until the child is able to do this independently.

Q A male therapist who has done a short six-month
‘training programme’, from an un-recognized institute has
been talking to parents about the need of their adolescent
ASD boys to have an older ‘Buddy’ with whom they can
be close and share their fears and anxieties. The therapist
offers to be this ‘Buddy’ on the condition that the parents
allow him to interact with their child alone in a room
behind closed doors, claiming that this is his method and
that it is known to work in getting children who have
behavioural and anger issues due to adolescence to
become subdued. When this was brought to my attention,
as a psychologist I am rather concerned. How do we stop
such practices that can lead to abuse? What yardsticks can
parents avail of when responding to such claims so as to
ensure that their children are in safe hands?

A

It is correct that youngsters with autism benefit from
having a non-autistic individual as a ‘Buddy’. ‘Buddies’
for autism are an increasing part of school programs, as
well as individuals in their home environment. A ‘Buddy’
is a friend, a chum, who one can spend time with doing
something both enjoy. It could be a companion with
whom one can spend time having a chat, going for a walk,
eating out, surfing the net, listening to music, or simply
just ‘hanging out’. And yes a ‘Buddy’ is also someone
who one can share anxieties and fears with.
It is also true that there are therapists / schools/
intervention centres that have a policy whereby parents or
other caregivers are not allowed to observe sessions,
where work is done with the child in seclusion. The
reason for this is not clear, given that most intervention
strategies agree that an individual with autism learns and

progresses the best when the strategies used in all
environments are the same and consistently so. All those
involved in delivering services for an individual with
autism - school, special educators, occupational
therapists, speech therapists, ‘buddies’, any other, and
sometimes parents - have to work as a team, follow
similar approaches and be on the same page. One of the
best ways for a parent to learn how to teach their child
any skill is to be able to observe the experienced
professional and replicate the teaching methods at other
times, and especially in the natural environment. Of
course, there may be some individuals with autism who
may not work very well in the presence of others. In this
case the decision to work with the child in a secluded
environment would be post facto, after having interacted
with the child and not pre determined.
However, here the young man is offering to act as a
‘Buddy’. It is not clear why it should only be in a closed
room with the door locked. The ‘Buddy’ can sit in the
family living room and watch TV, have a snack at the
table, sit out in the balcony and talk about the world
going by, or go outdoors to kick a ball around.
Adolescents with autism benefit from a ‘Buddy’ who can
help them expend their energy in outdoor activities.
We do not want to doubt the intentions of the young man
who perhaps truly believes that interacting with the
youngsters behind closed doors is the only way to help.
However, in terms of ethics of special education this is
not an appropriate procedure. Perhaps the young man is
not aware of it and would be open to being educated
about it. If it is privacy that he seeks, a room with
curtains drawn would work equally well.
You have asked how we can stop such practices that can
lead to abuse and what are the yardsticks that parents can
avail of when responding to such claims so as to ensure
that their children are in safe hands. I would think that
the only way out is for us to step back and ask ourselves
‘Why?’ Why does a therapist want to work behind closed
doors? Is there any justification for the same? If we were
in our child’s place, were vulnerable and did not have the
communication skills to report about what happened
behind those doors, would we want to be in that
situation? I know that as parents, we are often desperate
for services. But I do not think that we are in a position
of ‘Beggars can’t be choosers’. We need to decide for
ourselves what it is that we want for our children. We
need to decide whether we would want to barter our
children’s safety for claims (often hearsay) of miraculous
16
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have ‘buddies’, they have to guard against potentially
abusive situations.

improvement. Once parents have an answer to these
questions, it would probably be easier for them to be able
to decide what they feel is the best course of action for
their children.

Young people with autism need, in fact crave ‘buddies’.
Unlike the former assumptions of people with autism not
wanting social contact, we now know that most people
with autism do want to have friends, it just that they do
not know how to go about it. So it would be wonderful if
we could find a safe way to find ‘buddies’ for our
youngsters. In fact Action For Autism is trying to tie up
with Best Buddies International (www.bestbuddies.org)
to bring a programme that would facilitate this in India.

As the psychologist counselling families you want to
make it clear to them that the demand of the young man
is unacceptable. I would imagine that you have had some
concerns regarding this which is why you have chosen to
write to us. Please help parents be aware that boys are as
susceptible to abuse as girls. Please make it clear to
families that while it would be great for their sons’ to

LETTERS

that my son had started making here, instead of focusing
on what he could not do. I also came to know so many
important and useful tools like schedules, social stories
etc which are helping me a lot in keeping my son’s anxiety
down and helping him move towards independence.

My son, Akshat is autistic and it was for him that I joined
the January to April 2010 session of AFA’s Mother Child
Programmme. I was very excited to have got the
opportunity to train at AFA, since it is the National Centre
for Autism in India. Within a few days of the training having
started, I got a clearer picture on the exact nature of my
son’s difficulties. Though, I was working with him before
attending the programme, at AFA I came to know the
difference that my attitude can make towards his learning.
Soon I started observing and celebrating each small gain

I think it was a right and extremely timely decision to go to
AFA for the training. The valuable support and friendly
atmosphere which AFA provides has made me a more
confident mother than ever before. I would especially like to
thank Indrani Ma’m and Mrs. Merry Barua whole heartedly
whose lectures have changed me totally. Thanks AFA
RITU RASSAY
BARODA (GUJARAT)

Upcoming Workshops at a Glance
The workshop will build on an understanding of the child
with ASD and work through teaching communication,
play, social, daily living skills, and behaviour modification.

We announce the much awaited 4-day series of
workshops for professionals on “Understanding and
Teaching Children with Autism Spectrum Disorders”
from 27 – 30 Sept. 2010.

And mark your calendars for the "Workshop For
Advanced Training in Structured Teaching." Action for
Autism is organizing a five-day training programme on
Setting up Structured Teaching Classrooms by Autism
ACTION, Chicago, in early December 2010. Only those
who have attended the two day basic workshop on
Structured Teaching are eligible to participate in this
workshop.

The UTCA Workshop is built on an understanding of
ASD and works through teaching various cognitive,
communication, and daily living skills.
The workshops are illustrated with practical examples
based on AFA’s hands-on experience and exposure to
children with Autism and Asperger Syndrome of varying
ages and across the spectrum. The format includes
lectures, demonstration classes, video clips, question and
answer sessions, and discussions.

Details about the same will soon be available on our
website, www.autism-india.org.
For any further information you could contact Ms. Shikha
Bharadwaj (Training Coordinator, Action For Autism) at
shikha.afa@gmail.com.

This will be followed by a 3-day workshop for parents
“Knowing & Teaching my Child with Autism” from
19 – 21 November 2010.
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MEMBERSHIP TO AFA

BOOK

POST

To continue to receive ‘Autism Network’ please complete
the application below, cut or photocopy, and return it to us as
soon as possible.
MEMBERSHIP DETAILS

Parents: Associate Member – Annual: Rs 150/- Full Member –
Annual: Rs 500/- Life Member: Rs 5000/Professionals: Associate Member – Annual: Rs 150/Full Member – Annual: Rs 1000/- Institutional Member –
Annual: Rs 2000/- Overseas Membership – Parents $ 30,
Professionals $ 50
Associate Members receive copies of Autism Network and
information on all upcoming events and activities. Full
Members, Life Members, Overseas Members and Institutional
Members are in addition, entitled to concessionary rates for
AFA events and workshops.

New

Renewal

Date

Name
Address

State

Pin/Zip

Phone

Email

I am a: (tick all that apply)
Parent

Relative

Professional
Other
If you are a parent of a person with autism, please answer:
Child’s name

Sex

Date of birth

If undelivered please return to:
The Editor, Autism Network,
Pocket 7&8, Jasola Vihar, Behind Sai Niketan,
Opp. Gate 6, Sector 8, SFS Flats, New Delhi - 110025

Diagnosis (if known)
• I wish to become a member of AFA and enclose:
Rs 150/-

Rs 500/-

Rs 1000/-

Rs 2000/Published & printed by Merry Barua
on behalf of Action for Autism (AFA) from
Pocket 7&8, Jasola Vihar, New Delhi - 110025

Rs 5000/(Send Demand Drafts Only) Draft No:
Dated

On Bank

Tel: 91 11 40540991, 91 11 65347422
Email: actionforautism@gmail.com
Website: http://www.autism-india.org

Amount in words
• I wish to give a contribution to AFA

Printed at:
Niyogi Offset Private Limited
D-78 Okhla Industrial Area Phase I,
New Delhi - 110020
Tel: 26816301/26813350/51/52 Fax: 26813830

Amount in words
Mail demand draft payable to:

Action for Autism, Pocket 7&8, Jasola Vihar,
Behind Sai Niketan, New Delhi - 110025

Editor: Merry Barua

Contributions are tax exempt under Section 80 G of Income Tax Act.
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