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Action For Autism is a registered, non-profit, national parent
organisation. Autism Network is published by Action For Autism
to provide information on education, therapy, care, and to provide
interaction for families and professionals across the country.
Autism Network is a forum for expressing diverse opinions.
Action For Autism does not hold itself responsible for opinions
expressed by individual writers. Publication of any information
does not mean support of Action For Autism.
INFORMATION
For information on receiving the Autism Network write to:
Sector 5, Jasola Vihar, Behind Sai Niketan, Opp. Gate 6
Sector 8, SFS Flats, New Delhi - 110025.
Tel: 55347422, 30964730.
Autism Network does not accept advertisements.
Expenses are met through memberships, donations and
sponsorships, from our readers, friends and well wishers.
YOUR CONTRIBUTIONS
Do you have any comments, suggestions to offer? Information
and experience to share? We look forward to our readers'
participation. Send letters, articles, illustrations to:

o Sensory toys
o Trampoline
o Plastic slide, Plastic seesaw, swings
o Sewing Machine o Franking Machine
o Music CDs & Cassettes
ART & STATIONERY
o Water colours, Acrylic paints, Canvas
o Cartridge paper, A4 sheets
o Board Markers & Permanent markers
o Blutack, Pencils & Crayons
o Conveyance for children to get to school
FOR THE NATIONAL CENTRE

o Cleaning Materials
BUILDING
To house a residence for
youngsters with autism
If you want to help, write to AFA or call:
 AFA : Tel. 55347422, 30964730
 Indu Chaswal: Tel. 55289605
 Reeta: Tel. 9811103702
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PAGE ONE
S

unnu ate his meals off a ceramic plate. He was a
mostly unfussy eater if he got his dry roti and dahi.
During tea time he ate cake, cookies and other favoured
items off a mauve plastic plate. One Sunday his aunt
came to visit. Helping Sunnus mother in the kitchen
she offered to lay out Sunnus lunch. She took his
favoured roti and dahi in his mauve plate and laid it out
for Sunnu to eat. Sunnu had a major tantrum.
Flustered the aunt tried to figure out what she might
have said or done that could have triggered the
tantrum. But Sunnus mother coming into the dining
room knew instantly what the problem was. Sunnus
mauve plastic plate communicated to him that he would
get some cookies and cake to eat. Instead he was given
roti and dahi. Sunnu felt confused and cheated and did
the only thing he could to express his confusion: he
threw a tantrum.

strategies that are effective with other children often
do not work with children with ASD.
We tend to believe that the primary mode of
communication should be the spoken word, because
that is what we are used to. But many people with
autism who do not speak, communicate eloquently
through the printed word, writing by hand or on the
computer. We are increasingly realizing the importance
of alternative and augmentative communication in
enabling persons with autism towards independence.
Persons with autism have difficulties with the abstract
and the transient. Communication must therefore be
adapted to the individualized level of abstraction using
signs, gestures, picture-cards, photo-cards, wordcards, and objects, in addition to spoken words.
In this issue, Theo Peeters introduces us to the
language of objects, to an understanding that objects
serve a communicative function for persons with
autism. Peeters is a gifted professional. The sensitivity
of his understanding of autism, coloured by the
viewpoints of the individuals with Autism Spectrum
Disorders he has known and whose development he has
followed from childhood into adulthood, permeates his
writing. It is an understanding that escapes many of us
who have followed a either a limited spectrum, or over a
limited period of time, or in limited numbers.

I began to truly appreciate the complexity of human
communication only after I was gifted with a son with
autism. It was actually several years after he received
his diagnosis that this perception began to dawn on me.
Till then communication for me was this effortless way
of connecting with people. Something that came as
naturally as breathing. It did not matter whether you
could use speech or not. Communication was as easy as
the water that flowed out of our taps.
For a long time after the diagnosis I thought Neerajs
lack of communication had to do with his lack of
speech. I believed that my son had only to speak for
things to get sorted out. How deluded I was. How
complex is communication. And how difficult to convey
to those with an outsiders perspective on autism the
baffling ways that communication can be impaired in an
individual with autism.

(cont on page 4...)

A N N O U N C E M E N T!
Workshop on

Relationship Development Intervention

Families want their children to talk. If only he can start
speaking he will be alright. So they make a lot of effort
showing an object or a picture of an object and trying to
make their child repeat the label for the object. But
since vocalizing alone is no guarantee that the child will
communicate the child often ends up with a lot of labels
but still no communication.

The Developmental Program for Social
and Emotional Growth developed
by Steven E Gutstein
that has stirred up enormous interest
and excitement...
For information See Page 16...

Most children with Autism Spectrum Disorders (ASD)
learn differently from other children. Therefore teaching
1
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The Language of Objects
Theo Peeters

I

t was 30 years ago and one of my first experiences with
a child with autism. Donald had a severe developmental
delay as well as autism. I had prepared such a beautiful
activity with his bag. After the first minute of this
beautiful activity he developed a temper tantrum. I, of
course, feared he did not like me... Why not?

problem. In Judys hyperselective thinking the texture
was very important in trying to make sense out of the
world. She had learned to recognise how pleasant and
meaningful it was to touch a wooden plate, especially if
it was followed immediately by something to eat. Yet
that special day one unthinking professional had given
her a plastic plate as a symbol for time to eat. In almost
the only thing Judy really understood of meaning in life
she felt terribly cheated and reacted violently.

I found out that he associated this bag with going home.
When I gave him his bag he thought I was telling him:
It is time to go home. After one minute he found out
that I had been lying to him, because he had to stay for
my beautiful exercise.

IN training professionals one of the first things to learn
is that behaviour problems may be expressions of stress,
may in fact be pre-communicative behaviours,
desperate attempts at trying to say something for which
one still does not have words or other symbols. Our
reaction should always be: what is he trying to say
through his behaviour? Is not his reaction related to his
autism thinking? What has he understood differently?
Is it then possible for us to communicate our
expectations in an alternative way, at an individualised
symbolic level, through written words, or through
pictures, or through objects (or through details of
objects)?

I learned a lot from this stupid mistake. I learned that
objects can speak and it seems to me now that this is a
good first lesson for anyone involved in communication
processes in autism.
RECENTLY, during a practical training session, I saw
one of the participants make a similar mistake. At the
end of the days program she helped Ronaldo to put on
his shoes. Ten minutes later Ronaldo was still in the free
time area not knowing what had happened to him: this
adult had told him to go home and here he still was
waiting. He started to hit himself very hard. The
participant was left wondering why Ronaldo had this
challenging behaviour. One of the very important
aspects professionals have to learn is that objects may
have a communication value for persons with autism.

Symbols of a lower or higher value
There is something strange about the use of objects as a
mode of communication, or should I say: there is
something strange about our minds. Very often I have
found that professionals who want to help non-verbal
persons with autism almost automatically think of the
use of pictures, as if objects were too low in value. I
believe that one of the prices that students with autism
have to pay for normalisation is that we all too often
aim at the highest possible symbolic level of abstraction
for communication and education, not necessarily at the
highest level of independence for the students
themselves. All too often this seems to be associated
with the never explicitly formulated opinion that after all
the way in which we (the normal) tend to think is the
best way, if not the only way, of thinking.

ONE of the other aspects to learn is that there are many
different languages in the use of objects, just as in the
use of words. For the three-dimensional object we drink
from we have the word glass; we have the word verre,
bicchiere, pohar, vaso, becher, potere and so on. But
glasses may have different forms, colours, textures,
smells, and for a person with autism without an internal
concept of glass they may represent a world of
differences.
JUDY had learned to associate a plate with eating. She
seemed so proud and happy about this understanding,
her first entering into the world of meaning. And then
one day when given a plate and sitting at the table she
started screaming very loudly: another behaviour

IT is important to realise that we also use objects more
than we think for communication. I show a watch (it is
time to go), I show a glass (lets have a drink), I show
the car keys (we have to leave), etc. And the need to
2
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have communication at an object level becomes more
urgent and necessary when we are stranded in another
culture without an orientation manual - which is how
Jim Sinclair (1992) describes the experience of having
autism.

in dealing with certain skills, the left specialised in
speech production for instance, the right dealing with
space. It is a little bit less known that each hemisphere
also has its specialised way of dealing with information.
The right brain is specialised in perceptual synthesis; the
left brain is specialised in conceptual analysis.
Gazzaniga (1970) gives a nice and simple example. Here
you have an apple and an orange. For the right brain
they are alike because both are round. One does not have
to go beyond the perception, you see immediately that
they are round. The roundness of an apple and an orange
does not have to be analysed; it is information speaking
for itself. For the left brain an apple and an orange are
alike because both of them are fruit. The fruit-ness of
an apple and an orange does not speak for itself; it has to
be analysed according to meaning. This conceptual
information is rather open. Here one has to go beyond
the literal perceptual information. Understanding the
meaning of speech and of social interaction is essentially
the result of the left brain analysis.

YOU are in Flanders and I communicate to you in four
different symbolic levels. Which communication level
would be easiest for you?
 Spoken message: not printed here, since verbal words
are invisible and fugitive.
 Spoken message together with the written message:
Wilt ge met me mee komen eten?
 Spoken message together with the picture of a plate.
 Spoken message together with the real plate.
EVERYONE will tell me that the communication with
an object was the easiest one to understand. Yet by a
lack of true comprehension we risk not allowing students
with autism, with severe communication problems, to
have access to very concrete messages at an object level.

NOW it seems that persons with autism may treat much
communicative and social information with right brain
strategies, much longer than one would expect for their
developmental ages. Abstracting meaning from social
and communicative processes is much more difficult
than we suppose and especially in these areas persons
with autism seem to be more dominated by their
perception than by their analysis of meaning. Therefore
we see echo-effects (the literal processing of
information) much longer than one would expect for
their general developmental level (Happe 1995; Jordan
1996; Peeters 1997). This has far reaching effects for
communication and education.

Access to the world of symbols equals access to a
typically human world
The more we try to imagine how it would be to live with
a combination of autism and a profound developmental
delay, the more we feel our limits. Philosophers have
said that entering the world of meaning is the door to
human development. Is it possible that some of our
citizens still live in a world without meaning, where a
perception is a perception is a perception and nothing
else beyond the literal information? Living in such a
world may mean that everything seems dominated by
coincidence, where one is the victim of things happening
without any possibility of anticipation. Such a life would
be one without real power over the environment and
therefore a resultant dependency on others to structure,
guide and protect.

MY experience shows that the capacity to abstract
meaning (out of our communication and our social
interactions) in individuals with autism is less developed
than their general developmental level suggests. Two
examples will serve to illustrate this notion:
1. I know a six-year-old boy with autism. His name is
Tom. He has a general developmental age of two and yet
he does not abstract meaning from speech. He cannot
analyse the meaning from a drawing. He does not
understand what his mother means when she shows him
his shoes.

CLEARLY such citizens (and my suggestion is that
some citizens with autism find themselves in this
position), would need our sense of responsibility and
care more than anyone else. And it should be clear right
from the beginning that we need to adapt our teaching of
meaning to their brain functioning, instead of expecting
them to adapt to our level of meaning. The strong should
adapt to the weaker, not the other way round.
IT is well known that we have a left and a right
hemisphere and that each half of the brain is specialised

2 I know Kitty, she is an adult with autism with a
general developmental age of two and a half. She
understands no pictures. When I first met her she did not
understand that she was going to eat when the carer
3
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showed her a spoon. Instead of understanding the
meaning of objects, she strictly associated them with a
certain context. Spoons, forks and plates had to stay in
the kitchen. When she found a spoon left somewhere in
the grass she started crying: the little she understood of
the world was turned upside down. Every object seen in
a different context could turn into a nightmare for her.

little bit differently. Persons with autism are relatively
strong in processing information that is: concrete,
visible, and in space. Whereas persons with autism are
relatively weak in processing information that is:
abstract, invisible and in time (i.e. transient, fugitive,
temporal). In our traditional (special) education we are
used to passing on information in an abstract, invisible,
temporal mode (our brains are very good at this). Instead
of saying that Tom and Kitty are weak in abstract,
invisible and temporal information and that they have to
learn to function like us, we will say that Tom and Kitty
have strengths that we will use.

TOM and Kitty do not understand pictures or the
meaning of objects beyond their functional value. They
will have to learn to understand symbols and then later
use them expressively for communication. If we are not
conscious of the fact that the capacity of abstraction may
be lower than the general developmental age suggests,
then we might propose an education at the level of the
general developmental age for them. This education may
well respond to our expectations and dreams, but much
less to the real level of understanding of Tom and Kitty.
I will try to formulate the conclusion of this section a

So we will try to develop, a different perspective (a
revolutionary one perhaps) on the education for persons
with autism and turn our abstract, invisible, temporal
messages into concrete, visible and spatial ones. This is
the real meaning of integration: where the stronger
(To be continued)
adapts to the weaker.

Diploma in Special Education
(Autistic Spectrum Disorder)

(...cont from page one)

Anjali Joshi needs no introduction to many, and least
to those working with individuals on the spectrum. Her
understanding of their sensory needs is phenomenal and
continues to benefit families and professionals who work
with them. Dr Joshi gives us an insight into the way
sensory integration impacts on play skills.

Training Course 2006-2007

Action for Autism, a premier organization training
therapists and teachers to work with individuals with
autism and communication handicaps, offers training in
one of the most challenging and exciting areas of
Special Education. AFA has pioneered teaching
strategies based on extensive practical experience and
internationally used sound behavioural principles,
adapted to the Indian condition. Successful candidates
receive placements in leading organizations.
Admissions open for our RCI recognised course
in Autism starting July 2006. Limited seats.

In February, Jason McElwain caught media attention in
the USA with his remarkable performance on the
basketball court. We share his story along with a
mother's reflections on her daughters foray on the
basketball court. While Jasons achievement is no doubt
important in bringing the spotlight on autism, I believe
Divyas is more special, highlighting all the Divyas who
notch up achievements everyday, achievements which
require phenomenal effort on their part.

Qualifications:
Energetic and enthusiastic candidates who are creative,
logical, intelligent, and willing to work hard are
invited to apply. Graduates in Psychology, Education,
Child Development preferred, though 10+2 pass
with 50% may also apply. Prospectus and application
forms available from Action for Autism for Rs. 100/(payable by cash DD) starting March 2006.
Last date for submission of application with bio-data:
31 May 2006. Please send completed forms to:

As Chitra says: Kids with autism are noticed only if
they do something extraordinary. Their more modest
triumphs remain unacknowledged by people who do not
know what it takes.
It is the everyday that marks our lives. Everyday that
we live with our children, everyday that we learn to grieve
a little less and enjoy them a little more, everyday that
we teach them, play with them, share their lives and
together craft the small steps they take everyday.
Let us remember to celebrate the everyday
achievements as well.

Action For Autism
Sector 5 Jasola Vihar, Behind Sai Niketan
New Delhi 110025
Please mark envelopes DSE (ASD) 2006-07
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Play and Sensory Integration: Two Sides of the Same Coin
Dr Anjali Joshi

P

lay is an integral part of growing up and in the last
forty years extensive research has been done by
educationists, child psychologists, psychiatrists and
occupational therapists in what can be called as
occupation of children.

Nothing of course can substitute childs playtime in the
garden or a physical activity, which the child enjoys
alone or with his friends.
THERE is no fixed schedule for introducing books to a
child. A quiet sit down time spent with the child where
parent indulge in story telling or singing nursery rhymes
can go a long way in developing your childs
imagination, attention and bonding with the parents.

TODAY, in this era of television and other electronic
entertainment, professionals dealing with children debate
over implications of no play. Serious thought needs to be
given to why play is so important and how it affects over
all growth and development of a child including his
academic achievement.

EARLY on, as the child starts playing, he may play
alone (solitary play) or actually play with other children
(cooperative play). As parents, it is crucial that we give
him/her an opportunity and encouragement to do that.

ONE of the definitions of play is Play is the eager
engagement in a pleasurable physical or mental effort to
obtain emotional satisfaction (Sheridan). Play in any
form helps our brain learn, grow and mature. If we want
our child, normal or special, to work towards his
academic and social skills then we as parents need to
present all the challenges in the form of play.

PLAY helps in developing childs holistic development.
Today in urban India, nuclear families are a rule; houses
are virtually centered round the child. This hampers the
childs social skill development in terms of sharing,
relating and adjusting with another individual. All these
skills form the basis of emotional quotient of
tomorrows adult. Make believe play (playing Doctor,
engine driver etc.) and games with rules (snake and
ladder, cards) therefore must form the integral part of
every childs childhood.

A few of very simple and yet very vital types of play
which should form part of growing up are symbolic
play, playing in the play ground and of course quite sit
down tasks such as reading, colouring, singing etc. done
with your child.

HANDWRITING and other fine motor activities such as
learning to button ones own shirt, eating with a spoon
form an important element of childs development. For
developing these skills what can be better than giving
the child opportunity to play games such as stringing
beads, finger painting, and coloring, playing in sand,
pumping on a swing and trying different stunts on a
jungle-gym? All these games which develop mind- body
relation improve the childs fine motor skills and help in
developing childs attention and concentration.

THE beauty of symbolic play is that the parents dont
need to buy expensive toys for the child. Battery
operated toys may tempt you and your child but they
provide very little scope for imagination and creativity
and hence are not therapeutic and educational for you
child.
WHAT is required is:
1. provision of specific play space (an old TV or
computer carton is just fine)
2. time (that means the child should be free from hobby
classes and tuition classes).
3. Objects, which help the child, make a transition to
representational play (some wooden blocks, colorful
plastic straws, some play dough, bottle caps or even
movable light furniture). And most important
4. an encouragement and support from the adults i.e.
mummy or/ and daddy giving some spare time to
become a guest in their childs tea party.

THUS Play, no matter of what kind, is a major
building factor in the development of gross motor, fine
motor skills, visual perception, social skills, and level of
competency and self-esteem of the child...
Sensory integration and play
We explore or learn about the world around us through
sensory experiences. These sensory experiences include
touch, movement, body awareness or joint sense, sight,
5
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sound. The process of the brain organizing and
interpreting this information is called as sensory
integration (Dr. A Jean Ayres).

works towards maturation of the nervous system and the
brain. So in children who have a problem processing
sensory information, either coming from the outside
world or from within would show disruption in play. For
example, touch is a primitive mode of exploration and so
one of the crucial elements of play. A child who has a
problem in processing touch will not be comfortable
playing with finger paints, sand, crayons or is likely to
show unusual handling and mouthing of toys.

SENSORY integration (S.I.) is a theory conceived and
developed by Dr. A Jean Ayres, an occupational
therapist from U.S.A. she developed it after her
extensive research with animals and with children
having learning problems. In the last fifty years, a lot of
research has been added to her study to see effect of
sensory integrative therapy on children with special
needs such as attention deficit and autism. This theory
helps explain relationship between brain and behaviour
and how a certain change can be brought about in both.

SOUND too is an integral part of play especially in
toddlers and young children. Musical instruments,
electronic toys, squeaky toys all have a sound element.
Children who have a problem tolerating sounds
(auditory defensiveness) are likely to shirk away from all
these toys including group activities such as playing in
the garden and birthday parties.

FOR most children sensory integration occurs as a part
of natural growing process. This process might be slow
or fast in some children. None of us organize sensations
perfectly. Some people have good sensory integration,
others just average, and still others poor. Smooth refined
movements, language, emotional maturity, social
interaction and mastery of academic tasks/skills are the
natural outcome of sensory integration. Children, even
very young, must be able to take in information from all
channels and perform many skills automatically.

ONE more component of play which we all take in for
granted in every day activity, is movement. One can not
imagine play or even any interaction with our
environment without movement. Child with problems in
sensory integration dysfunction sometimes shows fear of
movement (gravitational insecurity). These children will
show distress or anxiety in any situation which demands
shift in head position, or where feet are off the ground
such as swing, jungle gym or rough play at home. Such
a child is bound to show problems in any form of
interactive or exploratory play thus hampering the
childs motor growth and development.

SENSORY integrative therapy is to be administered by a
professional (therapist) who is trained in this technique.
To a lay person it may look like play but it has a strong
scientific basis and is different from a situation where
child is playing in the garden, with or without
supervision. The purpose of the therapy is not to teach
the child an activity or a game but try to make him more
capable of learning.

PLAY behavior of children with autism have certain
peculiar features. Stereotypical activities, lack of
symbolic qualities and limited flexibility limit an autistic
childs planning and execution of a complex play. Such
a child would find it difficult to take part in creative or
make believe play.

What is S.I. dysfunction?
At present, there is no way to measure the disorders in
the brain as it occurs. A sensory integrative disorder is
not like a medical problem and it cannot be isolated so
easily. Only a trained occupational therapist can see the
subtly different behavior that is based on good sensory
integration and that which is based on poor integration.
There is nothing like normal sensory integration and
some times even a normal healthy child may show some
of these symptoms. Only if they are collectively and
frequently seen in a child then they would require
therapeutic intervention.

IN early age imitation is used by the child as the
language of friendship so difficulty in learning to imitate
reflects in the autistic childs inability to make friends or
develop group interaction.
CHILDREN with autism may find it difficult either to
visually remember motor actions or would to transfer
information from a visual stimulus to the motor system.
HOW can one use play as an intervention tool?
To help autistic child function optimally in his
environment, useful strategy is to expand his play
abilities. Through play a lot of useful strategies can be

How do sensory integration dysfunctions affect play?
For infants, toddlers or adolescents, play continues to be
a tool for experiencing sensations. And this in turn
6
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taught to the child. One can improve childs attention,
intimacy, promote two way communications, encourage
expression, develop social relations and ideas and
develop logical thoughts.

 Movement activities are very important for a
developing child. Be sure to make time for activities like
swinging, sliding, riding or merry-go round.
 Pull/ push activities, jumping and activities involving
weight and deep pressure or firm touch help activate the
Strategies to enhance play
proprioceptive system.
Safe sensory environment is the key here. Observe the
 One can use resistive activities in daily routine such as
behavior to see if there is any indication of
picking up a stack of pillows, moving chairs or playing
communication, observe and respond appropriately, stay
tug of war to stimulate this system.
in safe physical proximity of the child, encourage eye
 Hanging and swinging on the door bar.
contact, be playful and animated, get involved in word,
 Throwing or hitting a ball against the wall.
motivate him to interact, set up an attractive
 Jumping on a trampoline.
environment, respond to his communication, sing, use
 Jigsaw puzzles: choose them depending on the childs
music, provide assistance,
level
opportunity for turn taking
 Wooden block/plastic
(games such as snake and
blocks designs.
ladder), imitate the child and
 Geometric shape designs.
Rukhsana Khan
give him opportunities to
 Patterned bead stringing.
imitate you. Playfully block
 Chalk board games.
Were you an eagle?
repetitive play to create new
 Cutting pictures, coloring
Born on a silver crag
play. For example, if the
with thick crayons or chalks.
Searching
for
water
in
roaring
springs
child likes to line up toy cars
 Use play dough to form
And finding it in a bird basin?
then create an obstacle
shapes and alphabets.
course with pillows, furniture
 Maze books or activity
Were you a Labrador puppy?
or by standing in his path so
books.
The smallest of the litter
the child is forced to make
Searching blindly for a teat
eye contact and solve the
To summarize, indulging in
And finding it in my breast?
problem, simultaneously.
activities which help you and
Provide appropriate novelty
your child have a great time
Were you a stray spirit?
and provide familiar play
are the ones which help
Wafting through the eons
themes. Plan activities that
towards over all development
Stopping to take a breath
could provide sensory rich
of your child. So dear parents
And suddenly imprisoned in a human body?
environment. One could do
go ahead and have a blast
that by adding tactile,
with your child and rest
Who are you?
Where did you want to go?
proprioceptive and vestibular
assures you will see
You are now safe in my arms
activities.
wonderful results at the end
But what worlds have you found  and lost?
of it.
Role of family in childs
play
A family, having a child who is differently able is a
References:
1. Play and sensory integration in play in occupational
family first. The parents have all the responsibilities and
therapy for children. Parham D.L. and Fazio L.S. Mosby
duties towards this child as the other parents, but they
publication.
have some added responsibilities too! Using play as a
2. Sensory integration and child. Dr. A Jean Ayres WPS
modality would help the parents reduce the stress of
publication.
dealing with their additional burden. Recreation and play
3. The out of sync child. Carol Stock Kranowitz .A Skylight
would not only act as a buffer to deal with this stress but
press book.
also help in improving this childs social cognitive sills
4. Autism: a comprehensive occupational therapy approach.
through modeling, imitation or copying others.
Miller-Kuhaneck. The American Occupational therapy

to my son

association.
5. The child with special needs. Stanley I. Greenspan, S.
wielder Perseus publications MA.

Some games and activities which you as parents can
incorporate in your daily interaction with the child are:
7
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Basketball Stars
Jasons story

Jason McElwain is the

17-year-old senior manager
of his high school basketball
team. As an all-around
motivator for his team he
exhorts and amuses his
teammates: singing in rap verse,

Kids with autism are noticed

only if they do something extraordinary.
Their more modest triumphs 
modest perhaps by mainstream standards,
but phenomenal by theirs 
often remain unacknowledged by people
who do not know what it takes.

said his special-education
teacher, Diane Maddock.
Maddock adds that when told
about it Jason acknowledges,
OK, youre right, I shouldnt
have said that or laughed when
I laughed. Jason also prides
himself on having a lot of
friends.

Youve gotta give it everything you got!
The winner goes home all happy
The loser goes home and says
Mommy we lost the game, wah wah wah!
and handing out water bottles to his team, dispensing
tips, helping run drills.

WE have an obligation as a society to find a way to
include people with different abilities, says the schools
athletic director, Randolph Hutto, whose 12-year-old
son, Joshua, is autistic. This, hopefully, will help open
doors for some people, or open some eyes.

MCELWAIN, who is autistic, drew national attention,
and a flood of calls from Hollywood after he delivered a
jaw-dropping performance. His parents have received
inquiries from about 25 production companies ranging
from The Walt Disney Co and Warner Bros to
independent documentary filmmakers.

A few days ago, cyberwaves in the autism world were
lighting up faster than a magnesium wire with the story
of one Rochester, NY students spectacular achievement.
Jason McElwain, a high school student with autism was
pulled in to play for his team with four minutes left to
go. He had never played before, only assisted his coach
with the team and participated in building up morale.

CONSIDERED too small to make the team as a player,
McElwain signed on as manager so as to be near the
sport he loves. Amazed at his dedication, coach Jim
Johnson had him suit up for his teams final home game
of the season though there was no guarantee he would
play. Elwain entered the game with four minutes to go.
It was his first and only appearance for the Athena
varsity team in this Rochester NY suburb. The 5-foot-6
teenager hit six three-point shots and a 2-pointer and was
carried off the court on his teammates shoulders.
HIS triumph was captured on a student video: (video
link): http://video.google.com/videoplay?docid=818944862742874918&q=autistic) that made the rounds
of the television networks. The school was besieged with
calls and e-mails from parents of children who have
autism.
MCELWAIN didnt begin talking until he was five and
still lacks social skills but has learned to cope well in his
teens. He might talk a little loud, laugh a little too long
or not be able the read the body language or even the
tone of voice of a person, but its not a big difficulty,

and Divya's

IN those four minutes, he scored an amazing 20 points.
KIDS with autism are noticed only if they do something
extraordinary. Their more modest triumphs  modest
perhaps by mainstream standards, but phenomenal by
theirs  often remain unacknowledged by people who do
not know what it takes. This is only natural.
AS the parent of a 15-year-old girl with autism, I am
privileged to have an insider perspective. I could see that
Jasons admirable talent and dedication were only part
of the story. It was just as uplifting to experience the
roars of support from his classmates who, after the final
buzzer sounded, poured out towards him like a storm
surge. It was positively electrifying to sense the belief,
love and insight required of that coach  to give Jason a
chance to perform under pressure.
ILL tell you why this story was particularly well-timed
for me. A couple of weeks ago, I registered Divya in a
basketball camp organized by a nonprofit called Jacks
Place for Autism, which operates out of Oakland County
8
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in Michigan. The sessions are held on the campus of
Oakland University, which is a long, long drive from
where we live in evening rush hour. But I thought if she
had a good time, it would be worth it.

bouncing basketballs and running around in that indoor
court. I repeated what he said to her if she didnt
immediately pick up on it.
THEY did some warm-up exercises at first.

WELL, the introductory session was on Friday, 3 March.
We arrived and found it was pretty well attended  some
21 enrollees of all ages and abilities. One kid with
Aspergers Syndrome, which is the higher functioning,
verbal end of the Autism Spectrum, came straight up to
us and started a conversation. He proved why verbal
ability could be just as much if not more of a social
handicap! The conversation went something like this:
He: Does she have autism?
Me: Yes. (Divya was right by my side)
He: Can she talk ?
Me: Yes, a little.
He: Is she in regular ed or a special ed classroom?
Me: Why are you asking?

DIVYA then had to transfer the ball from one hand to
another behind her back. She had to do what the coach
called fingertips, which is to pass the ball from one
hand to another using just her fingertips. She had to
attempt proper dribbling technique with her elbow close
to her body.
THEN she had to participate in a manoeuvre where
when the coach calls out SWITCH she had to put her
ball down and grab someone elses ball. She put the ball
down all right, but it was hard for her to take someone
elses basketball. It was the same thing with the grab
move  when I told her to grab the ball, she would
meekly hand it over or tentatively reach for it. As far as
aggression goes, she definitely does not take after either
of her parents! So I had to demonstrate to her what
grabbing meant!

AS you can see, tact is not this kids strong suit! He
didnt mean to be insensitive  he was just asking
questions as they struck him. At this point, Coach Bill
interrupted us to get started  and I found myself
thinking  Isnt it interesting how even kids with limited
or unusual information processing pick up on the
implicit caste system within the world of disabilities!
The more verbal of them are taught to feel better than
less verbal children, or segregated children! Such is
human nature.

BUT she did in fact cooperate and do exactly as she was
told as well as she could do it. And I could see she felt
like a million watts.
LATER, they were divided into teams. A team was lined
up against one wall  they had to dribble their ball to the
other end and make it safely without giving it up to
anyone. Coach Bill pointed to the other volunteers and
said You are the mice, and we are the CATS! What do
cats do? They pounce on the mice, and the mice have to
run away and stay safe!

AS soon as Divya came into the gym, she was handed a
basketball, and she proceeded to score three baskets
shooting from the line. But when Coach Bill began
talking about rules and expectations, she was not sure
she wanted to go along. After all, she had been expecting
to have the run of the court and have as many tries as she
wished  now she was being given instructions on
warm-up exercises and rules when she just wanted to get
on with doing things her way. It sounded too much like
hard work! So she said enough basketball and went
and sat down by the wall with her ball.

UH -OH, I thought to myself, DEFINITELY not a good
idea with Divya, given her intense fear of being chased!
So I went up to one of the volunteers and said they
would have to go easy on Divya because of her fear. I
wasnt even sure if Divya would run to the other end in
the middle of so many kids  but she DID, not once, but
several times! And she netted a total of seven baskets
that evening!

I went to her and said Divya, I know you can do this. I
want you to show them what you can do. Youve already
scored even before your lesson. So get there and try!

MY hope is that just as playing the piano gave her a way
to overcome her exclusive use of one finger for typing
and a host of other tasks, that these basketball sessions
with a friendly and encouraging crew will take the edge
of her fear of being pursued which is the basis of her
current terror of dogs.

I stood in the circle right behind her. it would have been
impossible for her to follow what the Coach was saying
otherwise, because it was hard even for me at times to
hear above the echoing pandemonium of children
9
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LETTERS

SHE was completely unafraid of dogs until about age
four. Evidently some personal experience or something
she saw on TV intensified and cemented this fear. Its at
the point now where she gets into a screaming fit  even
if the dog in the vicinity is on a leash, irrespective of its
size.

We have been to AFA in the first week of March. It
has been an exciting and enriching visit. Thanks to
all the staff: Indu, Viveka, Priyam, Sweta, Jayati
and Saumya for their kind support. It was nice to
become a life member of AFA. We are continuing
with the programme and trying to follow the tips
given by the therapists. Thanks to all of you.

I believe deep down she still likes dogs because of how
she responds to stuffed doggie toys. I just havent found
the appropriate agency, person or environment to begin
helping her to confront and overcome this fear. I believe
her fear has to be overcome by degrees, with patience.
THE fact that I adore dogs and find them nonthreatening doesnt make her reactions any less valid to
her. For that matter, I wouldnt readily jump into a
snake-pit just because I observe someone letting them
writhe all over him!

S Singh
BHOPAL
The Best Picture Award went to the film Black.
This was very disappointing. Black is a good film
but bad for the picturisation of special education.
Your editorial on Page One of Autism Network April
2005 should have been published in the
newspapers.

ANYHOW, I digress. It was just beautiful to watch the
joy on Divyas face as she bounded from one end of the
court to another  to see her wait patiently in line for her
turn ( even if she did try to cram in more than one shot
when she got to the line! )  and glow with delight when
the volunteers and Coach Bill gave her high-fives.

You should send a copy to Amitabh Bachhan so he
understands disability.

WE will be driving 1.5 hours each way to this camp
every Friday for the next seven weeks. I am looking
forward to learning from the experience just as much as
Divya is!

P Date
NAGPUR

By Far the Most Potent Weapon in the Fight Against Autism

Sponsor a brick for Rs 100/AFA National Centre for Advocacy,

and help us complete the
Research, Rehabilitation and Training
CUT HERE

Yes I would like to join the Buy-a-Brick Programme
Please find my donation for

bricks at Rs 100/- a piece.

I am enclosing cash/ cheque/ DD No

Dated

for Rs

in the name of ACTION FOR AUTISM
Name

Phone

Address
All donations are tax exempt under Section 35AC of the Income Tax Act
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O;ogkj ifjorZu ¼Hkkx & 3½
bUnq ploky

ds
s

ekrk&firk vkSj fk{kdksa dks vDlj ;g fkdk;r jgrh gS fd mudk
vkWfVfLVd cPpk cgqr ftn~nh gS vkSj viuh ckr euokus ds fy, gB~
djrk gSA
mnkgj.k &
1½ ?kj esa Vh oh cUn gksus ij lj iVduk] tc rd iqu% Vh oh pyk;k
tk;sA
2½ cktkj esa fpIl ;k pkWDysV dh nqdku ds lkeus jksuk ;k fpYykukA
3½ Ldwy esa dk;Z nsus ij jksuk ;k fpYykukA

mnkgj.k %& tksgjk ,d pkj o"khZ; vkWfVfLVd cPph gSA tc Hkh mls
dgha ij Hkh isIlh utj vkrh gS ¼?kj] nqdku] lkekftd mRlo bR;kfn½
og jksuk kq: djrh gSA ;fn mls isIlh ugha nh tkrh gS rks og jksuk]
fpYykuk] tehu ij yksVuk kq: djrh gSA ijskku gksdj mlds ekrk
firk mls isIlh fnyk nsrs gSaA ml le; rks og pqi gks tkrh gS] ijUrq
;g Qlkn dk O;ogkj vxyh ckj fQj gksrk gS vkSj fujUrj c<+ jgk gSA
tc mlds ifjokj okyksa us bl O;ogkj dk o.kZu mlds Lisky ,stwdsVj
ds lkFk fd;k rks mUgsa ^foyksiu* fu;e viukus dks dgk x;kA ifjokj
ds lc gh lnL;ksa us ,d gksdj cgqr fu;fer :i ls bl O;ogkj dh
mis{kk dhA

bu O;ogkjksa dk ;fn ewY;kadu djsa rkss] gesa ;g le> iM+sxk fd buds
QyLo:i cPps dh ckr eku yh tkrh gSA bl dkj.k budh iqf"V ;k
lEcyu feyrk gSA

igys igys rks tksgjk dk O;ogkj vkSj c<+k] og vkSj tksj ls] vkSj
mRrstuk ls Qlkn [kM+s djus yxh ij yxkrkj dqN u feyus ij mls
le> vk;k fd bl O;ogkj dk dqN ykHk ughaaA

loky ;g gS fd ;fn geus Lo;a ,sls vuqfpr O;ogkjksa dks c<+kok fn;k
gS] rks vc cPps dks buls dsls eqDr djsa \ lkekftd :i ls iwoZ iq"B
O;ogkjksa dks ge ^^foyksiu** }kjk nwj dj ldrs gSaA

tksgjk dks vU; le; tc oks Vªsfuax esa jgrh] rks mls isIlh dk ^^bkkjk**
;k ^^ladsr** fl[kk;k x;kA og le> xbZ fd isIlh ekaxus ds fy, lkbZu
;k bkkjs }kjk dke pyrk gSA kq: esa mldh eka geskk isIlh lkFk
j[krh vkSj bkkjk djus ij tksgjk dks isIlh izkIr gksrkA

foyksiu (extinction)
foyksiu O;ogkj ifjorZu dk ,d fu;e gSA bldk vFkZ gS %&
igys lEcfyr O;ogkj dks vkSj lEcyu nsuk fcYdqy jksd nsukA
mnkgj.k %& ;fn jksus ij vki cPps dks pkWdysV [kjhn nsrs Fks] rks vc
vkSj vkxs Hkfo"; esa Hkh ^^jksus** ij fcYdqy /;ku u nsuk vkSj jksus ij
pkWdysV u izkIr gksukA bl izdkj ls pkWdysV ds fy, ^^jksus** ds
O;ogkj dks foyksiu fu;e }kjk jksdk tk ldrk gSA

/khjs /khjs tksgjk us lh[kk isIlh dk bUrtkj djuk vkSj le>uk fd isIlh
dc feysxkA
bl mnkgj.k esa t+kfgj gS fd tksgjk ,d vcksyh cPph gSA blfy, mls
bkkjs fl[kkuk t:jh gSA cgqr ls vcksys cPps vuqfpr O;ogkj ds LFkku
ij bkkjksa ;k dkMZ }kjk dE;wfudsV djrs gSaA

ijUrq ;g bruk ljy ugha gSA ;g ns[kk x;k gS fd vrhr esa cPps dks
ftl O;ogkj }kjk euilan oLrq feyrh Fkh ;k viuh ckr euokrk Fkk]
vc vpkud mlh O;ogkj dk mls bPNkuqlkj ifj.kke ugha feyrkA
blfy, og vkSj T;knk dksfkk djsxkA vFkfr O;ogkj vkSj T;knk c<+us
yxsxkA ijUrq ;fn mlds O;ogkj ij /;ku u fn;k tk; vkSj fu;fer
:i ls foyksiu fd;k tk;] izR;sd O;fDr }kjk ,slk fd;k tk; rks dqN
le; ckn cPpk lh[k tkrk gS fd bl foks"k O;ogkj ls dqN ugha gksxkA

^foyksiu* fu;e dk ikyu djus ls igys bu ckrksa ij /;ku nsa %&
1- D;k bl O;ogkj ds fy, foyksiu fu;e mfpr gS \
2- D;k cPps ds ifjokj ds lHkh lnL; fu;fer :i ls bl fu;e
dk ikyu dj ldrs gSa \

ge ;g ugha dj jgs fd cPps dks euilUn oLrq ;k fdz;k ls nwj fd;k
tk;sA ;g cgqr fu.kkZ;d gS fd ,d vuqfpr O;ogkj dh mis{kk ;k
voKk ¼bEuksj½ djus ds lkFk lkFk mlh O;ogkj ds mn~sn; ds fy, ,d
mfpr O;ogkj fl[kk;k tk;A

3- vkjEHk esa tks foyksiu foLiksV gksxk ¼O;ogkj dk c<+uk½ D;k mls
ifjokj >sy ldsxk \
4- D;k O;ogkj dh mis{kk cPps ds fy, [krjk iSnk dj ldrh gS \
11
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vadksa dk v/;;u
izhfr flokp
vadksa dks ge vius vklikl ds okrkoj.k esa iz;ksx gksrs gq, ns[krs gSaA
dgha fdrkcksa essa] xkfM+;ksa ij] dSysUMj ij ;k VsyhQksu ij vad gekjs
vklikl fy[ks ik;s tkrs gSaA gekjs vkWfVfLVd cPps Hkh bu vadksa dks
ns[krs gSa] ijUrq vke cPpksa dh rjg vlkuh ls mUgsa igpkuuk ugha
lh[k ikrsA blfy, lcls igys gesa mUgsa uEcj igpku ;k vadksa dh
igpku fl[kkuh gksxhA

dkMZ j[ksa vkSj mls funsZk ns ^^nks fn[kkvks** ;k ^^Vp Vw** ¼nks dks Nw
yks½ ;k ^^pkj mBkvksA bl rjg ds fjlsfIVo ;k xzg.kkhy funsZk }kjk
vkidks irk pysxk fd cPpk 1 ls 10 vad ¼;k 1 ls 5½ igpku ysrk
gSA
vadksa dks dze esa yxkuk Hkh fl[kk;k tk ldrk gSA geus igys cPps dks
1 ls 10 uEcj jVok;sa] fQj mudk vkdkj igpku fnyk;kA vc bu
nksuksa fdz;kvksa ds ckn og vadksa dks dzekuqlkj vklkuh ls yxk ik;sxkA
bls ge ,d dk;Z i=h ¼odZkhV½ }kjk Hkh djok ldrs gSaA

blds dqN eq[; rF; bl izdkj gSa %
1- fxurh dks daBLFk djkuk ;k jVokuk
blesa ge cPpksa dks ,d ls nl rd ¼1&10½ vadksa dh fxurh dks jVok
ds lEiw.kZ djokrs gSaA >wyk ysrs le;] lh<+h p<+rs le; ;k rkyh
ctokrs gq, ge ,d ls nl dh fxurh lquk ldrs gSaA lksrs le; cPps
dks lgykrs gq, Hkh ;g dj ldrs gSaA cgqr ls xkus vkSj dfork,as Hkh
fxurh ij vk/kkfjr gksrs gSa vkSj mUgsa xkdj Hkh 1]2]3]4]5]6]7]8]9]10]
fl[kk;k tk ldrk gSA

1
1
1

2
---2

3
3
3

4
4
----

5
5
5

cPpk [kkyh LFkku HkjsxkA ;gh og fy[k ldrk gS rks fy[kdj vU;Fkk
nks ;k rhu ifpZ;ksa esa ls lgh vad okyh iphZ pqudj yxk ldrk gSA
3- vadksa dk dkWUlsIV ¼vadksa dk izR;; ;k ladYiu½
vadksa dh vkd`fr;ksa dh ipkr mudk dkWUlsIV ;k ladYiu ¼lgh
ewY;½ lh[kus dh ckjh vkrh gSA ;gh ge fdlh vkWfVfLVd cPps dks
dgsa] ^^nks vkyw ykuk** rks cPps dk jV~Vk gqvk Kku ;k vadksa dh
vkd`fr dke ugha vk;sxhA ,sls esa cPps dks Kku pkfg, ftlds }kjk
og cgqr ls vkywvksa esa ls nks fudkydj yk;sA ;gh fdlh fp= esa rhu
Qwy ,d cxhps esa fn[ksa rks iwNus ij cPpk crk lds fd fp= esa rhu
Qwy gSaA blds fy, vko;d gS fd vadksa dk dkUlsIV lh[kk tk;sA
bls fl[kkus ds rjhds vkSj pj.k uhps fn;s x;s gSaA ge ,d le; ij
,d gh vad fl[kk;asxsA

tks cPps ckr nksgjkrs gSa ¼bdksysfy;k½] og rks fxurh cksydj lquk
ldrs gSa ;fn muds vkxs vki fxurh cksysaA
2- fxurh dh igpku
cPpksa ds lkFk fxurh cksydj ;k xkdj ds ge mUgsa fxurh fl[kkrs gSaA
blls vxyk dne gS ^^vadksa dh igpku**A gesa fxurh cksyus ds lkFk
lkFk igpku ds fy, dqN rjhds viukus gksaxsA
dkMZ }kjk %& ge lQsn dkxt ij dkyh cksYM dye ¼dkyk eksVk
Ldsp iSu½ }kjk vad fy[kus gSaA izR;sd dkMZ 4 bUp $ 4 bUp dk
yxHkx gksA izR;sd dkMZ ij ,d gh vad gksaA bl izdkj nl dkMZ 1
ls 10 rd rS;kj djus gksaxsA vki pkgsa rks dsoy 1 ls 5 rd Hkh igys
djok ldrs gSaA

d½ ,d gh rjg dh oLrq,sa ¼tSls cVu] eksrh] pEep bR;kfn½ bdB~Bs
djsaA cPps dks lkeus fcBk;saA ,d fMCcs ;k IysV ij vad ^A * fy[ksa
;k ^A * dk yscy yxk;saA nwljs fMCcs esa ,d lh oLrq,sa j[kh gqbZ
fn[ksaA vc cPps ds lkeus buesa ls ^A * fudkyssaA bl izdkj ,d cVu*]
fn[kk,sa vkSj cksysa ^^,d**A fQj ml ,d cVu dks ^A * yscy yxs fMCcs

dqN vkWfVfLVd cPps jsXekdZ ¼lSUM isij½ dh vkd`fr;k¡ ¼vadksa dh
ksIl½ tks fd dkMZ ij fpidk;s tk;sa] mudks Nwdj lh[k ldrs gSaA
blh rjg fdlh foks"k iksr ;k cqukoV ds diM+s ij 1 ls 5 ;k 10 rd
dh vkd`fr;ksa dks dkVds fQj dkMZ ij fpidk;k tk;A cPpk bu dkMZ
dks ns[kdj o Nwdj ds vadksa dh igpku lh[krk gSA bu dkMksZ dks
cPps dks ,d ,d djds fn[kk;sa vkSj LikZ djok;saA lkFk gh vad dk
uke Hkh cksysaA ,sls djus ds dqN fnu ckn cPps ds lkeus nks ;k rhu

1
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ls

AUTISM NETWORK: VOL 1 ISSUE 1 ~ APRIL 2006

esa Mky nsaA bl izdkj ,d cVu] ,d dh vkd`fr vkSj ,d vad dk
uke] bu rhuksa esa cPpk lEcU/k cukuk kq: djrk gSA

;fn cPps ds 80 izfrkr mRrj lgh gksa rks ge eku ldrs gSa fd mlus
lh[k fy;k gSA

[k½ ^d* pj.k esa tSls geus cVu }kjk cPps dks ,d dk dkWUlsIV
fl[kkuk kq: fd;k gS] oSls gh vU; vkSj oLrqvksa ls fl[kk;saA

p½ vU; fdz;k,sa ;k ,sfDVfoVht
,d&,d vuqdwyrk % ,d iafDr esa fxykl j[ksa ;k dksbZ ,slk fMCck ysa
ftlesa bdkbZ;ka cuh gksaA ,slh bdkb;ksa dk fMCck vkbZl Vªs dk izR;sd
[kkapk ;k fQj iafDr esa yx gj ,d fxykl½ esa ,d pEep ;k Vªs ds
izR;sd [kkaps esa ,d eksrh MkysaA OkLrq Mkyrs le; cksysa ^^iqV ou** ¼,d
Mkyks½
& vad Kku dh O;kidrk ;k lkekU;rk ;g t:jh gS fd cPpk vadksa
ds Kku dks ?kj ds dke dkt essa ;k dgh vkSj nksgjkrs jgsa vkSj iz;ksx
djrs jgsaA

1

x½ pj.k ^d* vkSj ^[k* esa Vhpj us ^cgqr* lh oLrqvksa esa ls ^A*
fudkydj fdlh foks"k fMCcs esa MkyhA vc ;gh fdz;k cPps ls djokbZ
tk;sxhA
cPps ds lkeus vusd ¼ijUrq ,d gh tSlh½ oLrq;sa j[ksa vkSj mls ,d
ysus dks cksysaA lgh cPpk ,d ls vf/kd mBkrk gS] rks mlds gkFk ls
Qkyrw fudkysa vkSj dsoy ,d jgus nsaA fQj cksysa ;g ^^,d**

mnkgj.k %
1½ ?kj ij cPps dks cksyk tk; fd IysV ls ikik dks ,d fcLdqV nsaA
2½ ;fn cPpk fp=ksa esa :fp j[krk gks iwaNsa fd fp= esa fdrus----gSaA
3½ cPps dks cksysa % ^^fdpu ls ,d fxykl ykvks** ;k ^^,d rkyh
ctkvks**A

?k½ bl pj.k esa ge ,d ckjh esa cPps ds lkeus nks tksM+s oLrq,as bl
rjg isk djrs gSa%&
1234
1234
1234
1
1234
12341234
12341234
1234
1234

vad ^2* dk dkWUlsIV
ftl rjg ls geus ,d vad dk dkUlsIV fl[kk;k] Bhd oSls gh vad
nks dk dkUlsIV fl[kk;k tk;sxkA

1234
1234
12341234
1234
1234

1234

tc cPpk 80 izfrkr lgh mRrj nsus yxs] vad ^2* dh igpku o
dkWUlsIV ds fo"k; esa] rc gesa 1 vkSj 2 dh igpku ,d lkFk feyh tqyh
fdz;kvksa }kjk djuh gksxhA
mnkgj.k %

2

3

lgh txg Mkyks

4

1

2

,d mBkvks

cPps dks dgsa ^,d* yksA ;gh og u le>s rks ,d ckj Lo;a dj
fn[kk;saA bu fp=ksa esa ,d ckr foks"k :i ls ;kn j[kus okyh gS& geus
,d ls vf/kd oLrq,sa cka/kh gSa] ij ,d oLrq ij Hkh /kkxk ;k jcj cS.M
yxk;k gSA ;fn ,slk ugha fd;k rks cPpk kk;n ,d dh igpku fd;s
fcuk] ogha oLrq mBk;saxk ftlesa dqN u ca/kk gksA

nks mBkvks

gesa dSls irk pysxk fd cPps dks ^,d* dk dkWUlsIV ;k ewY; le> vk
x;k gS \
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H E L P L I NE
Q My doctor has told me that my daughter who is three

teach him to communicate appropriately  with pictures,
objects, or signs, so that he could communicate that he
wants to be left alone. You can work on appropriate
social skills so that he learns what to do when he wants to
interact with the other children. You can try and structure
his free time at school perhaps using an object schedule,
and also work on teaching him to keep himself occupied.
This way he will know what is to happen, for how long,
and what will happen next. The predictability will
reassure him and help take care of difficult behaviours.

is autistic. P does not speak. But she communicates well
by mostly taking me by the arm to whatever she wants.
The doctor who gave the diagnosis said this is what
children with autism do. But I have seen children without
autism also take their mothers hand to show them what
they want.

A What you say is true. Children without autism also

may take an adult by the hand towards something they
want. So in that sense it is a normal way of
communicating. But if you observe children without
autism you will notice that while they pull you by the
hand their intention is not merely to get what they want,
but also to draw the adults attention to what they want.
While they pull the adult by the hand to whatever it is
they want they will also look towards the adult to see if
the person is looking. The adult is not merely an object
to get what they want, which is how the child with autism
deals with the adult.

You can teach him an alternative and appropriate
behaviour to replace his existing behaviour. You could
also try using social stories to teach him appropriate
behaviours. For more information on using social stories
check out: Autism Network, Vol VII No 1 April 2000.
The tantrums can again be helped by teaching
communication and also by the use of structure so he
knows what will happen and when. In addition you could
observe whether he eventually gets what he wants by
tantrumming as that could be increasing the behaviour. In
that case you would need to ensure that he does not get
what he wants  consistently, every time. And when he
wants something, does not get it, and does not tantrum
either, then he could be reinforced in some way for his
smart behaviour.

Q My son is five years old and going to a regular

school. I go with him and stay the whole day. He is
coping well especially when he has work to do. But at
other times like at tiffin time after he finishes eating he
pushes the children. If any of the children touch him or
make any kind of physical contact with him then he might
hit them or push them away.

Q My son is five years old and diagnosed with autism.
From last year he is getting occupational therapy and
speech therapy.

He sometimes has a tantrum at school when he wants to
do or take something and is not allowed to do it.

A What we need to look at is what purpose does the

He can read A to Z, 1 to 100 and sing all the cinema
songs and nursery rhymes. His memory is good. He
knows how to switch on the computer connect the cables
and play games on the computer. He understands what we
are telling him and whenver he needs something like
computer, toys, TV, he only asks those people who are
very close to him.

pushing serve for your child. Does he push other children
because he has difficulty in dealing with proximity? Or
could your son be pushing other children to actually play
with them. It could be an inappropriate way of trying to
make contact. The behaviour might be getting reinforced
by some predictable reaction that follows on the
behaviour and therefore he continues to do it. Also it is
possible that unstructured time is hard for him to deal
with. Does he have such behaviors when he is in
structured work time?

His only problem is his communication. He will only say
things like: Give me water, Switch on the TV,
Switch on the computer etc. He lies down on the floor
and pushes the toy car and moves his eyes along the
wheel of the car. He never looks at peoples faces. When
he is looking at what he likes it is very difficult to divert
his attention to us.

So ideally you want to observe and try and figure out the
purpose behind the behaviour. Based on whatever could
be the reason you could do a number of things. You can
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He is going to a special school. He follows instructions
like sit down, jump, stand, etc but he never answers
questions. He only repeats the question which teacher has
asked. If you ask him what is your name? he will say
what is your name. It is the same at home. I suspect this
may be because all the time his concentration is on other
things.
Please advise how to train him to behave and to develop
his communication skill.

out of sight. Also, he becomes very angry and head bangs
objects repeatedly, ie. wood steps, door, floor, coffee
table, walls. He looks for somewhere to hit his head on
when angry. This morning he has hit his head 12-15 times
on various things.
Could these be symptoms of Autism or Aspergers? At
times he appears and acts normally, so Im bewildered.

A It is difficult to reach any conclusion without actually

seeing the child. However, some of the things you could
look out for are does he reach out in anticipation of being
Occupational Therapy and Speech Therapy. He will
picked up? Does he go limp when someone picks him
benefit from these interventions especially if the concerned up? Or does his body go stiff when picked up. How does
professionals are aware of his Sensory and communication he respond to attempts to communicate? Does he use
needs.
speech? If yes does he use speech to communicate? And
gestures? Does he smile? Was he late to smile? Does he
As you have mentioned your son can sing rhymes and has avoid the gaze of people? Does he cuddle?
some need based speech. Therefore you can understand
that it is not his speech but communication that is affected. 15 months is early days but there seems to be something
He needs to follow a program that addresses this need: that going on here. It is important that you have an
is, understanding the meaning and purpose of language
experienced diagnostician look at him.
and using it with intent.
I have a young child in my daycare. I am not sure if
Not looking at other people is often a common difficulty.
he has autism. I have done some observation of his
Encourage him, praise him when he actually looks and
behaviours with a checklist I found regarding Autism. I
interacts with others and not pester him to give a look.
would say based on the checklist, he only displays 2-3
Also it will be good for others to bend down to his eye
behaviors, which could also be learned behavior.
level when addressing him. When speaking to him use
slow, specific, clearly enunciated speech.
He seems to be a very unhappy baby. I doubt the parents
would do anything about having him evaluated by a
Too many instructions or verbal overload may be
doctor, theyre not the most proactive parents. I have had
confusing. He may need time to respond and if pushed too many problems with them and their lack of parenting with
much he may just decide not to do so.
their old child. Ive made the decision to disenroll this
family. This child is just too disruptive to my daycare.
Give him choices to communicate. For example when
going to a shop ask him: Do you want a chocolate or
I can understand your frustration. At the same time it
chips? At times let him fill in a word . For example when must be so very difficult to parent this child. There is a
he is looking for a favorite toy or a food item or a person
good chance the parents suspect there is something not
you can say: Want ---. He might fill in the word.
quite right but are afraid to find out. Often people feel  if
I ignore this maybe it will go away. Also when you have
If he enjoys looking at a book picture talk can help. Label
a disruptive child the message parents often get is that
things seen in the picture and then ask him what has been
there must be something in their parenting qualities that
talked about.
leads to the behaviours. That makes it even more difficult
to ask for help.
I care for a 15-month-old that displays unusual
behavior or reactions to people. He screams continually
When a 14 month old is exhibiting the behaviours you
during naptimes, does not like people other than parents,
describe there is a very good chance there is some
grandmother and is adjusting to me. He screams constantly developmental issue happening here and the parents need
when left with anyone else. Screams when other small
help. See if you could  without the parents feeling
children try to play with him or touch him, although this
threatened  suggest someone they could see at the
has improved slightly. Screams when parent or myself are earliest.

A It is good to know that your son is receiving

Q

A

Q
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Understanding Relationship Development Intervention
A Workshop: 22 July 2006
&
Relationship Development Intervention
Individual Consultations: July 2006

There is increasing awareness of the crucial importance

of enhancing Social Skills in individuals with autism.
Breaking away from traditional treatment methods,
Relationship Development InterventionTM (RDI) has
moved beyond simply teaching children scripted
behaviors with limited value in many real-life
interactions. RDIs vision is a quality of life for our
children that we all take for granted for ourselves 
experiencing delight, sense of pride, comfort, or
satisfaction from our relationships and social
interactions. RDI thus focuses on getting children to
learn the motivations behind all social behaviour: why
we work so hard to maintain a friendship, for instance.
While RDI is helpful to all children on the spectrum, it
may be especially useful to educators and parents of
mainstreamed children who often begin to have
difficulties in their social interaction leading to possible
exclusion.
The RDI developmental model targets deficits such as
emotional referencing, social coordination, declarative
language, flexible thinking, executive information
processing and emotional memory. The goal of RDI is

to provide individuals with ASD the cognitive,
emotional, communicative and social tools needed to
lead a fully inclusive life that their disorder typically
deprives them of. This dynamic program is
accomplished through measurable therapeutic objectives
that are delivered in a gentle, loving manner that builds
on the power of human engagement. Additional
information on RDI can be found at: http://
www.rdiconnect.com
Thomas A. Brown
Mr Brown is Executive Director of the Autism Support
Center, a nonprofit organisation that specializes in the
treatment of children and adolescents with autism
spectrum disorders. Mr Brown has worked with
children with disabilities for twenty-six years and
published research related articles. He is a Certified
Relationship Development InterventionTM Provider.
Registration
For details of registration please fill the form below and
mail along with a self addressed envelope to Action for
Autism.

CUT HERE

PRE-REGISTRATION FORM
Do fill this form in BLOCK LETTERS and mail, with a self-addressed stamped envelope to:
Action For Autism, Sector 5 Jasola Vihar, Behind Sai Niketan, New Delhi 110025
Name

(Tick relevant box) Parent

Professional

Address

Tel

Email:

If parent, name of child

Child's DOB

Do you want an individual consultation for your child
Do you require accommodation

YES

YES/ NO

NO

(Tick relevant box)

Do you require childcare
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Annual Training Workshop for Parents & Professionals
Venue: AFA, Sector 5 Jasola Vihar, Behind Sai Niketan New Delhi 110025
23 - 26 September 2006
AFAs annual workshops are an eagerly awaited event each
year. The workshops build on an understanding of ASD
and work through teaching various cognitive,
communication and daily living skills. The workshops are
free of jargon, and illustrated with practical examples based
on AFAs hands-on experience and exposure to children
with autism of varying ages and across the spectrum, and
follow a format of lectures, a demonstration class, video
clips, question and answer sessions and discussions.

Accommodation: Limited number of rooms from noon of
22 September to noon of 26 September at the Indian Social
Institute at Rs 1500/- per bed (twin sharing) and Rs 3000/(double room) for a four night stay with breakfast. Last
date for booking accommodation 5 September 2006.

Individual consultations on the last day of the workshop,
will be available at no extra charge to those families who
book in advance.

 Parents: Rs1750/- per parent attendee (Rs 1400/- for life
members & full annual members)
 Rs 3000/- per parent couple (Rs 2500/- for life members
& full annual members)

Childcare will be available during workshop hours for
families who find it difficult to leave their children at
home. Childcare is open to children with special needs as
well as their siblings. Please register in advance.
Information about your childs special needs will have to
be given at the time of booking so that adequate
arrangements can be made. Last date for availing childcare
10 September. Childcare will not be available to on-thespot registrants.

Daycare charges: Rs 200/- per child, per day
Registration Costs

 Non parents: Rs 2500/- per non-parent attendee (Rs
2200/- for life members & full annual members)
 Rs2300/- for each attendee from an organization that has
taken membership if more than one person attends
 All registrations received after 31 August 2006: Parents
2500/- and Non-Parent Rs 3000/-

CUT HERE

PRE-REGISTRATION FORM
Do fill this form in BLOCK LETTERS and mail, with a self-addressed stamped envelope to:
Action For Autism, Sector 5 Jasola Vihar, Behind Sai Niketan, New Delhi 110025
Name

(Tick relevant box) Parent

Professional

Address

Tel

Email:

If parent, name of child

Child's DOB

If professional, name of organisation
Please find enclosed a Demand Draft No
dated
Do you require accommodation

drawn on
YES/ NO

Bank
Do you require childcare
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MEMBERSHIP TO AFA

BOOK

To continue to receive Autism Network please complete

POST

the application below, cut or photocopy, and return it to us as
soon as possible.

MEMBERSHIP DETAILS

Parents: Associate Member  Annual: Rs 150/-, Full Member 
Annual: Rs 500/-, Life Member: Rs 5000/Professionals: Associate Member  Annual: Rs 150/-,
Full Member  Annual: Rs 1000/-, Institutional Member 
Annual: Rs 2000/-, Overseas Membership  Parents $ 30,
Professionals $ 50
Associate Members receive copies of Autism Network and
information on all upcoming events and activities. Full
Members, Life Members, Overseas Members and Institutional
Members are in addition, entitled to concessionary rates for
AFA events and workshops.

New

Renewal

Date

Name
Address
State

Pin/Zip

Phone

Email

I am a: (tick all that apply)
Parent

Relative

Professional
Other
If you are a parent of a person with autism, please answer:
Childs name

Sex

Date of birth

If undelivered please return to:
The Editor, Autism Network,
Sector 5, Jasola Vihar, Behind Sai Niketan,
Opp. Gate 6 Sector 8, SFS Flats, New Delhi - 110025

Diagnosis (if known)
 I wish to become a member of AFA and enclose:
Rs 150/-

Rs 500/-

Rs 1000/-

Publisher: Merry Barua
Printer: Ashish Adhikari
Owner: Action for Autism
Editor: Merry Barua

Rs 2000/-

Rs 5000/(Send Demand Drafts Only) Draft No:
Dated

Printed by:
Nyogi Offset Private Limited
D-78 Okhla Industrial Area Phase I,
New Delhi-110020
Tel: 26816301/26813350/51/52 Fax: 26813830

On Bank

Amount in words
 I wish to give a contribution to AFA
Amount in words

Place of Publication and address:
Action For Autism (AFA)
Sector 5 Jasola Vihar, Behind Sai Niketan
New Delhi-110025 Tel: 91 11 55347422, 91 11 30964730
Email: autism@vsnl.com
Website: http://www.autism-india.org

Mail demand draft payable to:

Action for Autism, Sector 5, Jasola Vihar,
Behind Sai Niketan, New Delhi - 110025
Contributions are tax exempt under Section 80 G of Income Tax Act .
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